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Expressways 


An integrated language arts program in seven levels 
for the early elementary school years. 


Level 1 
Level 2 Grade 1 
Level 3 


Level 4 
Grade 2 


Level 5 


Level 6 
Grade 3 


Level 7 


core materials 


Expressways 


Core Materials Grade 1: Levels 1-2-3 





Discussion Motivators 


12 large picture cards 





Pupil’s Books 
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Level 1 Level 3 


Pupil’s Workbooks 





Level 1 Level 2 Level 3 


Teacher’s Sourcebooks 





Level 1 Level 2 Level 3 


ancillary materials 


Expressways 


Ancillary Materials Levels 1-2-3 


Phonics Workbook 
One workbook for Levels 2 and 3 


provides extra practice with phonic elements 
taught in Levels 2 and 3 


Teacher’s Edition of the workbooks 


overprinted with responses to the exercises for 
teacher convenience 





Level 2 Level 3 


The Reading Corner 


10 small books for each level for independent 
reading; each extends the unit theme. 





Tests 


End-of-level tests 
on ditto masters 





Expressvan 


A “truck” filled with picture and word cards for 
independent use by the pupils in many activities. 


Talk-a-Rounders 


20 small booklets — promote discussion and de- 
velopment of concepts; encourage pupils to read 
independently 
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assumptions and goals 
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” \e speak fluently in a variety of situations | 


Expressways 


An integrated language arts program designed to develop the language competence of children in 


the early years of the elementary school 


Basic Assumptions 


1. Language has four strands —the receptive 
components, listening and reading, and the ex- 
pressive components, speaking and writing — 
and competency in each is important to the indi- 
vidual. A language program should be cognizant 
of and plan for pupil growth in each component. 


2. The four strands of language are interrelated 
and interdependent. A language program should 
be organized so that experiences in one area are 
related to, and reinforce learning in, the other 
areas. 


3. Language grows and develops in relation to 
experience. A language program should 
capitalize on children’s actual experiences and 
provide vicarious experiences that extend and 
enrich their backgrounds. 


Program Goals 


4. Language is used to communicate with other 
people. Usually it is learned best in social situa- 
tions that provide opportunities for interaction. 


5. Language is a vehicle for thinking, used in es- 


tablishing relationships among experiences and 


in organizing and refining ideas. A language pro- 
gram should provide content and situations that 
stimulate thinking through language. 


6. Language presentations take many forms. A 
language program should provide experience 
with varied forms of oral presentations (discus- 
sions, conversations, storytelling, drama, and so 
on) and varied forms of written presentations 
(stories, essays, poems, and so on). 


7. Language is often used in relation to visual 
materials. A language program should help chil- 
dren to relate ideas presented in pictures, dia- 
grams, and so on, to ideas presented in oral or 
written language. 


The goal of Expressways is that children will develop language competence commensurate with 
their potential and stages of development. More specifically, the children will: 


\W\ 


\ \ 
\ 


jon ~ (e listen effectively in a variety of situations 


e develop the skills of word perception and in-- 
terpretation essential to interpreting and evalu- 
ating ideas expressed in oral language 

e appreciate prose and poetry that is presented 
orally 

e recognize listening as an important method of . 
obtaining information and sharing in the ideas 
of other people ~ 


e express their ideas, thoughts, and feelings, N Vi 
clearly and confidently | . 
e describe real and vicarious experiences \ 


e use oral language to recall and relate experi- 
ences 


e develop and refine ideas through oral language 


_e develop the skills of word perception and in- 


Pay, terpretation essential to interpreting and evalu- 


\ 


} 
} 
/ 
/ 


e develop a positive attitude towards speaking as / 


a means of organizing and communicating 
ideas 


@ enjoy reading a variety of kinds of writing Ze 


viii 


ating the ideas expressed in written language 
e choose to read independently for a variety of 

purposes 

recognize reading as an important method of 

obtaining information and sharing in the ideas 

of other people 


a Nan express their ideas, thoughts, and feelings 


“e use written language as expression and as 


clearly and confidently in written language - 

record \, 

e develop and refine ideas through written lan- 
guage 

e become familiar with the conventions of written 
form, including handwriting, spelling, and punc- 
tuation 

2 become familiar with a variety of forms of writ- 
ing 

e develop a positive attitude towards writing as a 
means of organizing and communicating ideas 


Expressways 


promotes the development of competence in 


attend to a story 


listening 


by providing 


— child-centred, thought-provoking material to” 
~ ensure development of skill in listening to, and) 


reacting to, ideas 
oo 
\) 
eS 


# stories 
® poems 
factual selections 
e sets of directions 
-e@ riddles 
© games 
— teacher presentation of listening selections | 
_ and lessons to ensure that pupils will ° 
e attend to oral presentations 
e sustain attention for increasing periods of time 
_e react to the ideas expressed in oral presenta- 
tions 
~ e listen to the ideas of others about oral presen- 
tations ‘ i extend vocabulary 
e recognize sounds 
e discriminate sounds “ 


follow oral 
directions 


— directed instructional activities to ensure that 

pupils will 

e listen for a variety of purposes 

e understand meanings of words in spoken con- 
text : 

e recall details accurately v 

e recall main idea 

e summarize ideas 

e recognize relationships — sequence; cause- 
effect 

e relate personal experiences and opinions 

e follow oral directions 

e distinguish fact, fiction and fancy 

e make inferences : 

e sense emotional reactions 

e form sensory images 

© appreciate prose and poetry presented orally 








purposes and objectives 


Activity 3 


“Cheese, Peas, and Chocolate Pudding’’: Listening to a story 


Use this activity to further the goals set out for Activity 1, Unit 1. Pupils 
need to develop habits of attending in a listening situation for reasonable 
lengths of time; they should be given many opportunities to recall and 
react to ideas presented in a story 


Read the story “Cheese, Peas, and Chocolate Pudding’ in two parts. Ask 
the questions after each part 


CHEESE, PEAS, AND CHOCOLATE PUDDING 


There was once a little boy who ate cheese, peas, and chocolate pud- 
ding. Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding 


For breakfast he would have some cheese. Any kind. Cream cheese, 
Canadian cheese, Swiss cheese, brick cheese. Just cheese for breakfast 


For lunch he ate peas. Green or yellow peas. Frozen peas, canned peas, 
dried peas, split peas. No potatoes, though—just peas for lunch 


And for supper he would have cheese and peas. And chocolate pudding 
Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding. Every day the same old thing: cheese, peas, and chocolate 
pudding 


from Teacher's Sourcebook, Level 1 


Activity 4 


Workbook, page 2: Following oral directions 
Understanding vocabulary 


Have pupils prepare for the exercise by placing crayons and pencil in 
readiness. Be sure they have black, green, blue, and red crayons 


Give directions only once. After each direction pause long enough for 
pupils to complete the task 


Direct attention to the first picture on the page. 
Say: A little girl went for a walk. She saw some animals 
Color one big elephant black and the little elephant green. 


Put a circle around two elephants. Put a red line under the other 
one. 


Find a tall giraffe. Make a red dot to show how tall it is. 
Find the tall, thin man. Give him two red balloons. 


Draw a green line from the giraffe to a monkey and put a red X on 
the monkey. 


Count the monkeys and write the number on the tree. 
Before beginning the next exercise, note if any of the pupils are having 


difficulty with the “double” instructions. If necessary, give only one at a 
time in the next exercise 


from Teacher's Sourcebook, Level 2 





from Workbook 2 


purposes and objectives 


Expressways 


promotes the development of competence in 
speaking 


by providing 


—child-centred materials to stimulate the use of 
oral language in a variety of situations: 
® pictures 
® picture sequences Discussion Motivator Level 2 
® stories and poems 
® direct experiences 





— instructional activities to ensure that pupils will 

© use oral language for a variety of purposes Dike Puppios 

® react to ideas in oral presentations and pic- 
tured situations 

® respond to the ideas of others 

® express ideas in sentences 

® use varied sentence patterns 

® express ideas in sequence 

® use precise vocabulary 

® dictate sentences for recording in group and 
individual compositions 

® dramatize 

® retell stories 

® tell a story in sequence 





® reproduce rhythmic patterns from Skip Along, Level 1 
® say poems . ae. 
® participate in small group discussions “ ~ 


Activity 3 


Telling a story for others to act out 


tell stories Recall The Circle Game. Have pupils suggest other stories (such as 

in sequence The Three Little Pigs, Goldilocks and the Three Bears, Little Red 
Riding Hood, ‘The Five Chinese Brothers and so on) that could be used 
in the same way. Choose one of the stories mentioned and develop a 
circle game from it. Have various pupils act as the storyteller 


Smaller groups of pupils will enjoy this as an independent activity 


Activity 4 


Some children 


Some children like sweet things. 


don’t like to go to bed. 


Discussing the unit theme 
Writing a composition 


Ask if pupils play games that need a lot of people (besides “The circle 
game’) to make the games fun. Encourage pupils to include organized 
indoor games, such as dodgeball and farmer-in-the-dell, as well as out- 
door activities, such as hide-and-seek and follow-the-leader 


Consider briefly things that make it fun to play in a group with other peo- 
ple and things that sometimes make it difficult 


Suggest that pupils organize a short composition telling about things that 
they like to do with groups of people. Suggest that they mention several of 
the things that they like to do and tell why these are best done in a group 
They may want to include some suggestions about making a group work 


dictate sentences ii ee 
for recording Some children 


observe like crawly things. 
conventions of During the writing draw attention to the punctuation and the use of capital 


writing letters. Involve pupils in the spelling of simple words 





are noisy. 





from Teacher's Sourcebook, Level 2 from Leapfrog, Level 3 


Expressways 


promotes the development of competence in 
reading 


by providing , 
—exciting, child-centred materials to stimulate 
an interest in reading, to ensure ease of entry 
into the reading task, and to provide pupils with 
varied reading experiences: 

© pictures y 

® group compositions 

e stories 

® poems 

® picture essays 

® booklets for independent reading 


— directed instructional activities in word percep- 
tion ensure that pupils will 

e use a-variety of techniques for word recognition 
e understand the concept of a “word” = 

® recognize core vocabulary 

® recognize and discriminate letter forms 

e discriminate word forms 

e associate sounds and symbols 

~ @ use phonic and context cues 

e recognize word structure 


— directed instructional activities in comprehen- 

sion to ensure that pupils will cee 2 

e read for a variety of purposes V/ . 

e focus attention on the reading act 

e sustain attention in reading for increasing 
periods of time 

e understand word meaning in written context 

e classify 

e note and recall details 

e note and recall main idea V 

® recognize relationships — sequence, cause- 
effect, time 

e distinguish fact, fiction and fancy 

e make inferences 

® predict outcomes 

e sense emotional reactions 

e form sensory images 

e form conclusions \ 


e make judgments ) 
e interpret a story orally 


— activities in thought-provoking practice 
material to ensure that pupils will 

e apply phonic knowledge 

® recognize core vocabulary 

e understand sentences 

e understand question and answer pattern 
e follow oral directions 

e classify 

e extend vocabulary knowledge . 














purposes and objectives 


I like pets 


Mein avete pet dog. 


He jumps across“the desks. 
Jumper. 


\WWe call him 
He guards our room at night. 
He listens when we have sioniest 


He sits beside us when we 
are doing our work. 


Group composition—Level 1 


Pupils are intro- 
duced to direct 
narration by the 
use of ‘speech 
balloons.” \ 


Colorful, contem- 
porary illustration 
aids in reading 


from Hopscotch, Level 2 


Penny Ran Down Park Street Penny called, “I’m going... +--+ +." yr 


Penny ran down Park Street. 
Steve didn't hear what-Penny said, + 


so STEVE RAN TOO. 


Steve called, “Where are you going, Penny? 
Why are yourrunning?! 


Sara saw Penny and Steve ru: 

down Park Street 

Sara called, “Where are you going? 
Why are you running?” 


Penny called, “I’m going . . . 


Sara didn’t hear what Penny said, * 9% 
so SARA RAN TOO. 





from Leapfrog, Level 3 
Repetitive patterns ensure success 


Where is the kite? 


The kite is on the chair. 


Where is th 2 
ere is the monkey Practice for 


understanding of 

| the question-and- 
answer sentence 
patterns. Pupils indi- 
| cate understanding 
© of ideas and of 

core vocabulary by 
marking a picture 


The monkey is in the tree. 
Where are the children? 
The children are in school. 


Where can I find the ball? 


The ball is on the table. 


Where can he put the duck? 


xi 


purposes and objectives 


Expressways 


Activity 1 


promotes the development of competence in Interpreting a picture sequence 


Discussion Motivator 6 


writing aa pt: pupils you may want to combine Achvities 1 and 2ina 
Talk with pupils about the story presented in the sequence of pictures . : 
by providing See pedro oe i 
—child-centred situations to stimulate interest in [°° nar is tne cat doing? maces 
writing as a means of expression and record Atle ipa cee ee iene mia 
® pictures eee Then they diet : 
° oral presentations of stories and poems cies Metee viable Sa? 
e direct experiences in school and community Wy as nee See they are introduced 
: to written language 
surroundings Talk briefly about possible story endings ina meaningful 


© group discussions of high-inte rest topics Have individual pupils tell the story in sequence, using one or two sen- situation. 


tences to interpret each picture. Relate the discussion to the unit theme 
“Animals Are Interesting,” by encouraging pupils to react to the sequence 


— directed instructional activities to ensure that ep oveils in the pictures and to relate them to personal experiences with 
pupils will 

e use written language for a variety of purposes ss 

e understand the concept of a “word” Activity 2 





e associate oral and written language Dictating a composition 
® associate sounds and symbols Recall the discussion of the sequence of pictures in Activity 1 and the 
e recognize some conventions of written lan- ee ae 
Suggest that pupils compose and dictate a story ending. Remind them 
gu age that the first part of the story has been told by the picutres. As you record 
e form manuscript letters 
e develop ideas for writing (dictating) group Teacher's Sourcebook — Level 2 
compositions 


e develop ideas for writing (and/or dictating) in- 
dividual compositions 

e spell words 

® use conventions of written language 


Pupils learn 
sound-symbol 
relationships and 
strengthen the 
visual learning by 
— | tracing and writing 
the symbol or letter. 


— practice material to provide opportunities to 
ensure that pupils will 

© form manuscript letters 

® spell words 

© write words 

® write sentences 


Activity 2 


Writing a composition 


tion 
end the composition 


Activity 2 

Wiking « composition Pupils are asked to 

interpret a pictured 

situation by writing 
one or two 

_| sentences. 


families can do t 
winter 


Suggest to pupils thal they develo, op a 
can do together in the sus 





ifinete omposition d 
ir 








Activity 6 


Writing Individual compositions 





re ete ‘wn is that they write ini = ou e - bal they play can the a 


by 
write abou! what happened, when it he 


Have pu i i positions. Have pupils work in paws an We nt Up tree boy g | r| 








from Teacher's Sourcebook, Level 3 Workbook — Level 2 
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integration 





Expressways 











I like balloons 
Brenda is blowing up a 


balloon. 


is anintegrated language arts program 


To strengthen language learning, the program 
stresses integration in a number of ways: 


The balloon is getting bigger 


| Theme Now the balloon is very 


big. 
Ht exploded! 


In each unit, experiences and learning activities 
in each language area are related to a theme. 
Pupils are thus provided with a variety of ideas to 
consider and organize using language. 






Theme: | like balloons. 


I like balloons. 





Activity 1 


Skip Along, page 7: Interpreting a pictured sequence 








Talk about balloons with the pupils. Encourage them to tell of their experi- 
ences with balloons. Use such questions as the following: 
What do you like about balloons? 
What can you do with them? 
sto How do you make a balloon big? 
xperience How do you feel when you are blowing up a balloon? 
What can happen to a balloon? 
How do you feel when your balloon bursts? 
























Write, [like balloons on the board. Read it. Tell the pupils to turn to page 
guage 7 in Skip Along and look at the sentence at the top of the page. Ask what 
the words say. 


. s 
Activity 4 
“Balloons to blow ..."’: Listening to a poem 


Say the following poem to the pupils 





a poem — Balloons to blow 
Balloons to burst 
The blowing’s the best 
The bursting’s the worst 








Skip Along, Level 1 





—Mary Ann Hoberman 





THE BALLOON 






Say the poem 2 or 3 times 







from Teacher's Sourcebook Level 1 from Workbook 1 


Unit 7 Theme: | like balloons 












LISTENING SPEAKING READING WRITING 








































Activity 1 a = 
Interpreting a Perea Reading a sentence 
sequence - 
Skip Along, page 7 
= Activity 2° = 
Recognizing initial /b/ Associating sound and 
symbol: /b/, b 
Workbook Follow-up, Writing b 
page 18: Finding pictures 
whose names begin with 








from the Reading Corner 1 











unit overview chart highlights integration 





SSS Septet 3 
Dictating sentences Reading sentences Writing the composition 
Observing the writing of 
sentences 








o 


Activity 4 SS 
Listening to a poem Saying a poem 
Workbook, page 19: 
Interpreting a pictured 
sequence 


The arrows identify the major aspects of integra- 
tion inherent in each activity: for example, 


Activity 5* — 
Associating sound and 
symbol: /s/, s; /b/, b 

Workbook Follow-up, Writing s and b 











speaking writing reading 
page 20: Assessment — 
Finding pictures whose 
names begin with /s/ and 


Pupils express in oral language their ideas about 
a theme — they dictate (write) sentences — they 
read the sentences. 










Activity 6° 
Reading sentences 
Applying phonic 

| knowledge 





Thus pupils’ growing skill in using oral language Activity 7 —- ac SG. 





predict words | of sentences 
e it 2 5 i pad 24 














patterns is reflected in the language they see 
written and that they read. 


integration 


——>— 


ll Skills 


Learning activities are organized so that experi- 
ences in one area of language are related to and 





= s 
Activity 2* 
Associating sound and symbol-—/b/, b 


Tell the pupils to listen carefully to these words: 


reinforce learning in another area. This facilitates Barb balloon burst big Be a 
. . i upIIS Ww noti about th innin und in wor 

learning and ensures economy of time for both symbols /a/cby oa meal ei/ordeitienin see canis ane worl bse a aaninelnteeant tl 

pupil and teacher. For example, in one unit: au we words having individual pupils repeat each word after you 


Tell the pupils to listen to the groups of words you are going to say. Tell 
them to listen for the words that begin with the same sound as balloon. 
Say the words in groups of three. Have individuals say the words from 

each group that begin with the same sound as balloon 


e word recognition skills 


Word groups: 


listening —auditory recognition /b/ bear /hat/belt _ bottle / cap / boot 


go / build / Pete beautiful / silly / bit 


reading —visual recognition b 


As the pupils identify the words, write them on the chalkboard. Have the 
: . . pupils underline the beginning letter of each word. 

—words beginning with b 

Review the generalization that the letter b stands for the sound heard at 

the beginning of bear and belt, etc 


writing —forming the letter b 


Workbook Follow-up, page 18: Finding pictures whose names begin 
F . . . . with /b/ 
speaking —saying words beginning with b 


Tell the pupils to look at the box at the top of page 18. 


+s associate sound and What is in the picture? 
=a rhymes and jingles symbol—/b/, b What letter does the word ball begin with? 
to Improve articulation Point to the letter b. Mention that it stands for the sound at the beginning 
f /b/ of ball. Point to the word ball. 
Oo This is how the word ball is written. 


Ball begins with the letter b. 
e comprehension Demonstrate the formation of the letter b on the chalkboard. 
Tell the pupils to 
fi F . . . (i) Name the pictures in each row. 
listening oe understand emotional reactions (ii) Print the letter b under each picture whose name begins with 


of story characters iene ice 





speaking —telling how people feel 


—using vocabulary to describe Activity 6 
emotions “All Change”: Listening to a story 
ons 5 co Arad Tell pupils that the story you are going to read to them is about four 
writing ae dictati ng sentences desc ribing animals: and that they must listen to find outwhat happens to each of 
how people feel and react : peccguize eouenal Read the story in sections using the questions at the end of each section 
reading —understand emotional ceases a 
reactions of stor characters sa? eee Kitten feel about her new home? 
7 Activity 8 


Leapfrog, pages 26-34: Reading a story—"‘Tony’s Dog” 


Core Vocabulary: 
Unit—asked but dog his ran eS 


y' 
Review—have is said that can was went 


Have pupils locate the title on the Contents page and predict what the 
story will be about. 


Guiding the reading 
page 26 
Have pupils read silently. 
5 Ask: What does Tony want? 
recognize emotional How does he feel when he sees other people with dogs? 
reactions Why do you think his father doesn't let him have a dog? 





lil Other areas of curriculum Theme: | like lots of things 


Themes are chosen from all areas of human ex- 
perience — this enables the teacher to integrate 
the curriculum in other areas with the language 
curriculum. 


Theme: Me 

Theme: Trying new things 
Theme: We like to imagine 
Theme: Animals are interesting 
Theme: Choosing a 
Theme: People nian things we need 


XIV 


sourcebook 
Expressways 
Teacher’s Sourcebook 


Easy to Use 


Some Features 


1. Units Level 1 Units 1-14 


Each level of the program is divided into short Level 2 Units 15-24 
units. The units are numbered consecutively 

from level to level to facilitate 

® continuous progress Level 3 Units 25-34 
® communication of pupil progress 

e ease of record keeping 


2. Activities (lessons) See 

Each unit consists of a series of activities or les- Activit 6* 
sons that provide variety in instructional materi- y 

als and procedures to ensure development of : mi. 
skills in listening, speaking, reading, writing. Reading the composition 


Activities marked ¥ are designed to be short 
lessons of 5-10 minutes 


3. Experience Extensions 
Suggestions for optional experiences related to Experience extension: Briefly review the sequence of events in the 


: . . story. Assign roles and have pupils retell the story. If you have a tape 
Reesor tee extend and/or enrich recorder, allow pupils to tape and play back their version of the story 
und of students 


Extra practice 


4. Extra Practice or Extra Teaching 


Bee ecard ig eusiNG WV OrKDoOK pages lor in dlavrig Thiele attention tathe vuitton orRROF Words In elbeed tea aa 

. mri WwW | = 
another pu rpose or suggestions for additional positions. When the pupil gives a sentence and you record it, say: Watch 
teaching for pupils who need it as | write each word you said. Then briefly check on pupil’s understand- 


ing of how many words were said. 


5. Checking Achievement 
At the end of each unit a list of the concepts and\ Checking achievement 
language learnings covered in that unit—to aid Could the pupils 


in record keeping, diagnosis, reteaching, plan- ~attend while you read an entire story? 
—recognize rhyme? 


ning —dictate sentences to form a coherent composition? 
—discriminate letter forms? 
6. Appendix ~reread sentences from a composition? 
. «eae — fanciful topics? 
Teacher-Directed Games and Activities —— Pa eae ene one 


Suggestions for games and activities that require 
some teacher preparation and direction 

List of Publishers’ Addresses 

Sources for the books listed under Books to 
Read in each unit. 

Word Lists 

In Levels 2 and 3 a cumulative list of words 
used in the readers is given. It is not intended 
that these words be taught in isolation, but it is 
an indication of the variety of words to which 
children are introduced. 
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sourcebook 


Teacher’s Sourcebook 


Unit Introduction 


Units consist of a series of integrated listening, 
speaking, reading, and writing activities centred 
on a theme. 


Unit Overview Chart 

gives the teacher a quick overview of the lesson 
) (activities) in the unit. Each lesson is listed under 
the language area that receives major emphasis. 


Arrows identify principal aspects of integration 
inherent in each activity. The chart facilitates 
teacher planning of units. 


Blocks of color in the chart indicate a work- 
book page. 


independent Activities 

At the beginning of each unit, there is a list of 
suggestions for activities that pupils can com- 
plete independently. For the busy teacher who 
groups pupils for instruction, this list provides an 
immediate source of worthwhile activities for 
pupils not involved in direct instruction. The 
teacher will, of course, choose only the activities 
that are appropriate to a particular group or to a 
particular circumstance. 


Books to Read 

A list of library books that relate to the unit theme 
is provided for the teacher who reads to his/her 
pupils frequently. 
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Unit 20. Theme: Trying new things 





LISTENING 


SPEAKING 


READING 


WRITING 








Listening to peers 


- 





Activity 1 
Talking about a picture 
Discussion Motivator 7 


Interpreting a picture 


{Teacher-initiated 
handwriting activities 
throughout the unit] 





Expressing ideas 
in sentences 





- 


Recognizing /b/, /m/, 
in initial, medial, and 


1 Activity 3 


Reading sentences 


TActivity 2 
Writing a composition 


- 





Recognizing b, m 
in initial, medial, 





final positions 


Activity 
Listening to a poem 


Listening to a poem 


and final positions 


Workbook Activity, 


page 32: Review /h/, h; Writing letters 








/w/,w 
4 - 

Reproducing a 

rhythmic pattern 

Activity 5 

Formalizing language 

patterns by playing 

a game 

= = | Activity 6 

Hide-and-Seek, pages 1-3: 


Reading a selection 
Workbook Activity, 

page 33: Recognizing core 
vocabulary 

Matching sentence parts 


i i 


Dramatizing situations 














INDEPENDENT ACTIVITIES 
1. Have pupils read “Fooling Around” from The Reading Corner 2 
If you are using the Phonics Workbook, have pupils complete pages 23-26 
Continue to have pupils read and discuss selected books from Ta/k-a-Rounders 


Place a collection of objects on a table (paper clips, safety pins, pipe cleaners, pencils, cans, jars. 
colored bits of cloth and paper, boxes, rubber bands, etc.). Have pupils, working in pairs or groups 
of three, talk about the new things they could make with such oddments. 


Provide pupils with cards containing sentences. If necessary, read the sentences to pupils. Have 
pupils draw a picture to accompany the sentence. Some pupils may be able to write another 
sentence to go with their illustrations. Encourage them to do so. Suggested sentences 

| like to stand on my head 

| can make a funny monster 

| can paint a bus. 

My mom Is very happy 

Here Is a surprise 


Provide pupils with copies of sentences from recent group compositions. Have pupils cut the 
words from each sentence, then reassemble the words in the correct order and read the sentences 
to each other. 


Have pupils prepare aj page for their Phonics books 


After Activity 11, have pupils think about what might have happened to Rosie if she had not found 
her mother. Have them draw their new ending, and in a sharing period, each pupil tells the ending 
to the group 


Provide pupils with cards containing words from the core vocabulary. Have pupils work in pairs 
with one pupil saying the core word and the other pupil locating the word in a composition. When 
the word has been located in the composition, pupils check by matching the word card with the 
word in the composition 


Provide pupils with word cards containing these words from the core vocabulary 

can, in, ride, get, big, and, it, look, at 
Have them write new words by substituting (or adding) an initial consonant. Have them read their 
new word lists to each other. 





Have pupils read library books to themselves and to each other 


Have pupils tell each other stories from pictures in library books, the reader, or the workbook 


“Sandwich stories." Teacher prints, on the chalkboard, the first and third sentences of a sequence 
Pupils illustrate the second episode. Later, pupils tell the teacher what the second sentence should 
be. 


For more able pupils: Fold a large piece of paper into horizontal thirds. Pupils print sentences from 
the chalkboard and illustrate them. They illustrate the second event and either print the sentence 
individually or with the teacher. For example: 


Rosie said, “| can't find my bus.” 
Rosie found the right bus 





BOOKS TO READ 


1. The Sandwich, Jan Wallace and Angela Wood (Kids Can Press) 


Children become aware of prejudice as they react to a “different” lunch. They find out how good it 
is! 


. Howie Helps Himself, Joan Fassler (Whitman) 
... about a boy in a wheelchair. 


“3. Of Course Polly Can Ride a Bike, Astrid Lindgren (Follett) 


Polly is active, confident, undaunted. 


. Will | Have a Friend? Miriam Cohen (Macmillan) 
A boy is apprehensive about starting school. 


. Oh, Lewis! Eve Rice (Macmillan) 
A story about the universal problem of winter clothing and children. 


. Bread and Jam for Frances, Russell Hoban (Harper) 
A raccoon didn't want to try anything but bread and jam! 





sourcebook 


Teacher’s Sourcebook 
Unit Activities 


Easy to use 

® each lesson clearly identified 

® lesson purpose and materials in bold type 

® objectives clearly stated in margin 

® directions brief, succinct, clear 

® questions and/or direct teacher remarks in- 
dented for easy identification 

® words used for instruction always underlined 


















Activity 10 


Hide-and-Seek, pages 20-26: Reading a story—‘'Pete’s Picnic” 






page 20 
note detail Have pupils study the picture and establish who is in the picture. Read the 
make inferences conversation to the pupils. Have pupils follow the words as you read : 
What did Pete’s mother say he can do? 
Who can Pete ask to go on the picnic? 
Why can't Pete's mother go on the picnic? 
Have pupils read the page silently 








page 21 
Have the pupils read the conversation silently 
What was Pete taking to eat at his picnic? 


Workbook Follow-up, page 41: Remembering details 
Choosing a word to close a sentence 
Writing words 


® workbook designations 


remember detail Tell pupils these sentences tell about things Pete did at his picnic. Have 
O 4 pupils read each incomplete sentence, look at the pictures to the right 
Wo rkbook Fol low- up: indicates a page that write words choose the word that correctly completes the sentence, and write the 


word on the line 


provides practice on the concept taught in the 
preceding lesson. 


Workbook Activity: indicates a practice page Workbook Activity, page 24: Classifying ideas 9 
: . ecognizing core vocabulary: sai 
not related directly to the preceding lesson. find can the want 
-Workbook: indicates that the page is used in a | vcabuiary oma de arilte Distt (of iene WCE ea 
. draw a line from each animal to the foods it might want. Point out that 
teacher-directed lesson. more than one animal might want the same food; so more than one line 


can be drawn 


When the page has been completed, have pupils circle words from the 
core vocabulary as you name them. 


Workbook, page 60: Assessment— Recognizing core vocabulary 


Note: This activity contains all the core vocabulary introduced in ‘Hide- 
and-Seek.’ /t should not be expected that every child will recognize 


e N t ——s if] ifi j i every word at this time. An assessment, such as this, provides an indica- 
o e Clarifies or amplifies instructional tion of the words to which the pupils need to have their attention drawn 
suggestions. The pupils will have many opportunities to read the words in the core 


vocabulary when reading compositions, reader selections, and library 
books 


recognize core Use the following directions for identifying core words in the sentences: 


vocabulary 1 Underline put. 6 Underline can. 
Circle your. Circle you. 
Put X on here 


7 Underline he 
2 Underline have. Circle where. 


e Listening: the selections to be read to the ome pe 
pupils are printed in clear, easy-to-read type 


Have a happy day! 


TUM-TE-TUM, HERE WE COME! 


Johnny marched down the street and beat his new drum. 





: : : f ; Tum-te-t tthe drum. 
© running heads: gentle reminders of teaching i And Johnny shouted, “Here | comet" 
A . . He marched past his house, and past the house next door, and there 
procedures—or just a friendly smile! was Penny on her front doorstep 
: Where are you going with your drum?” she wanted to know 
2 ‘I'm having a parade and you can come,” Johnny answered. 
: ‘Can | bri ?" asked Penny. 
Have you read to your pupils today? “Oh, yes, you can,” said Johnny. 
And off they marched. 
Tell your pupils about something exciting you Johnny's drum went tum-te-tum 
Beep! Beep! went the jeep. 
have done. And there was Billy who wanted to come 


“Wait for me, I'll get my trike,” said Billy 
And he rode his trike at the end of the parade. 


Read a poem today! i i ; Stee) 
Jeepers!” said Johnny. “My parade is getting bigger! 


* 6 ‘ One, two, three, four, 
Are you encouraging pupils to write Tramp, tramp, stamp, stamp, 


Beep! Beep! Tum-te-tum, tum-te-tum. 











independently? 


| Xvil 


key ideas 


Expressways 


Key Ideas for Implementing Level 1 


Materials for Level 1 


Pupil’s Book — Skip Along 
e pictures for discussion 
e simple sentence patterns for easy introduc- 
tion to reading 
e pages for phonics instruction 
® pages related to listening lessons 


Workbook — Do This Do That 1 
e provides thought-provoking exercises for in- 
dependent work and materials for teacher- 
directed lessons 
e includes handwriting activities 


Teacher’s Sourcebook — Level 1 
Discussion Motivators 


e a Set of large pictures to motivate discussion 
about unit theme 





The Reading Corner 
© a set of 10 small books on the unit themes to 
introduce pupils to reading independently 


End-of-Level Tests 
e tests on ditto masters 
® mastery tests related to the skills and con- 
cepts taught in the level 
e tests for Levels 1-2-3 bound in one book for 
easy access 
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Oral Language 


Developing the oral competence of the 
pupils is a priority of the Level 1 program. 


Specific lessons are included in each unit to de- 
velop the interpretive skills of listening, and to 
develop the level of auditory discrimination that is 
essential to learn phonics. 


Activities are planned to broaden children’s vo- 
Cabulary and to help them to use a variety of 
language patterns in speaking. 


The oral language activities are centred on the 
unit theme motivated by (1) a Discussion 
Motivator, or (2) a picture in Skip Along, or (3) 
a story or poem. Thus pupils, as they develop ° 
their language, are also using it to extend, share, 
and refine their ideas and experiences. They are 
using it as a vehicle for establishing relationships 
among ideas and experiences — using it to think. 


Discussion 

While the talk that takes place (as the groups of 
children consider the theme) is often referred to 
as discussion, teachers should realize that the 
children, at this level, are not able to “discuss” in 
the full sense of the word. Rather than discus- 
sion in the sense of considering an idea from 
several points of view, debating, and arriving ata 
consensus, at this level the talk will more likely 
be a sharing of ideas and reactions related to a 
particular theme. 


The teacher is concerned with having the chil- 
dren listen to each other, with having them begin 
to respond to the ideas of a classmate, with their 
learning to keep on topic, with reducing repetition 
of ideas in the talk. A major task of the teacher is 
to help the children to see relationships among 
the ideas contributed. (For example, if, in talking 
about page 1 of Skip Along, one child has said, 
“| like ice cream because it’s really cold on my 
tongue” and later another says, “We have it in 
the freezer at home,” the teacher might recall the 
earlier statement and ask, “Why is it that ice 
cream is so cold?”) 


understand concepts 
same’”’; 
not the same” 





express personal 
reactions toa 
fanciful situation 


listen to peers 





interpret a picture 


extend vocabulary 





key ideas 


Have a happy day! 


Activity 1 


“| Won!” Listening to a story 


Note: Pupils will be at varying levels in the ability to attend in an oral 
language situation, and to listen to and respond to a story. Use this activ- 
ity to assess present level of achievement and to promote growth in the 


areas mentioned below 


Assessing language level 


Note: (i) the ability of pupils to attend for the entire reading 
(ii) answers that indicate the ability to understand and recall 
ideas from the story 
(li) the vocabulary and language patterns used in answering 
questions 
(iv) interest shown in the listening experience and in reacting to it. 





from page 4, Teacher's Sourcebook 1 


Activity 4 


Developing understanding of concepts —‘‘same,” ‘not the same,” 
“beginning sound” 


Note: /t is important that pupils understand the terminology that teachers 
use in teaching reading. Before proceeding with phonics instruction 
make sure that children know what is meant by the terms same, not the 
same; beginning sound 


Place a number of objects (books, pencils, chalk, etc.) on the chalkboard 
ledge. Two or three of them should be identical. Select two identical 
objects and say: These are the same. Choose two different objects and 
say: These are not the same. Have the pupils select two or three objects 
and tell whether they are the same or not the same. 


from page 7, Teacher's Sourcebook 1 


s s 
* 
Activity 1 
Discussion Motivator 4: Interpreting a picture 


Present Discussion Motivator 4 


Encourage pupils to talk about the picture by using questions such as the 
following 

What is there in this picture that makes you laugh? 

Where is the boy taking the dinosaur? 

Where do you think he got it? 

How do you think the boy feels? Why? 

How do you think the dinosaur feels? 

What would you do if you had a dinosaur for a pet? 

Would it be really possible? Why? 


Note: Although children at this age level do not explicitly distinguish fact 
and fancy, they are becoming aware of situations that can occur only in 
an imaginative sense. As adults we should not be disturbed if some pu- 
pils insist that imaginative things such as the “tooth fairy’ are real. Pro- 
vide opportunity for discussion of such ideas 


Observing language behavior 


Note: (i) the pupils’ interest in this fanciful topic 
(ii) quality of expression vocabulary and sentence structures. 


from page 29, Teacher's Sourcebook 1 


Read a poem today! 
Activity 1 
Skip Along, page 10: Interpreting a picture 
Reading a sentence 


Ask: What do you see in the picture? 
(Elicit the answer puppies if children say dogs, little dogs, baby dogs.) 


How many puppies are there? 
What words would you use to describe puppies? 


(Elicit words to describe appearance — roly-poly, plump, furry; words to 
describe manner — playful, mischievous, lively, happy; words to describe 
movement wiggly. scampering. Pupil vocabulary may be limited and you 
will want to supply words.) 
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key ideas 


Teacher Questions 
More teacher questions are likely needed at this 
level than at later levels to focus attention, to . - 

, | 
stimulate development of a topic, to keep speak- A | ke machines. 
ers on topic, and to insure that everyone partici- “ 
pates. As children become more at ease ina Machines do work. 
situation that calls for a group sharing of ideas Th d 
rather than individual talk, the teacher should al- ey Ig. 
low for more group control and direction of the : : 
talk. Sen They pick up dirt. 


Dump trucks take the dirt 
The talk at Level 1 might be considered a pre- away. 
paratory stage for discussion. 


They can push dirt 


Writing Compositions at Level 1 


Following the discussion the teacher suggests They grade the roads. 

that some of the ideas might be recorded. Di- 

rected by the teacher, the children dictate sev- They Can Flatten roads 
eral sentences that reflect the ideas brought out ; 


in the discussion. Machines help us 


The teacher records each sentence as it is dic- 
tated and reads the completed sentence to the 


pupils. 


Reading the composition I’ Like Machines 
When the composition is completed it should be . 

read once or twice by the teacher. Individual We like Toy ma chines. 
pupils may be able to read the whole composi- W 

tion. It will be more useful however for the © 
teacher to ask individuals to read particular sen- 
tences. (For example, “Read the sentence that We like cranes. 
tellSies ae. )) 


like real machines. 


Cranes help build buildings. 


Preserving the composition 
Most teachers prefer to record the composition We like dump trucks, 
on the chalkboard as the pupils dictate. How- 
ever, as the compositions will be used again and They dump dirt. 
again, it will need to be transferred from the 
board to large sheets of paper. 


We like toy dump trucks because 
they are fun to play with. 


Evety machine is good. 





Level 1 

Sample compositions on the 
same topic from two groups in- 
the same room 


XX 


Using the composition 


1. Pupils read 

The most important use of the completed com- 

position is of course having the pupils read and 

react to the ideas expressed in it. Pupils should 
be encouraged to read and reread the composi- 
tions. 


2. Keep compositions available 

Compositions should be kept available for reuse 
both by teacher and by pupils independently. 
Teachers find it advantageous to file together the 
compositions developed by each group of pupils. 
They can be clipped to a heavy piece of card- 
board or an easel or clipped to a line strung in a 
convenient place. 


3. Duplicate compositions 

Many teachers duplicate the compositions and 
have each child make a personal book from 
them. It is often useful to make two copies for 
each child. Then one can be kept for the book 
and the other cut up for use in word matching or 
sentence matching exercises, used for phonics 
exercises, identification of sight words, and so 
on. 


4, At the beginning stages, teachers should de- 
vise word matching exercises by writing key 
words from a composition on cards and having 
the pupils match them with the words in the 
composition. At the initial stages, the exercise 
will be one of visual matching; later, pupils 


should identify the words being matched. 


5. Some compositions may be copied on a 
second sheet of chart paper and cut into indi- 
vidual sentences. Pupils match the sentences to 
those of the original or reconstruct the original. 


6. From repeated experiences with words that 
occur in several of their compositions, pupils will 
gradually develop a sight vocabulary. 
Teachers can encourage this by directing atten- 
tion to words that reoccur (underlining, word 
matching, and so on). | 


7. The compositions provide source material 
for phonics lessons. The teacher may use 
words from the compositions to teach the phonic 
principle, or, having taught a lesson, have the 
pupils find further examples in the previous com- 
positions. (For example, “Underline all the words 
that begin with the same sound as ball.’’) 


S 


key ideas 


8. The reading of the compositions provides an 
opportunity for the teacher to work with the pupils 
to develop skill in using context to identify a 
word. 


For example, suppose the following sentence is 
in a composition: 
We saw the motorcycle racing down the street. 


The pupil reads the beginning, hesitates at ‘“‘rac- 
ing,” rereads the rest of the sentence, but still 
can't recognize “racing.” 


At this point, the teacher might proceed as fol- 
lows: 

What was the motorcycle doing? 

Going down the street. 

Do you remember how it was going? 
Real fast. 

We used a word to tell that. It begins with 
the same sound as running. What is it? 
Racing! 


ge 0 aU 


U 


This is an excellent procedure in that it focusses 
the child’s attention on meaning, and develops 
an approach to word identification that is impor- 
tant to the reader. By simply telling the word, the 
teacher is assuming a role that rightfully belongs 
to the reader. If this procedure is used often 
enough by the teacher in the beginning-to-read 
stage, pupils will use it to identify the words when 
they begin to read independently. 


9. An awareness of words, letters, and spell- 
ing can be encouraged through references to 
their prior use. If a sentence is dictated using the 
word ball, the teacher might say, “You used ball 
in the last composition too. Find the sentence 
with ball in it. What letter does it begin with?” 


10. The file of group compositions should be 
readily available and pupils should be encour- 
aged to read them independently, either on 
their own or in pairs. 


11. If any pupils show an interest in independent 


writing, they should be encouraged to use the 
compositions as a source of word spellings. 
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Reading from Skip Along 


The transition to reading what someone else has 
written should be made gradually and pupil suc- 
cess should be insured. Pupils should feel as 
\ comfortable in their first reading from a book as 
| | they do in reading their own compositions. 
) Moreover itis ‘important that the reading be 
equally meaningful. 


Skip Along has been developed to make the 
transition easy for both pupils and teachers. The 
sentence captions reflect the theme of the pic- 
tured experience. The experiences-have been 
carefully selected to be representative of young _ 
children’s interests and activities. 


In reading from the book, it is recommended that 
the teacher use the same procedure as with 
pupil compositions and read the sentences to the 
pupils before asking them to read. 


-- The emphasis in the reading should be main- 
tained on ideas rather than on individual words. 
Pupils are asked to read and react to the ideas 
first. Attention to specific words is a secondary 
activity that follows a consideration of the ideas. 


Assessment and Record Keeping 


Efficient teaching is based on a continuing as- 
sessment of pupil’s achievement. To facilitate 
teacher observation, each unit plan includes sec- 
tions that focus attention on things to be ob- 
served during particular activities. At the end of 
each unit, a special section reminds the teacher 
to check achievement in key tasks undertaken in 
the unit. 


Xxii 


| like ice cream. 





page 1 from Skip Along 


express ideas in 
sentences 


associate oral and 
written language 


read sentences 


Activity 5 


Dictating the composition 
Observing the writing of sentences 
Reading a sentence 


Recall with the pupils the talk about Discussion Motivator 1. Tell them you 
want to write down some of their ideas. Ask them to tell you what the 
children are doing. If they answer in single words or in sentence frag- 
ments, help them to establish a “sentence sense. For example. if a pupil 
answers ‘playing in the sand, you might say: For writing we should say 
“The children are playing in the sand.” Or you might say: Tel/ us that 
again, but begin your sentence with The children are 


Record two or three sentences. Read each sentence to the pupils after 
you write it. Stress the relationships between oral and written language 
You might, for example, ask the pupils to repeat the sentence given then 
say: Listen as | read what! wrote. Be sure children recognize that the 
written symbols represent the exact words of the pupil who dictated 


When the writing is completed, read the whole composition. Have 
individual pupils read one of the sentences aloud. If necessary, prompt 
the reading with instructions such as: Read the sentence about playing in 
the sand. 


Assessing language development 


Note the children who appear uncomfortable in the writing situation. 
Are pupils interested in seeing their ideas recorded? 
Are they able to dictate in sentences? 
Can they read the completed sentences? 


Note: /n assessing a pupil's language remember to consider the re- 
sponses in the various activities of the unit. 


Checking achievement 


Could the pupils 
~repeat the nursery rhyme? 
recognize initial sounds? 
~name objects in Discussion Motivator 1? 
~dictate ideas in sentences? 
~read some of the sentences? 
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Assessment pages in Workbook 

Certain pages in the workbook are designated as 
assessment pages. Each should serve as a re- 
minder to the teacher to check pupil achievement 
in relation to the particular task on the page — 
and when necessary to provide supplementary 
instruction before proceeding with more demand- 
ing levels of the same task. 


Record Keeping | 2 
The language program is concerned with growth. 
Because the children begin the program at vari- 
ous stages of language development, a written 
record for each pupil can be an important teach- 
ing aid. In order to determine the growth pattern, 
the level of achievement at various stages during 
the year should be shown. 


An anecdotal record enables the teacher to note 
significant language behaviors. It is strongly rec- 
ommended that such records focus on achieve- 
ments of children rather than lack of achieve- 

ment (although notes specifying areas of diffi- 

culty can be useful in planning further learning LANGUAGE RECORD CARD LEVEL 1 
activities). 


Pupil Record Cards 

A “Language Record Card” is provided on page 
122 of this Sourcebook. It is suggested that icletance to von tls ekpcriance ADM ta cee relploneries arveniiel eenentes olka elation 
teachers make copies of this page for each pupil. | “ey mennness 

On the Record Card headings remind teachers 
of the areas of language growth that they should 
be aware of for each pupil. While not all of these 

need to be commented on for each child, any Fores SbIRY Aa METCted sce wadughictoning fainlisa, Sezueree Eletsh, Manes @eaegie 
area for which the teacher has no knowledge ina 
particular instance, should suggest closer obser- 
vation of that particular child. 


Speaking Interest in sharing ideas; confidence in speaking to a group; ability to use language to 
question, direct, describe, explain, narrate, reason; ability to organize ideas for effective oral expres- 


Nor is it expected that a teacher complete the sion; use of a variety of sentence patterns; fluency of expression; quality of vocabulary — precision, 


variety, accuracy; quality of ideas expressed 


record cards of all her pupils at a particular time. 
Rather three or four should be carefully done 
each week — and in addition, noteworthy inci- 
dents recorded as they happen. Reading: Vncorsldde tii dln ls intGnplStiyisealT eleven htc foocean nor oetln mets 


group compositions and lesson materials; ability to read completed compositions; development of sight 
vocabulary; knowledge of phonic principles; ability to app/y phonic principles; use of context to identify 


Many teachers find it useful to jot down observa- ve ability to interpret ideas: quality of reaction to ideas; ability to interpret ideas through ora/ read- 
tions about individual pupil achievement in their 
daily plan book, and later transfer significant 
comments to the record card. 


Writing Interest in having ideas recorded: ability to select and organize ideas for writing; ability to 
dictate a composition. variety of sentence patterns used in writing; understanding of the conventions of 


Although detailed record keeping is time- written form 
consuming, it pays dividends in more focussed 

teaching and in providing material for communi- 
cating progress to the children and their parents. 
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Observing language behavior 
Suggestions to direct attention to specific as- see ee a ce vcs eee eee ony 
pects of language behavior are given in each of go beyond “happy'"?) 


(ii) if children pick up and expand upon the idea expressed by 


the unit plans. These serve as reminders of __ another child—or if they tend to wait for your next question 
. me welate (iii) if any pupil asked a question about some aspect of the pic 

some of the language behaviors the activities ture. 

should elicit. It is useful for teachers to jot down 

significant observations of pupil achievement in 

their daily plan books; such observations are 

useful in focussing instruction as well as in pupil 


assessment. 


Observing language behavior 


from page 23 Teacher's Sourcebook 1 


Special Units 1-6 

One of the teacher’s first tasks is to organize her 
pupils for instruction. So that all pupils can pro- 
ceed at a rate commensurate with their level of 
language achievement and their ability, groups 
for basic instruction should be based on the level 
of language achievement. 


Units 1-6 of Level 1 are intended as assessment 
units. It is suggested that the teacher group at 
random for these units (changing the groups at 
the end of each unit to observe how children in- 
teract in different situations and with different 
people). Careful observation during the activities 
of the first six units should enable the teacher to 
organize her class into three or four groups, each 
made up of children with similar levels of lan- 
guage achievement. 


[The groups should of course be flexible. Many 
pupils who have a low level of language 
achievement lack experience with language and 
develop quickly in a rich language environment. 
It is important that pupils be moved from group to 
group in accord with their changing language ) 
levels.] go 


The work of Units 1-6 involve pupils in a variety 
of language activities so that the teacher can 
make observations about the range of experi- 
ences and ideas the children bring to the lan- 
guage activities as well as their achievement 
level in oral and written language. Suggestions 
are given in the teacher’s guide for assessing 
language during pupil participation in some of the 
activities. This will serve as a reminder of some 
of the areas to be observed. If teachers jot down 
significant observations in their daily plan books, 
these will be useful in focussing their instruction 
as well as in the assessment. 


While the assessment at the end of Unit 6 will be 
based on the teacher’s cumulative observations 
of the pupils during the activities of those units 
and in other situations, many teachers find it use- 
ful to use a reference list such as the one on the 
next page to guide their assessment. 
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ASSESSING LANGUAGE DEVELOPMENT 


THINGS TO LOOK FOR DURING UNITS 1-6 


The assessment of language development should be based on careful observation of children’s 
language behavior and background experience. Teachers have found it useful to note behavior in 
relation to the categories of language and experience listed below. Note that this list simpy 
directs attention to areas of the child’s language and experience that should be observed. It 
does not suggest that pupils should exhibit particular levels of proficiency in, much less mastery 
of, any of the areas. Remember that language is developmental and the purpose of the program 


is to ensure continued growth in each of these areas. 


EXPeRIENCE 


o range of real experience 
o range of vicarious experience 


o wealth and level of ideas gleaned 
from experience 


o ability to recall and relate experiences 


0 ability to see relationships among 
experiences 


ORAL LANGUAGE 


O interest in sharing ideas through oral 
language 

o quality of ideas expressed 

o willingness to listen in a group situation 

-.o0 confidence in expressing ideas to a group 


o attempts to use language for a variety 
of purposes, (questioning, directing, 
explaining, relating, reasoning, and so on) 


o ability to see and describe relationships 
in pictured or actual events 


o ability to relate ideas in sequence 


o ability to question a speaker for further 
information or to offer personal views 
to supplement those of the speaker 


O variety of sentence patterns 

o fluency of speech production 

o adequacy of vocabulary to meet the 
demands of personal experience 

o quality of vocabulary —— precision, 
variety, accuracy 


o ability to follow oral directions 

o ability to gain information by listening 
to adults and peers 

o ability to identify sequence when 
listening to a story and recall it 

o ability to reproduce a story in sequence 

o ability to discriminate among sounds 

0 ability to recognize rhyming words 


WRITTEN LANGUAGE 


o quality of reactions to stories read 
to the pupil 

o ability to recognize main ideas, make 
inferences, from pictures 

oO interest in ‘‘reading”’ picture books that 
have been read to the child 

oO interest in reading sentences from group 
compositions 

0 ability to note likenesses and differences 
in words used in group compositions 

o interest in having ideas recorded 
in writing 

o ability to select and organize ideas 
for writing 

o variety of sentence patterns in dictated 
compositions 

oO understanding of simple conventions 
of written form 


Unit 1 Theme: | like to play 


Activity 1 
Listening to a story 


Activity 2 
Understanding Interpreting a picture— 
vocabulary Discussion Motivator 1 


Understanding 

concepts—big/little; in/out; 

high/low 

Activity 3* 

Listening to a Saying a nursery 
nursery rhyme rhyme 

Activity 4 

Understanding concepts— 

“same,” “not the same,” 

“beginning sound” 


ae = Activity 5 . 
Dictating sentences Reading a sentence Writing the composition 
Observing the writing of 
sentences 





INDEPENDENT ACTIVITIES 


Note: These are ideas and suggestions for activities that pupils can carry out independently. Ac- 
tivities such as the following are especially valuable if you are working with small groups. You likely 
will not have time to have pupils complete all of these suggestions. Choose only the ones that suit the 
interests and needs of each group. Often you will use none of these suggestions because you have 
better ideas of your own, or because you want pupils to complete special seasonal or project ac- 
tivities in their independent time. 


Other games and activities are listed at the end of this Sourcebook. 

1. Have pupils paint a picture of themselves playing their favorite game. 

2. Provide opportunities for pupils to use various types of building toys, picture puzzles, games, etc. 
When two or more pupils work together on these activities, encourage them to talk to each other 
about the activity. 

3. From a catalogue or magazines, have pupils cut pictures of five things Maria (in the story in Activity 
1) might have liked for her birthday. (For some groups, you may want to add limiting factors such 
as: Choose only two toys.) 


4. Provide opportunities for pupils to look at picture books. Encourage them to discuss pictures or to 
tell the story to another pupil. 


5. If you have the set of books Ta/k-a-Rounders (see page ii of the Introduction), use the books “big 
little,” “up down,” “in out,” “under and over.” 


6. Tape the story “! Won!” so some pupils can listen to it again. 


. You might want to start a Class Anthology of the pupils’ compositions or other experience chart 


stories. Have pupils illustrate them and make a cover. Class excursions, field trips, and any impor- 
tant school activities can be recorded in the book too, along with any photographs that may have 
been taken. Keep this book on the library table and encourage pupils to read it— alone or to each 
other. 


BOOKS TO READ 


The books in this list are suggestive only. Each was chosen for its relationship to the theme, but you 
will have favorites of your own to add or substitute. After you have read a book to the pupils, put it on 
the library table so that pupils can look at it and retell the story in their own words. 


A list of the publishers, or their representatives, and addresses is provided at the end of the Source- 
book. 
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Bonnie McSmithers, You’re Driving Me Dithers, Sue Ann Alderson (Tree Frog Press) 
All the things a little girl thinks of to amuse herself and annoy her mother. But they reach an 
understanding. 


. And | Mean It, Stanley, Crosby Ronsall (Harper & Row) 


A little girl plays alone, all the time talking to an unseen “Stanley.” Delightful surprise ending when 
“Stanley” is identified. Charming illustrations and story. 


3. A Hole, a Box, and a Stick, Gladys Yessayan Cretan (Lothrop, Lee and Shepard) 


Children use their imaginations in playing with a hole in the ground, a large box, and a broom 
handle. 


. The Stanley Saucer, Marnie Klein (Clarke, Irwin) 


A turtle who is a hockey fan wins the Stanley Saucer because his cheering helped the Toronto 
Maple Leafs to victory. 


attend to a story 


Have a happy day! 


Activity 1 


“| Won!”’: Listening to a story 


Note: Pupils will be at varying levels in the ability to attend in an oral 
language situation, and to listen to and respond to a story. Use this activ- 
ity to assess present level of achievement and to promote growth in the 
areas mentioned below. 


Assessing language ievel 


Note: (i) the ability of pupils to attend for the entire reading oe 
(ii) answers that indicate the ability to understand and recall 
ideas from the story rte 
(iii) the vocabulary and language patterns used in answering | 
_ questions 7 
(iv) interest shown in the listening experience and in reacting to it. 


Instruct the children to listen as you read the story “| Won!” Following the 
listening experience, ask the questions that follow the story. 


| WON! 


Maria was four, almost five—and Jan was six. Maria and Jan were best 
friends. They played lots of games together—skipping, hopscotch, and 
hide-and-seek. And Jan always won because she was older and bigger. 
She could skip longer and hop farther and run faster to get home free. 





Jan would skip longer and say, “I won! | won!” When Maria couldn't hop 
through all the squares, Jan would say, “I won! You didn't do it right.” And 
when Jan ran very fast and got home free she would say, “I won! You're it 
again.” 


Now Maria didn’t really mind. She liked playing games and she liked play- 
ing with Jan. She knew Jan won because she was older and bigger. But 
Maria always wished that she could win just one of their games, so that 
she could say, “! won! | won!” 


Best of all, Maria and Jan liked to race. They didn’t run races; they rode 
races. Maria had a tricycle and Jan had a wagon. Sometimes they raced 
from Maria’s house to the corner and sometimes they raced from Jan’s 
house to the corner. But Jan could push her wagon faster than Maria 
could pedal her tricycle—and she would always win. 


Sometimes Maria and Jan pretended that they were riding horses in a 
race. Maria's trike was a big black horse and Jan’s wagon was a big 


brown horse. But Jan was bigger and she could push faster and she 
always won. 


Sometimes the girls pretended they were driving trains. Maria tied all her 
toy cars and trucks behind her trike and Jan tied all her toy cars and 
trucks behind her wagon. They pretended that they were pulling long 


interpret story 
detail 


trains behind them, and raced to the corner. But Jan could still push faster 
and she always said, “I won! | won!” 


Maria was almost five. One day her birthday came and she was five. At 
breakfast time her dad said, “I think you’re getting too big for your trike, 
Maria.” And her mom said, “Your birthday present is outside the door.” 
Then Maria saw it! The biggest, fastest bike a five-year-old could want. 





Of course Maria had to practise before she could ride her new bike really 
fast. But one day, just two weeks after her birthday, Maria and Jan were 
racing. They were pretending they were driving racing cars. Jan’s wagon 
was a big red car and Maria’s bike was a shiny green car. Jan pushed 
fast but Maria’s bike went faster. They raced from Maria’s house to the 
corner. Maria got there first. “I won! | won!” she said. 


They raced from Jan’s house to the corner and Maria got there first. “I 
won! | won!” she said. 


Now when Maria and Jan play at skipping or hopscotch or hide-and-seek, 
Jan always wins because she is older and bigger and can skip longer and 
run faster. But when they race with the wagon and the bike, Maria always 
wins because she has the fastest bike a five-year-old could want. 





—E. Thorn 


Questions: 
What kinds of games did Maria and Jan play? 42°” 
Who always won? Why? tare. 
What did Jan say when she won? 
What did Maria always wish? 
What did Maria and Jan like to do best of all? 
What did the girls pretend when they raced? 
What was Maria’s birthday present? 
Who won the races now? 
Who won the games now? 
What would you pretend if you were playing with Maria? 


express ideas in oral 
language 


listen to peers 
note detail 


recognize emotional 
reactions 


recognize main idea 


associate oral and 
written language 


use precise 
vocabulary 


understand concepts— 
big/little 

in/out 

high/low 





Tell your pupils about something exciting you have done. 


Activity 2 
Discussion Motivator 1: Interpreting a picture 


Note: Use this activity to extend pupil language as well as to assess 
present level of achievement. Provide vocabulary as needed; extend 
sentence patterns (e.g. if a pupil says “They're playing on the merry-go- 
round,” you might respond: “Show us the merry-go-round that they're 
playing on;” or “Yes —the merry-go-round beside the boy on the bike.” 
Provide experiences, as needed, to develop concepts of in, out; big, 
little; high, low; and colors.) 





Present Discussion Motivator 1. 


Encourage the pupils to talk about the various activities portrayed. Spon- 
taneous reactions are preferable but it will be necessary to prompt many 
children with questions such as: 

What can the children do at this playground? 

What can they play with? 

What can they ride on? 

What can they buy? 

What games are they playing? 

How do you think most of the children feel? How can you tell? 


Say: _ If | were going to tell someone what this picture is about, | would 


say, The children like to play. (If your pupils offer them, accept 
alternative sentences that express the main idea.) 


Instruct pupils to watch as you write on the chalkboard, The children like 
to play. Read the sentence to the group. 


Have various objects on the playground named; e.g. merry-go-round, 
puppy, wading pool, and so on. 


Check concepts by setting problems such as the following. Encourage the 
pupils to say the appropriate phrases as they indicate the pictures. 


Find a big ball; a little one 
a big boy; a little one 
a big tree; a little one 
a child in the pool; a child out of the pool 
a girl up high on a swing; a girl low on the swing 
a balloon high in the air; a balloon that is low 
a high tree; a low bush. 


Check color recognition by setting problems such as the following. 
Find a red balloon 

a girl with a green T-shirt 

a brown dog 

a yellow and orange umbrella 

a red wagon, and so on. 





atterns 
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attend to a nursery 
rhyme 


develop fluency in 
speaking 


understand concepts-— 
“same”; 
‘‘not the same”’ 


i] a 
* 
Activity 3 
Listening to, and repeating, a nursery rhyme 


Girls and boys come out to play, 

The moon is shining bright as day; 
Leave your supper and leave your sleep, 
And join your playfellows in the street. 


Say the rhyme two or three times. Ask questions such as: 
When does the poem tell the children to come out and play? Why 
isn’t it too dark to play? 


Have the pupils join in saying the rhyme. You might have your pupils skip 
as they say it. 


Activity 4 


Developing understanding of concepts —‘‘same,”’ ‘‘not the same,” 
“beginning sound” 


Note: /t is important that pupils understand the terminology that teachers 
use in teaching reading. Before proceeding with phonics instruction, 
make sure that children know what is meant by the terms same, not the 


same; beginning sound. 


Place a number of objects (books, pencils, chalk, etc.) on the chalkboard 
ledge. Two or three of them should be identical. Select two identical 
objects and say: These are the same. Choose two different objects and 
say: These are not the same. Have the pupils select two or three objects 
and tell whether they are the same or not the same. 





To make sure pupils can apply their understanding of same and not the 
same to words, say: 


Listen. These words are the same: cat, cat /come, come /like, like / 
when, when / rabbit, rabbit / 

Have the pupils give other pairs of words that are the same. 

Say: Listen. These words are not the same: hat, cup / run, rat / come, 
you / river, house / bear, lion / 

Have the pupils give other pairs of words that are not the same. 


Say: Sometimes only parts of words are the same. Run and rat begin 
the same way. Come and car begin the same way. Six and sorry 
begin the same way. Foot and funny begin the same way. 


*Suggests a short 5-10 minute lesson. Fe 


understand concept-— 
“beginning sound” 


Have you read to your pupils today? 


Note: Some pupils may not recognize begin as a synonym for start. 
Make sure they understand the meaning of begin. 


Say: Listen carefully to how these words begin. Which ones begin the 


same way? 
box / baby cat / sit dog / Dan fall / fit 
joke /jump take /move sun / sit go / red 


Say: When words begin the same way, we say they have the same 
beginning sound. Red and run have the same beginning sound. 
Little and lion have the same beginning sound. Now and never 


have the same beginning sound. 


Pronounce clearly pairs of words naming things illustrated in Discussion 
Motivator 1. Have the pupils tell whether they begin with the same sound, 
or have the same beginning sound. 


Use pairs such as: 





ball / balloon boy / ball wagon / water 
marbles / bat girl / game marbles / man 
cat / cone sand / teeter 


When the pairs of words begin with the same sound, have individual pu- 
pils say the words. 


lf a further exercise is needed, use pairs of words from “I Won!” such as: 


Maria / mind bike / back five / six 
race / hop race / run bike / big 
wagon / won ride / red 


express ideas in 
sentences 


associate oral and 
written language 


read sentences 


v|- 


Activity 5 


Dictating the composition 
Observing the writing of sentences 
Reading a sentence 


Recall with the pupils the talk about Discussion Motivator 1. Tell them you 
want to write down some of their ideas. Ask them to tell you what the 
children are doing. If they answer in single words or in sentence frag- 
ments, help them to establish a “sentence sense.” For example, if a pupil 
answers “playing in the sand,” you might say: For writing we should say 
“The children are playing in the sand.” Or you might say: Tell us that 
again, but begin your sentence with “The children are ...”’ 





Record two or three sentences. Read each sentence to the pupils after 
you write it. Stress the relationships between oral and written language. 
You might, for example, ask the pupils to repeat the sentence given—then 
say: Listen as | read what ! wrote. Be sure children recognize that the 
written symbols represent the exact words of the pupil who dictated. 


When the writing is completed, read the whole composition. Have 
individual pupils read one of the sentences aloud. If necessary, prompt 
the reading with instructions such as: Read the sentence about playing in 
the sand. 


Assessing language development 


Note the children who appear uncomfortable in the writing situation. 
Are pupils interested in seeing their ideas recorded? 
Are they able to dictate in sentences? 
Can they read the completed sentences? 


Note: /n assessing a pupil’s language remember to consider the re- 
sponses in the various activities of the unit. 


Checking achievement 


Could the pupils 
»—repeat the nursery rhyme? 
_ ~recognize initial sounds? 
-—name objects in Discussion Motivator 1? 
_ /—dictate ideas in sentences? 
__-read some of the sentences? 


Unit2 Theme: | like different kinds of food 


Interpreting a picture— Reading a sentence 
Discussion Motivator 2 Workbook Follow-up, 
page 1: Classifying 
foods 
Activity 2* 
Recognizing rhyme 
Activity 3 
Listening to a story Talking about the ideas 
Activity 4 
Dictating sentences Reading sentences Writing the composition 


Observing the writing of 
sentences 


Activity 5* 

Recognizing same 
beginning sounds 
Workbook Follow-up, page 
2: Identifying pictures 
whose names begin with 
the same sound 


Activity 6* 

Reading the composition 
Understanding concept— 
“word” 

Workbook Activity, page 3: 
Identifying similar letter 





‘INDEPENDENT ACTIVITIES 


1. Have pupils cut pictures of foods from magazines or from can labels or from boxes. In a later 
activity have the foods classified using criteria such as type (meat, vegetable, fruit, etc.); color; 
taste (sweet, sour, delicious, like, don’t like); and so on. Choose criteria for classification in accord 
with the ability of the group. 


2. If you have the item “Expressvan’” (see page ii of the Introduction), pupils can pick out all the 
“food” cards and classify according to certain criteria: foods that are sweet, foods that are crun- 
chy, foods that are green, foods that | like, and so on. 


3. Prepare a simple “store” that pupils can use in many ways. Attach strings across a wall or easels. 
To the strings, using clothes pegs or paper clips, attach paper pockets. Each pocket can represent 
a section of a grocery store (fruits, vegetables, bread, etc.) In each pocket, put pictures of foods. 
Or a bulletin board or felt board can be filled with pictures of foods. Play money can be used but it 
is not necessary. 
Pupils can “play store” in many ways: 
—one pupil is a clerk, others shoppers; 
—if names of objects are printed on the pictures, shopping lists can be prepared with names of a 

few items; pupil “shops” by finding matching words and then naming items he/she has “bought;” 
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—pupils shop for items for breakfast or lunch or dinner; 

—use the pictures to play “restaurant’”’—one child is a waiter and one a customer; customer orders 
food and waiter must remember, select the food, and serve it; 

—a child takes a picture and makes up a sentence about it; for example, “Carrots are good to eat” 
or “Rabbits like carrots.” 


. Provide recorded nursery rhymes for “extra” listening experiences. (This activity will be particularly 


useful for children having difficulty identifying rhyme.) 


. Have the pupils begin a “Color Book” in a scrapbook or a notebook. This can be either an indi- 


vidual or a group project. Write the word red on the first page and have them cut out or draw 
pictures of things that are red to illustrate the page. 


. Provide opportunities for children to look at, and talk about, picture books; for example, The Hun- 


gry Thing or Green Eggs and Ham. 


. Continue to use books from “Talk-a-Rounders”’; for example, “Pete” and “Donk” are about eating. 


Read these books to the pupils and then encourage pupils to look at the pictures and tell the story. 


. Continue to provide time to experiment with manipulative material such as blocks and construction 


toys. 


. If you have transferred the composition to chart paper, suggest that pupils illustrate the sentences. 


Then encourage pupils to read the composition independently. 


. Have the class or a group make up menus for unusual people. 


What would a monster like for supper? 

What would the man-in-the-moon like for lunch? 

What would a giant like for breakfast? 

What would an elf like before bed? 

What would a Martian like for tea? 

Or: 

What would characters in favorite nursery rhymes like to eat—or did eat? For example, curds and 
whey, blackbird pie, plum pie, fat and lean meat. 


BOOKS TO READ 


lf 


Fresh Fish and Chips, Jan Andrews (The Canadian Women’s Educational Press) 


Mother catches the fish... 


. Little Bear Learns to Read the Cookbook, Janice Brustlein (Lothrop, Lee & Shepard) 


Little Bear learns to read by associating letters with his favorite foods. 


. The Blueberry Pie Elf, Jane Thayer (William Morrow) 


Little Elf lives with a family and loves their blueberry pie. He stamps out messages for the family in 


cherry and blueberry juice. 


. Bread and Jam-for Francis, Francis Hohan (Harper & Row) 


Francis, a badger, doesn’t want to try new food. She eats only bread and jam. 


. Chicken Soup with Rice, Maurice Sendak (Longman) 
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use precise 
vocabulary 


listen to peers 


associate oral and 
written language 


classify 


recognize colors 


use sentence pattern, 
Aw sis i 





understand concept-— 
“word” 


classify 


During a discussion, do you observe the listening behavior 
of your pupils? 


Activity 1° ie 


Discussion Motivator 2: Interpreting a picture f 
Developing vocabulary 
Associating oral and written language 


Note: Provide guidance as needed by your pupils. Do not expect all 
children to be familiar with words such as fruit, vegetable, or with the 
names of specific foods. Introduce these as needed and encourage pu- 
pils to incorporate them in their speaking vocabularies. 


Present Discussion Motivator 2. 


Have the pupils name each of the foods pictured. 

Establish that food as a general term means ‘things to eat.” 

Have individual pupils name (i) one or two of their favorite foods from the 
picture; (ii) one or two other foods they like. Point out that each pupil liked 
several different kinds of food and that different pupils chose different 
foods as favorites. 

Write on the chalkboard: We like many kinds of food. 


Say: |have written, We like many kinds of food. 
Read the sentence and have individual pupils read it. 


Have the pupils study the picture. Use the following questions: 
Which of the foods are fruit? Name other fruits. 
Which of the foods are meat? Name other meats. 
Which of the foods do you drink? Name other things you drink. 








Say: A lemon is yellow. 
Mashed potatoes are white. 
Lettuce is green. 
Now you tell the color of one of the foods in the picture. 


Have individual pupils answer, using the sentence pattern you have 
established, or if their language is sufficiently mature, using their own pat- 
tern. However, insist the ideas be expressed in sentences. 


(If you find some pupils have difficulty with this activity, collect various 
colored objects from the classroom for a later exercise similar to this one.) 


Reread the sentence: We like many kinds of food. 


Say: The first word in the sentence is we. The last word is food. Watch 
as | underline the word we; watch as | underline the word food. 


Workbook Follow-up, page 1: Classifying foods 

Have the pupils name the foods pictured in the first row. 

Ask: What kind of food is an apple? an orange? a banana? 
Which of the pictures in this row are the same kind of food? 
Which is not the same? 


Say: Mark the food that is not the same with an X. 


If the pupils do the first example readily, have them complete the page 
independently. If they seem uncertain how to do the required task, direct 
them as they do the next two rows. 


In a follow-up exercise, have the pupils name each of the foods orally. 


Then, as an independent exercise, have them study each row and circle 
their favorite food in the row. 


Assessing language level 
Note: (i) pupils who can name the foods 
(ii) pupils who are not able to classify the foods readily 


(iii) pupils who cannot extend the ideas in the picture by naming 
other foods. 


Activity 2*°:.. 


Recognizing rhyme 


Note: This activity should be very brief. 


recognize rhyme Have the pupils complete the following nursery rhyme couplets. 
Jack and Jill Little Bo-Peep 
Went up the _____. Has lost her 
Little Miss Muffet Old Mother Hubbard 
Salon ae ee Went to the 


Little Jack Horner 
Satina 


Say the rhyming pairs: 


Jill / hill Muffet / tuffet Horner / corner 
Peep / sheep Hubbard / cupboard 
understand term Have the pupils note that the words in each pair end with the same 
“rhyme” sound, or rhyme. 


Have the pupils complete each of the following rhymes; then say the pairs 
of rhyming words. 


Three little kittens Here’s a toy sheep 
LOSHUICIh ee oes That you can 

The little frog 

Sat ona 


Say each of the following pairs of words. Have the pupils identify the pairs 
that are rhyming words. Have individuals pronounce the rhyming pairs. 
Again stress that they end with the same sound. 
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attend to a story 
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cat / sat can / car play / stay 
will / won't will / hill ball / bat 
ball / call sun / fun soon / moon 


Note: Do not expect all pupils to have mastered the idea of rhyme and 
rhyming words. Note those who have difficulty with it and provide oppor- 
tunities throughout the day (or the unit) for them to focus on rhyme (as 
the group says a nursery rhyme or listens to a poem; as you recall a 
jingle from TV and so on). Subsequent activities in the language program 
will further the understanding. 


Activity 3 


“Cheese, Peas, and Chocolate Pudding”: Listening to a story 


Use this activity to further the goals set out for Activity 1, Unit 1. Pupils 
need to develop habits of attending in a listening situation for reasonable 
lengths of time; they should be given many opportunities to recall and 
react to ideas presented in a story. 


Read the story “Cheese, Peas, and Chocolate Pudding” in two parts. Ask 
the questions after each part. 


CHEESE, PEAS, AND CHOCOLATE PUDDING 


There was once a little boy who ate cheese, peas, and chocolate pud- 
ding. Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding. 


For breakfast he would have some cheese. Any kind. Cream cheese, 
Canadian cheese, Swiss cheese, brick cheese. Just cheese for breakfast. 


For lunch he ate peas. Green or yellow peas. Frozen peas, canned peas, 
dried peas, split peas. No potatoes, though—just peas for lunch. 


And for supper he would have cheese and peas. And chocolate pudding. 
Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding. Every day the same old thing: cheese, peas, and chocolate 
pudding. 


Once his mother bought a lamb chop for him. She cooked it in a little 
frying pan on the stove, and she put some salt on it, and gave it to the 
little boy, on a little blue dish. The boy looked at it. He smelled it. (It did 
smell delicious!) He even touched it. But... . 


“Is this cheese?” he asked. 
“It’s a lamb chop, darling,” his mother said. 
The boy shook his head. “Cheese!” he said. 


One day his big brother was chewing a raw carrot. It sounded so good, 
the little boy reached his hand out for a bite. 


recall detail 


recognize 
relationships: 
sequence 


“Sure!” said his brother. “Here!” The little boy almost put the carrot into 
his mouth, but at the last minute he remembered and he said, “Is this 
peas?” 


“No, fella, it’s a carrot,” said his brother. 
“Peas,” said the little boy firmly, handing the carrot back. 


Once his daddy was eating a big dish of raspberry Jell-O. It looked so 
shiny red and cool, the little boy came over and held his mouth open. 


“Want a taste?” asked his daddy. The little boy looked and looked at the - 
Jell-O. He almost looked it off the dish. But: “Is it chocolate pudding?” he 
asked. 


“No, son. It’s Jell-O,” said his daddy. 


So the little boy frowned and backed away. “Chocolate pudding!” he said. 


Questions: 
What did the boy have for breakfast? 
What did he have for lunch? 
What did he have for supper? 
Tell in order, what he ate from morning until night. 
What other things did he think might be good? 
Why didn’t he try them? 





Cheese, peas, and chocolate pudding. Cheese, peas, and chocolate 
pudding. Every day the same old thing: cheese, peas, and chocolate 
pudding. 


But one day—ah, one day, a very funny thing happened. The little boy 
was playing puppy. He lay on the floor and growled and barked and rolled 


over. He crept to the table where his big brother was having lunch. 


“Arf-arf!” he barked. 


“Good doggie!” said his brother, patting his head. The little boy lay down 
on his back on the floor and barked again. But at that minute, his big 
brother dropped a piece of something from his plate. And the little boy’s 
mouth was just ready to say “Arf!” And what do you think happened? 


Something dropped into the little boy's mouth. He sat up in surprise. 
Because something was on his tongue. And something was warm and 
juicy and delicious! And it didn’t taste like cheese. And it didn’t taste like 
peas. And it certainly wasn’t chocolate pudding. The little boy chewed 
slowly. Each chew tasted better than the last. He swallowed something 
and opened his mouth again. Wide. As wide as he could. 


“Want some more?” asked his mother. 

“That’s not cheese,” the little boy said. 

“No, it’s not,” said his brother. 

“And it couldn't be chocolate pudding.” 

“No, it certainly is not chocolate pudding,” smiled his brother. “It's ham- 
burger.” 
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note main ideas 


relate story to 
personal experience 
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The little boy thought hard. ‘I like hamburger,” he said. 


So his big brother shared the rest of his hamburger with the little boy and 
ever after that, guess what! 


Ever after that, the little boy ate cheese, peas, chocolate pudding—and 
hamburger. 


Until he was your age, of course. When he was your age, he ate every- 
thing. 


—Betty Van Witsen 


Questions: 
How did it happen that the boy tasted hamburger? 
What did he eat from then on? 
Do you think he’d have liked the lamb chop and carrot and Jell-O if 
he’d tried them? 
When did he start eating a lot of different foods? 


There are three important ideas in this story. First, the boy only ate 
cheese, peas, and chocolate pudding. Second, one day he tasted 
hamburger. 

What was the next idea? 


Suppose you had to pick out three foods to be the only things 
you'd eat. What would you choose? 


Children will enjoy having you reread this story at a later time. They will 
also enjoy tasting the unusual combination of foods! 
Observing language behavior 
Note: (i) which of the children enjoy the humor of the story 
(ii) if the children can recognize the three big ideas in the story 
(iii) children who recognize the unusual combination of foods in 


the story and make a similar choice for themselves (rather 
than cake, cookies, ice cream). 


Activity 4 one 


Writing a composition 
Using the connective ‘‘because’”’ 


Reuse Workbook, page 1. 


For the follow-up use of this page, the pupils should have circled their 
favorite foods in each row, as directed at the end of Activity 1. 


use the connective 
“because” 


express ideas in 
sentences 


observe the writing 
of sentences 


discriminate 
beginning sounds 


Have you recorded your observations of one child’s language 
behavior today? 


After the pupils have opened their books, say: 
Look at the first row. 
_ | like apples because they’re crisp and juicy. 


Look at the next row. 
[like peas because they're green and tasty. 


Now look at the pictures you have circled to show your favorite 
foods. Tell us what you like, and why you like it. 


Have individual pupils respond using the pattern “I like v= 

because ______”’ that you have established. 
(Note that some pupils will need help in developing vocabulary to tell why 
they like certain foods.) 





Write, We like many kinds of food as a beginning sentence for a composi- 
tion. Read it to the pupils. 

Have the pupils select foods from Discussion Motivator 2 and dictate sen- 
tences in the pattern: I like ______-_ __ because ___——S 

Before each sentence is recorded, suggest that it be reworded to use the 
speaker’s name. (Children can do this readily if, after [Mary] has dictated 
a sentence beginning “I like ... ,” you ask another pupil to tell what 
[Mary] likes.) 


Read each sentence to the pupils after it is written. Have individuals read 


each. 
Record three or four sentences. Then read the whole composition to the 


pupils. 


a a 
* 
Activity 5 
Recognizing same beginning sounds 


Note: This activity is more difficult than the exercise in Unit 1. Pupils who 
are able to identify whether or not a pair of words begin with the same 
sound may require several practice exercises before they can select, 
from a group of three words, the two that begin with the same sound. 
Say: Listen to these words. 

cheese / chops / chocolate 

peas / pudding / puppy 

Jell-O / jam / juice 

Listen to the first group again— 

cheese / chops / chocolate 


They all begin with the same sound. 
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Read a poem today! 


Have a pupil say the three words. 
Repeat this procedure with the other two groups of words above. 


Have the pupils listen to each of the following groups and pick out the two 
words that have the same beginning sound. 


lunch / lamb / floor look / dish / dog 
pan / boy / peas potatoes / carrots / peas 
carrot / pudding / cake 


Workbook Follow-up, page 2: Identifying pictures whose names 
begin with the same sound 


Have the pupils name the objects pictured in the first box and tell if the 
discriminate words begin with the same sound. Have the pictures circled. (For some 
beginning sounds pupils this will be an exercise in vocabulary development.) 


Instruct the pupils to complete the page independently, circling the pic- 
tures when the names of the two objects begin with the same sound. 


In a follow-up exercise, have the pupils name each pair of objects orally 
and tell if the words begin with the same sound. 


(Page 2 can be used as a teacher-directed activity for pupils who are 
having difficulty with auditory discrimination of initial sounds.) 


Activity 6* 
- Reading the composition 


Present Discussion Motivator 2. 


Instruct the pupils to listen as you read the composition they wrote about 
Discussion Motivator 2. As you read they should be watching for what 
each person likes in the picture. 


read a sentence Ask individuals to read the sentences that tell what they like and (i) ask 
another pupil to point to the food in the picture, (ii) ask a third pupil to tell 
why the reader likes it. (This should encourage children to listen when 
someone is reading aloud.) 


understand concept— Say: Our composition is made up of words. I’m going to underline the 
“‘word”’ word that is (apple); the word that is (milk). 





Underline (as described above) the words that name foods. Then have 
pupils indicate the word (apple); the word (milk), and so on. 


(Research indicates that many children do not know what the teacher 
means by a word. Use the term in many brief exercises such as this until 
you feel pupils are familiar with the concept.) 


discriminate letter 
forms 


Have you reused the composition? 


Workbook Activity, page 3: Identifying similar letter forms 


The purpose of this exercise is to determine if pupils can discriminate 
visually between similar letter forms. It is not expected that pupils know 
the letter names; rather their task is to identify similarities—or differences 
—in letter forms. 


Have the pupils look at the letter at the beginning of each row and circle 
the others in the row that are identical. 


If pupils have difficulty with this exercise, talk with them about the sim- 
ilarities and differences in the letter forms. Have pupils trace letters with 
their fingers to reinforce the idea that letters have different shapes. 


Mimeograph other similar exercises for those who need them. Again 
direct the pupils as they examine the letter forms. 


Checking achievement 


Could the pupils 
—recognize rhyming words? 
—use the pattern: | like _____ because _______ ? 
—classify foods? 
—recall details from a story? 
—discriminate visually between letter forms? 
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Unit3 Theme: I like water 


LISTENING WRITING 


Activity 1 
Listening to a poem Repeating rhythmic 
patterns 
Activity 2* 
Interpreting a picture— 
Discussion Motivator 3 
Activity 3* 
Recognizing same 
beginning sounds 
Workbook Follow-up page 
4: Assessment—Finding 
pictures whose names 
begin with the same sound 
Activity 4 
Dictating sentences Reading sentences Writing the composition 
Observing the writing of 
sentences 


Activity 5 
Expressing ideas Workbook, page 5: 
in sequence Recognizing sequence ~ 
Reading sentences — 
Activity 6 


Reading the composition 


Activity 7 
Workbook, page 6: 
Following directions 
Activity 8* 


Discriminating word form 





INDEPENDENT ACTIVITIES 
Note: If it should happen to rain when you are involved with this unit, you may want to take your pupils 
outside when the rain is over, to observe the puddles or the gutters, or just the shiny parking lot. All of 
these reflect “a world upside down.” Many children have never really “looked in” on puddle pictures. 
Much discussion and creative ideas can be generated. 

1. Have pupils look at picture books and tell each other about them. 

2. Pupils will enjoy “reading” the books “Where is it?” and “Cat and Rat” from Ta/k-a-Rounders. 


3. Have pupils cut out pictures of different kinds of clothing and paste them on a chart in the appro- aa 
priate categories— sunshine, rain, snow. 


4. Have pupils make Plasticine models of animals that live in water. 


5. Have pupils draw or paint a picture of what they like to do best in water. 
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Have you scheduled time for pupils to “read” books? 


10. 


ode 


ues 


13: 


14. 


1: 


16. 


. Make a “Water Book.” Have pupils add pictures of such things as: animals that live in the water, 


things that hold water, things that float in water, etc. 


. Set out a container with some water in it. Have ready a collection of items gathered in the class- 


room (for example, pencil, eraser, paper clip, penny, scissors, cork, etc.). Let pupils put objects in 
water to see which ones float and which ones sink. On a chart have them draw pictures of objects 
in appropriate columns-— sink; float. 


. Have different sized containers available and a pan of water. Allow pupils to experiment filling one 


container, pouring this water into another container, deciding which container holds more, less, or 
the same amount. 


. Select 10 picture cards from “Expressvan,” five each whose names begin with the same sound. 


Have pupils group the picture cards according to the same beginning sound. 


in the composition. 


Select 10 word cards from “Expressvan,” five each beginning with the same letter. Have children 
group the word cards according to the same beginning letter. 


Tape the poem “Galoshes.” Let pupils listen to the tape and draw or paint pictures based on the 
poem. 


Make a blue page for the “Color Book.” 


Cut out the pictures on page 5 in the Workbook. Have pupils work in pairs, putting the pictures in 
sequence and telling each other what happened. 


Have pupils form their names in Plasticine. 


BOOKS TO READ 


1 


One Little Wood Duck, Brian Wildsmith (Oxford) 
Canadian wood duck could only swim in circles, but it finally paid off. 


. Rose and Her Bath, Sarah Garland (Faber & Faber) 


A little girl travels around in her bathtub—a fantasy. 


. A Home for Hopper, Rosemary Pendery (William Morrow) 


Andy’s pet frog needed a home, but each place Andy chose disturbed someone. A “proper home” 
is finally made. 


. Splash and Flow, Ruth Howell (Atheneum) 


Tells about many of the things water does, some of the ways water comes to us, and some of the 
fun children can have with water. 


Select 5 function word cards from “Expressvan.” Have pupils match the word cards with the words 


Have pupils draw underwater pictures with wax crayons and water-wash them with light blue paint. 
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attend to a poem 


react to ideas 


ee 


Activity 1 


‘“‘Galoshes’’: Listening to a poem 


GALOSHES 


Susie’s galoshes 

Make splishes and sploshes 
And slooshes and sloshes, 
As Susie steps slowly 

Along in the slush. 


They stamp and they tramp 

On the ice and concrete, 

They get stuck in the muck and the mud; 
But Susie likes much best to hear 


The slippery slush 

As it slooshes and sloshes, 
And splishes and sploshes, 
All around her galoshes! 


—Rhoda W. Bacmeister 


The word “galoshes” may be unfamiliar to many children. Talk about 
rubber boots with them. Then tell them that galoshes are rubber boots 
that are worn over shoes. 

Direct the pupils to listen carefully, as you read the poem, for the sounds 
the galoshes make. 


Read the first stanza. Ask questions such as: 
What is Susie doing? 
What sounds do Susie’s galoshes make in the slush? 


Reread the stanza, encouraging the children to join in saying splishes, 
sploshes, slooshes, sloshes. 


Tell the pupils to listen for some other sounds Susie’s galoshes can make 
as you read the rest of the poem. 
Ask questions such as: 
What sounds do the galoshes make on ice and concrete? 
Where do Susie’s galoshes get stuck? 
What sounds do you think galoshes would make when being pul- 
led out of the mud? 
What does Susie like best to hear? 
What do you like best to hear about galoshes? 





Encourage children to say the last verse with you. 
Dramatize the movements associated with stepping in slush; stepping on 
ice and concrete. 


express personal 
reactions toa 
pictured situation 


listen to peers 


discriminate 
beginning sounds 


discriminate 
beginning sounds 


Have you read to your pupils today? 


Observing language behavior 


Note: (i) how readily pupils join in saying the rhyme 

(ii) if pupils discriminate between the sounds in the different set- 
tings (e.g. hard, clipped sound of stamp, tramp, on ice and 
concrete; soft sound of slush, galoshes, etc.) 

(iii) if they can relate the ideas in the poem to their own experi- 
ence 

(iv) if they can interpret the words in the poem in dramatic move- 
ment. 


Activity 2* 


Discussion Motivator 3: Interpreting a picture 





Present Discussion Motivator 3. 


Encourage pupils to talk about the picture by using questions such as the 
following: 

What kind of day is it? 

What is the girl doing? 

_ How do you think she feels? How can you tell? 

Would you like to be playing with her? 

What else do you like to do after it rains? 

Why do you like to play in the water? 


Observing language behavior 


Note: (i) the variety of words pupils use to describe feelings (do they 
go beyond “happy’’?) 
(ii) if children pick up and expand upon the idea expressed by 
another child—or if they tend to wait for your next question 
(ili) if any pupil asked a question about some aspect of the pic- 
ture. 


] | 
* 
Activity 3 
Recognizing same beginning sounds 


Say the following pairs of words. Have the pupils tell whether the words 
begin with the same sound. 


car / cage wagon / wash down / top 


girl / bicycle rain / rope food / ball 


Workbook Follow-up, page 4: Assessment-—Finding pictures whose 
names begin with the same sound 


Have pupils name the pictures in each box. Have them circle the pictures 
whose names begin with the same sound. 
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dictate sentences 
for recording 


associate oral and 


written language 


recognize conventions / 
of written language 


read sentences 


express ideas in 
sequence 
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Activity 4 
Dictating the composition 


Recall the picture of the girl playing in the puddle and the things the group 
liked about puddles. 


Use questions such as the following to elicit further ideas about water: 
Where else can you find water? 
What can you do with water? 
What do you like about water? 
What do you not like about water? 
What animals like water? 
What do these animals do in the water? 


Tell pupils to watch and listen as you say and write a sentence on the 
chalkboard. Write, and say: / like water. Then, read the sentence to the 
pupils. 

Tell the pupils you are going to write down one of their ideas about water. 
Call upon individuals to restate ideas that had been expressed in the dis- 
cussion prior to the writing. If necessary, guide pupils in expressing their 
ideas in sentences. 


As the pupils state their ideas, focus their attention on the way you write 
down their words. Statements such as the following will help children 
become aware of the concept of “sentence,” the conventions used in writ- 
ing, and the relationships between oral and written language. 

This is where | start to write (Bill’s) sentence. | put a capital letter 

on the first word. 

This is the end of (Bill’s) sentence. | put a period to show this is 

the end of the sentence. 

Now | start at the left again. 


After each sentence has been written, read it to the pupils. 


When the composition is completed, read it aloud to the pupils. Have 
individual pupils read selected sentences aloud. The understanding of 
sentences to be read aloud may be guided through the use of such 
statements as: 

Read this sentence about (getting splashed by a car). 


Activity 5 


Workbook, page 5: Recognizing sequence 


Tell the pupils to look at the four pictures on page 5 to find out what is 
happening. 
Then, guide them in studying each picture in sequence. 
Use instructions such as the following: 
Look at the first picture. 
What kind of day is it? 


note details 


dictate sentences 
for recording 


read sentences 


read sentences 


discriminate word 
form 


classify 


follow directions 


Have a happy day! 


Look at the next picture. 
Where are the people standing? 


Look at the first picture in the next row. 
What happened when the car went past the people? 


Look at the last picture. 

How do the people look? (upset, annoyed, cross, wet) 
Why do they look like that? 

How do the people feel? 


After this discussion ask individual pupils to give a sentence for each 
picture. Write each sentence on the chalkboard. 


Read the sentences. Have individuals say each sentence after you. 


Put the sentences on strips of paper. 
Direct the pupils to match the sentence strips with the pictures. 


Activity 6 


Reading the composition 


Recall with the pupils the composition “I like water.” 

Read the composition aloud to the pupils. Have individuals read the com- 
position one sentence at.a time. 

For children who have difficulty reading the sentences, you read a sen- 
tence, then have a child read the same sentence. Indicate where the sen- 
tence to be read begins. ,Remind pupils that we read and write from left to 
right. 


Suggestions for using the composition for the development of reading 


skills: 

(a) Underline a core word (such as: the, is, in, it, etc.) the first time it 
appears in the composition. Call upon individuals to find this word in 
other sentences of the composition, and underline it. 

(b) Have pupils match word cards (e.g. core words) with the words in the 


composition. 


Activity 7 


Workbook, page 6: Following oral directions 


Have pupils mark the page under your supervision. Give the following 
directions: 

1 Circle the pictures of things that live in water. 

2 Put X on pictures of things that water comes out of. 

3 Underline pictures of things that hold water. 
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discriminate 
beginning sounds 


understand concept 
of “word” 


discriminate word 
form 
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Extra practice 


Extra practice suggestions are intended as supplementary activities for 


pupils who need more language Eales 


(1) In a follow-up activity for pupils needing further experiences at this 
level, have them (i) name each of the pictured objects, (ii) tell something 
about each of the objects, (iii) answer questions such as: 

Which is bigger, a bed or a cat? 

Which is taller, a giraffe or a tree? 

Which doesn’t like the water? and so on. 
(2) Have pupils identify pictures whose names begin with the same 
sound. — — 


Activity 8* 


Discriminating word form. 


~ 


Note: Prepare word cards and sentence strips from the previous com- 
position (‘I like water”) for the matching exercise. 


Tell pupils that sentences are made up of words. Say: “/ like water” has 
three words in it. Watch as | write “l like water.” Watch as | underline 
each word. 


Use word cards for words in the compositions that have varying features: 
length, letter sequence, configuration (e.g. saw, hippopotamus, puddle). 
Give each pupil one word card. Then have each pupil match the word 
card with the same word in the composition. For children who have diffi- 
culty, point to a sentence containing the word to be matched. Say: Can 
you find the same word in this sentence? If the pupil correctly matches 
the word in one sentence and the word occurs in another sentence, have 
the word located in the other sentence. 


-Give each pupil a sentence Strip. Have them match the sentence strip to 


the original sentence in the composition. 


Remind pupils that the sentences tell what they said about water. 


Direct the pupils to do the following, using the sentence strips. 
1 Cut off a word at the beginning of the sentence. 
2 Cut off a word at the end of the sentence. 
3 Cut off each \ word. How any words do ioe have? 





Unit 4 Theme: | like to imagine 
[LISTENING | SPEAKING = [READING = [WRITING 


Activity 1* 
Interpreting a picture— 
Discussion Motivator 4 

Activity 2 

Listening to a story 

Activity 3* 

Recognizing rhyme _ Saying rhyming words 

Workbook Follow-up, page 

7: Finding pictures whose 

names rhyme 


Activity 4 


Dictating sentences Reading sentences Writing the composition 


Observing the writing of 
sentences 

Activity 5* 

Discriminating letter form 

Workbook Follow-up, 

page 8: Assessment— 

Discriminating letter form 

Activity 6* 

Reading the composition 

Activity 7 

Workbook, page 9: 

Classifying real and 

imaginary things 





INDEPENDENT ACTIVITIES 


1. Use paper bags. Have pupils make puppets of an imaginary creature (dragon, monster, etc.) and 
make up stories using their puppets. 


2. Have pupils paint pictures showing how they would camouflage a dinosaur. 
. Have pupils look at picture books. Let them work in pairs and tell each other about the pictures. 
. From “Talk-a-Rounders,” use the books “if,” “I Wish,” “What is it?”. 


. Have pupils make an imaginary creature out of Plasticine. 


oOo a -_ WwW 


. Have pupils make a “Pretend Book.” Have pupils draw pictures of their favorite imaginary things 
(tooth fairy, monster, etc.). 


7. Use 2 or 3 sentences from the group composition. Ditto a sheet that has each sentence printed 
twice on it. Have pupils cut out one sentence from each pair and cut the words apart. Then paste 
the words in proper sequence under each complete sentence. 


8. Use sentence strips made from sentences in compositions. Have pupils cut the strips between 


each word and arrange the words in the same order as they appear in the sentences in the 
composition. 
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—9. 


10. 


itl 


Make a yellow page for the “Color Book.” 


Use 3 or 4 word cards from “Expressvan” and a collection of letter cards. Have children place 
letter cards in appropriate sequence to match words on word cards. Continue to have pupils sort 
the cards in the truck in various ways—for beginning sounds, for size, for shape, and so on. 


Use several cards of the same letter. Have pupils match the letter cards with the letter as it 
appears in various words in the group composition. 


BOOKS TO READ 


i 
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lf |! Rode a Dinosaur, Miriam Young (Lothrop, Lee & Shepard) : 
A child dreams up all the ways to use different types of dinosaurs; for example, riding a duck-billed 
dinosaur wearing a duck costume for Halloween. 


. Quiet on Account of Dinosaur, Jane Thayer (William Morrow) 


A little girl loves to study dinosaurs and one day finds a real one that she takes to school for a class 
pet. But the noisy world frightens Dandy and the children have a problem. Mary Ann grows up to be 
a famous authority on dinosaurs. 


. Giant Dinosaurs, Erna Rowe (Scholastic) 


Compares dinosaurs’ sizes to cars, telephone poles, and so on. 


. “If | Were All of These ...”, Lyn Cook (Burns & MacEachern) 


Little boy imagines what he would do if he were various animals—in verse. 


. Timothy’s Forest, Freya & Harold Littledale (Lion Press) 


There was no forest in the city where Timothy lived, so he made one out of odds and ends. 


. Dinosaur’s Housewarming Party, Norma Klein (General Publishing) 


express personal 
reactions toa 
fanciful situation 


listen to peers 


attend to a story 


Activity 1* 


Discussion Motivator 4: Interpreting a picture 
Present Discussion Motivator 4. 


Encourage pupils to talk about the picture by using questions such as the 
following: 

What is there in this picture that makes you laugh? 

Where is the boy taking the dinosaur? 

Where do you think he got it? 

How do you think the boy feels? Why? 

How do you think the dinosaur feels? 

What would you do if you had a dinosaur for a pet? 

Would it be really possible? Why? 


Note: Although children at this age level do not explicitly distinguish fact 
and fancy, they are becoming aware of situations that can occur only in 
an imaginative sense. As adults we should not be disturbed if some pu- 
pils insist that imaginative things such as the “tooth fairy” are real. Pro- 
vide opportunity for discussion of such ideas. 


Observing language behavior 


Note: (i) the pupils’ interest in this fanciful topic 
(ii) quality of expression—vocabulary and sentence structures. 


Activity 2 
*““... 1 Would Never Choose a Dragon for a Pet”: Listening to a story 


Tell the pupils you are going to read a story about a child who is going to 
choose a pet. After reading the story, ask the questions that follow it. 


Note: You may have some pupils who still find it difficult to listen atten- 
tively to a whole story. For these pupils, read the story in parts and ask 
the appropriate questions after each part. 


““_,. L}WOULD NEVER CHOOSE A DRAGON FOR A PET” 


SOMEDAY | will look at all of the animals. | will pick out the one | like the 
best. | will take it home and keep it for a pet. 


| might buy a fish in a shiny bowl. | would put it in my room and watch it 
swim around and around all day. 


BUT, | WOULD NEVER CHOOSE A DRAGON FOR A PET! 


It would be hard to find a place to keep a dragon. If | kept him in the 
garage, what would Mother say when she tried to put the car in there? If | 
kept him under the bed, what would Mother say when she tried to sweep 
in there? 
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| think | would rather have a kitten. A kitten would drink milk from a little 
dish in the kitchen. It would lick its paws and wash its face. It would be fun 
to feed a kitten. 


BUT, FEED A DRAGON? NEVER! 

Even if | made him wash his claws before dinner, he would probably eat 
from the platter or lean his elbows on the table. He would eat too fast and 
get the hiccups. A dragon with the hiccups is pretty loud to hear. 

| might buy a rabbit in a cage. | could let him hop around the yard and 
nibble the green, green grass. Sometimes | would take him for a walk to 
show him the town. 

BUT, TAKE A DRAGON FOR A WALK? NEVER! 

If he wagged his tail a little bit, he might knock down a telephone pole or 
two. If he sneezed, he could blow down sixteen buildings, including the 
ice cream store. 


Instead, | might choose a puppy. A puppy is warm and wiggly. We would 
play hide-and-seek or wrestle on the living room floor. 


BUT, HOW COULD YOU WRESTLE WITH A DRAGON? 


| think it would be better if | chose a bird. He could sit on my finger and | 
would teach him to sing. 


BUT, TEACH A DRAGON TO SING? IMPOSSIBLE! 


He would make horrible, terrifying, petrifying noises that would cause my 
knees to tremble and shake. 


No, | should be smart and choose a pony. He would have big, brown eyes 
and long, soft fur. He would take me for rides all around the yard. 


BUT, RIDE A DRAGON? 


What a scary thing to do! | would be tall as the houses and high as the 
sky. If he started to trot, I’d probably cry. 


I'll get a duck. A duck could swim in my wading pool and quack and quack 
and quack. 


But dragons hate water. Wet feet make them roar. No! A dragon just 
won't do! 


Someday | will look at all the animals. | might choose a fish, or a kitten, or 
a rabbit, or a puppy, or a bird, or a pony, or a duck. 


BUT, | WOULD NEVER CHOOSE A DRAGON FOR A PET! 


Would you? 


— Betty Lacey 


recall detail 


make inferences 


relate theme to 
personal experience 


recognize rhyme 


say rhyming words 


Have you scheduled time for pupils to “read” books? 


Questions: 
Why would it be hard to find a place to keep a dragon? 
Where would you keep a dragon? 
How would a dragon behave at the dinner table? 
What would happen if a dragon ate too fast? 
How would a dragon with the hiccups sound? 
What might happen if you took a dragon for a walk? 
What could you do with a puppy that you couldn’t do with a 
dragon? 
What sounds would you hear if a dragon could sing? 
How do dragons feel about water? 


Have the pupils recall the animals the boy might have chosen for a pet. 
Then, ask: 
What can you do with a (rabbit) that you can’t do with a dragon? 
What can you do with a dragon that you can’t do with a (bird)? 
Pursue the question asked in the last line of the story— “Would you 
choose a dragon for a pet?” —encouraging pupils to express their reasons 
for their choice. 





Observing language behavior 


Note: (i) pupils’ ability to make inferences that reveal understanding of 

the fanciful nature of the story 

(ii) the vocabulary pupils use in responding to the questions— 
how it compares to the language used in the story 

(iii) the pupils who were responsive to the fanciful topic and those 
who were not 

(iv) if the pupils asked any questions about dragons (e.g. Why 
does a dragon have fire coming out its nose and mouth?). 


Activity 3* 
Recognizing rhyme 


Have the pupils complete the rhyming lines of the following poem. 
Twinkle twinkle little star 
How | wonder what you 
Up above the world so high 
Like a diamond in the 


Repeat the words star / are, and high / sky. 


Ask the children what they notice about the sounds at the end of the 
words. 


Tell them to listen carefully as you say the following words. Direct them to 
listen for the sounds at the end of the words. Guide the children to use the 
expression, the words rhyme. Have pupils repeat the rhyming pairs. 


star / are keep / sweep show / blow 


high / sky buy / high like / bike 
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recognize rhyme 
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Have the pupils listen to each of the following pairs of words and tell if the 
words rhyme. Have pupils repeat the words that rhyme. 


brown / town |/me day / say 
hide / ride you / so fun / feed 


dish / fish bowl / doll my / cry 


Extra practice 


At this early stage, some pupils may not understand the difference be- 
tween the sound at the beginning of a word (as in identifying initial con- 
sonant sounds) and sounds at the end of a word {as in identifying rhyme). 
Provide practice in which pupils can compare the locations of the same 
sounds. For example, 

(1) Listen carefully as | say these words: 


bang / big ball / bed 


What part of these words sounds the same? 


Now listen to these words: 
tag / bag red / bed 


What part of these words sounds the same? 
(2) If additional practice with rhyming words is needed, the following from 


the story “ ...1 Would Never Choose a Dragon for a Pet” may be used. 
Ask the pupils to identify pairs that rhyme. 

cry / buy you / do you / two 

duck / dragon brown / down fish / puppy 

place / face town / gown paw / pet 


(3) Use nursery rhymes, having the pupils supply a rhyming word. 
(4) Tell the pupils you will say one word and they are to choose a rhyming 
word from two other words. Use the following: 


sky: school / sigh 
place: race / play 
fun: fur / sun 
teach: reach / tell 
knees: read / please 


Workbook Follow-up, page 7: Finding pictures whose names rhyme 


Do the page orally first. For each row of pictures have the pupils name the 
objects and tell which two words rhyme. 

Then have the pupils, working independently, put an X on the two pictures 
whose names rhyme. 


express ideas in 
sentences 


associate oral and 
written language 


recognize conventions 
of written language 


read sentences aloud 


discriminate letter 
forms 


Activity 4 
Dictating the composition 


Present Discussion Motivator 4. 


Recall with the pupils their talk about the picture of the boy leading a 
dinosaur. Tell them you are going to write down some of their ideas about 
the picture. Suggest that the name of the boy is Desmond and the name 
of the dinosaur is Dino. Focus attention on the beginning sounds in the 
names. 


Say: Let’s name the boy Desmond. Watch how | write Desmond. 
Let's name the dinosaur Dino. Watch how | write Dino. 


Say the names. They sound the same at the beginning. 


Look at the names. They begin with the same letter. The letter is 
d. It is a capital letter because these words are names. 


The title of our story could be “Desmond and Dino.” Watch while | 
write it. 


What do you want to say about Desmond and Dino? 
(Use more specific questions if needed.) 


As you write each sentence the pupils dictate about the picture, mention 
such points as the following: 
This is where | begin to write the sentence. 
This word starts with a capital letter because it is a name. 
This word starts with a capital letter because it is at the beginning 
of the sentence. 
This is the end of the sentence. What do | need to put here to 
show the end? 
All these words are one sentence. How can you tell where a sen- 
tence begins? Where a sentence ends? 
This word has the same beginning sound as dinosaur. 
See the space | leave between words. 
After writing each sentence, read it to the pupils. Have one or two pupils 
read the sentence aloud. Stress that they are reading a sentence. 
When the writing is completed, read the entire composition. 


a SB fe 
Activity 5 
Discriminating letter forms 


Tell the pupils to watch carefully as you write a row of letters on the 
chalkboard. Call upon individuals to draw a line under the letters that are 
the same as the first letter in the row. When the pupil has finished, point 
out some special features of the letter that distinguish it from others in the 
row. For example: 
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understand concept 
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Have you recorded your observations of one child’s language 
behavior today? 


The first letter 

—is tall 

—has a curve at the top 
—has a line in the middle 


Use other examples including upper and lower case letters. 
Call upon individuals to tell how they recognized any letters that matched 
the first letter in each row. 


Workbook Follow-up, page 8: Assessment-—Discriminating letter 
form 


Note: Have the pupils use markers. 


Tell pupils to look at the first letter in each row and circle the letters in that 
row that are the same as the first letter. 

Direct their work for 2 or 3 rows, then let them complete the page inde- 
nendently. 


Note: The purpose of this visual discrimination task is to provide practice 
in observing the similarities and differences between letter forms. The 
pupils are not expected to form or identify the letters in a visual discrimi- 
nation exercise. 


Extra practice 


In checking the pupils’ work, note the letter forms that were confused, and 
use these for direct instruction in such tasks as the following: 

(1) Show a letter card. Have pupils locate matching letters in the composi- 
tion. 

(2) Prepare a worksheet similar to Workbook page 8. Have the pupils cut — 
out the matching letter forms from each row and paste them in groups on 
lines provided. 


Activity 6* 


Reading the composition 


Read the composition about Discussion Motivator 4 aloud to the pupils. 
Then read individual sentences and call upon individuals to read the sen- 
tence after you. 


To reinforce the pupils’ understanding of the term “word,” use instructions 
to individual pupils such as the following: 
Circle the first word in this sentence. That word is 
Underline the last word in this sehtence. That word is 
Put a circle around each word in this sentence. (Read the sen- 
tence.) ° 
Underline the word Desmond; the word dinosaur. 


classify 


Write the first two words from one of the sentences. 


_ Ask: | How many words did | write? 


Have pupils circle two words in the composition and identify them, if pos- 
sible; identify the words for pupils who can't. 


Note: Many children think of a word as a “chunk of meaning” rather than 
the individual form it is in written expression. A child might think that 
“hamburger and French fries” is one word. Direct attention to groups of 
words that might reflect a “Chunk of meaning” as well as words that are 
obviously distinct in meaning. 


Extra practice 


For pupils who have difficulty with the concept of a word, be more explicit 
in drawing their attention to the written form of words in subsequent com- 
positions. When the pupil gives a sentence and you record it, say: Watch 
as | write each word you said. Then briefly check on pupil's understand- 
ing of how many words were said. 


Activity 7 


Workbook, page 9: Classifying real and imaginary things 


Recall with the pupils the story “ ... | Would Never Choose a Dragon for a 
Pet” and the composition they wrote about the dinosaur. 

Recall with them that in those stories there were things like dinosaurs and 
dragons that do not really exist. 

Develop the idea that it is fun to listen to stories about things that can't 
really happen —like “taking a bus trip to the moon.” Have the pupils 
suggest other “impossible” things that could happen in a story. 


Have pupils turn to page 9 of the Workbook. 

Tell them to color the pictures of things they think are real. When finished, 
have individuals tell why they chose certain pictures. Remember that chil- 
dren may have different opinions about what is real; accept different 
answers. 
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Unit 5 


LISTENING 


Activity 2 
Listening to a poem 
Skip Along, page 2: 
Following story in 
pictures 


Workbook Activity, — 
page 11: Identifying 
| pictures whose names 
| rhyme 
Activity 4* 
Identifying initial /s/ 
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Activity 1 

Interpreting a picture— 
Skip Along, page 1 
Expressing ideas ina 
specific sentence pattern 
(because) 


Telling the story from 
pictures 


Dictating sentences 





Theme: Things | like 


WRITING 
Reading a sentence 
Workbook Activity, 
page 10: Classifying; 
completing a sentence 
Activity 3 


Reading sentences 
Matching words 


Writing the composition 


Observing the writing of 
sentences 


Activity 5* 
Associating sound and 
symbol — /s/, s 

Skip Along, page 3 


Workbook Follow-up, page 
12: Finding pictures whose 
names begin with /s/ 
Activity 6* 

Reading sentences 
Recognizing words 
Matching words 


Noting written form of s 


Writing s 


INDEPENDENT ACTIVITIES 


di: 


If you have The Reading Corner set of independent reading books (see page ii of the Introduction), 
have the pupils, working in pairs, read and discuss the first book “I Like.” Encourage pupils to read 
to, and help, each other with the reading, and to discuss the pictures. This book has simple, repeti- 
tive sentence patterns that guarantee a successful, independent reading experience. 


. From Talk-a-Rounders, use the books “Things,” and “What am 1?” 


. Fold a piece of newsprint to form four quarters. In each section, have pupils draw something that “I 


like.” 


. Have each pupil draw a picture of something he/she likes. Print the pupils’ sentence underneath. 


Put the pages together for a class or group book and place on library table for pupils to read. 


. Have pupils sort letter cards to promote visual discrimination of letter form. 


. From “Expressvan,” have pupils select pictures of objects whose names begin with /s/. Have them 


find the word cards | and like and make sentences by combining the word cards with the picture 
cards; then read the sentences to a partner. 


. From magazines or catalogues, have pupils cut out pictures of things whose names begin with /s/ 


and paste them on a sheet of paper, or begin a phonics scrapbook. (If the latter, plan a page for 
each letter and continue this activity as other letters are introduced.) 


. Begin a collection of containers (e.g. paper handkerchief boxes with the slits in the top), to use for 


sorting pictures according to sounds. Print a letter, as it is introduced in the lessons, on a box. In 
this unit, prepare an s box. 


. Continue the “Color Book,” having the pupils collect pictures to illustrate green. 


BOOKS TO READ 


ile 


Wait for William, Marjorie Flack (Dolphin) 
William is left behind when he has to tie his shoelace as all the children rush to see the circus 
parade. But William ends up in the parade! 


. Where Are You, Jason?, Greta Matus (Lothrop, Lee & Shepard) 


Jason likes hiding places—but people keep calling him. 


. Dawn, Uri Shulevitz (Farrar, Strauss & Giroux) 
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interpret a picture 


read a sentence 


relate picture to 
personal experience 


use a Specific 
language pattern 


make inferences 
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Tell your pupils about something exciting you have done. 


Activity 1 


Skip Along, page 1: Interpreting a picture 
Reading the title and a sentence 


Note: The book Skip Along provides material for use with the pupils in 
developing oral language, and group writing. It includes some material 
for phonics instruction. While the book is not intended primarily as a 
reader, the title sentences using a single sentence pattern, and the 
simple stories in Units 13 and 14, provide a relaxed and trouble-free 
introduction to reading from a book. 


Remember that it is important to work with small groups when you 
introduce the book. Each pupil should have a chance to react. 


Write the title Skip Along on the chalkboard. Have the pupils identify the 
title on their books. Talk about the cover design. Have the pupils tell why 
they think the cover matches the title. 


Have the pupils study page 1 quietly. 


Ask: What does this girl like? 
What do you think is written above the picture? 


Have several individual pupils read the sentence. 


Ask: How do you know the girl likes ice cream? 
Why do you think she likes it? 


(Pupils will likely answer “‘because it’s cold”; “because it’s sweet,” and so 
on. This is the natural pattern of speech and should be accepted during 
the oral exchange. Encourage a variety of responses to the question.) 


Ask: _ If you could have your picture on the first page of a book showing 
what you like, what would you want in the picture? 


Have individual pupils respond by telling what they like and why Wee like 
it. They should use the pattern, “I like ________-— because 


Workbook Activity, page 10: Classifying; completing a sentence 


Direct attention to the puppy. Read the first sentence-beginning to the 
pupils. Have the pupils circle pictures of the things the puppy might like. 
Have them, working independently, look at the first picture in each row, 
then circle the pictures that would be appropriate to complete the sen- 
tence. In a follow-up activity have individual pupils read the sentences as 
they have been completed. 


Discuss pupil choices with the group. Different pupils will make different 
choices and will have different reasons for their choices. Some may only 
find one acceptable completion for each sentence. 


Activity 2 


“Sandy Macdonald”’: Listening to a poem 
Skip Along, page 2 


Recall with the pupils their talk about things they like. Tell them to listen 
as you read a poem that tells of some things a little dog liked—and some 


things that he didn’t like. 


attend to a poem 


Read “Sandy Macdonald.” 


SANDY MACDONALD 


Sandy Macdonald sat tied to a gatepost, 
Sandy Macdonald was sad. 
All of the children had gone to the circus; 
Sandy Macdonald felt bad. 


“There'll be bears at the circus,” 
Said Sandy Macdonald; 
“Big bears to bark at, and lions that roar. 
| want to see lions!” 
Cried Sandy Macdonald. 
“| don’t want to sit here tied up any more!” 


Sandy Macdonald broke loose from the gatepost, 
Sandy Macdonald was free! 
He ran all the way from his home to the circus; 
A very fine runner was he. 


There were bears at the circus, 
And monkeys and zebras, 
And elephants dancing and beating a drum. 
The lions were lovely, 
The elephants gorgeous. 
And Sandy was terribly glad he had come. 


Sandy Macdonald liked all of the circus. 
Especially the seals that did tricks. 
If only he hadn't espied the balloon man, 
He’d never have got in a fix. 


The balloon man was hungry, 
"Twas time to be eating. 
He tied his balloons down and went for his lunch. 
Along came young Sandy, 
His eyes full of mischief; 
He untied the knot and took hold of the bunch. 


Sandy Macdonald went up like a rocket, 
Up like a bird in the air! 
The clowns in the circus al! cried to each other, 
“Oh see the black doggie up there!” 


The children saw Sandy, 
The children were frightened. 


“Oh please save our doggie!” they begged of a clown. 


“Sure thing,” said he kindly, 
“Il fly in my airplane, 
In less than three minutes I'll bring your dog down.” 


Sandy was tired of holding balloon strings, 
Yet didn’t quite dare let them go. 
The clown in the airplane flew right up beneath him 
And pulled Sandy in by the toe! 


Now Sandy Macdonald stays home when he’s told 
to; 
A much wiser doggie is he. 
“Let birds do the flying!” 
Says Sandy Macdonald, 
“BUT NO MORE BALLOON RIDES FOR ME!” 


—Dorothy Sherrill 


Now have the pupils turn to page 2 of Skip Along and follow the pictures 
in sequence as you reread the poem to them. 


39 


recognize 
relationships: 
sequence and 
cause-effect 
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their own words 
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Then have all the pupils locate the pictures as directed and individual 
pupils respond to these questions: 
Show where Sandy was when the story began. How did he feel? 
Why was he unhappy? 
Find the picture that shows how Sandy got loose. How did Sandy 
get loose? 
Show what Sandy did as soon as he was loose. Where is Sandy 
running? Why is Sandy running to the circus? 
Find the picture that shows some of the things Sandy saw at the 
circus. What did he see? 
Show what he saw next. Why is the balloon man leaving his bal- 
loons? 
Show what Sandy did next. Why do you think he took the bal- 
loons? 
Show what happened to Sandy after he took the balloons. 
Find the picture that shows how Sandy was saved. Who saved 
Sandy? How did the clown save him? 
Find the picture that tells where Sandy ended up. Why did Sandy 
decide to stay home? 


Have individual pupils retell the story using the pictures as guides. Do not 
expect more than a single simple sentence related to each picture. (For 
example: Sandy was tied up. He broke loose. He ran down the street. He 
went to the circus. And so on.) 


Activity 3 


Dictating the composition 
Note: Prepare cards for word matching. (See below.) 


Read to the pupils the composition written in Unit 4. Encourage individual 
pupils to read sentences from the composition. Help them to predict 
unknown words on the basis of meaning clues. 


Have key words from the composition written on cards. Have the pupils 
match the card with the same word in the composition. (This will be 
primarily an exercise in visual discrimination. It is not necessary that pu- 
pils can identify the words. However, since you are focussing special 
attention on these words, choose words that are important ones in the 
selection or words that should become part of the pupils’ sight vocabul- 
ary.) 


After a brief reading experience with the composition from Unit 4, recall 
page 1 of Skip Along and the talk related to it. Suggest that you record 
some of the things they like. Have three or four pupils dictate sentences 
using the pattern, ‘I like—because—.” (As you record the sentences, 
suggest that they be reworded to use the pupils’ names instead of “I.”) 


Read the composition to the pupils. 
Have individual pupils reread sentences. However, do not expect at this 
stage that each pupil will be able to read the entire composition. 


recognize rhyme 


recognize /s/ (the 
sound represented by 
the letter s) 


associate sound and 
symbol—/s/, s 


Have you read to your pupils today? 


Workbook Activity, page 11: Identifying pictures whose names 
rhyme 


Review briefly the concept of rhyme. For example, ask pupils which of the 
following pairs of words rhyme: 


school / spool cat / dog house / mouse 


Have the pupils identify by name only the pictures in the first box on page 
11 and tell if the words rhyme. Tell pupils to color the pictures because 
the names rhyme. Have pupils complete the page by coloring the pairs of 
objects whose names rhyme. 


Activity 4* 
Recognizing initial /s/ 


Recall the poem, “Sandy Macdonald.” Tell the pupils to listen carefully to 
the beginning sound of Sandy. 


Using the following sentences, have the pupils listen for other words that 
begin with the same sound as Sandy. 

Sandy sat by the gatepost. 

Sandy was sad. 

Sandy saw a seal. 

Sandy ran along the sidewalk. 

The children could see Sandy up in the air. 

The clown saved Sandy. 


Using the following four groups of words, have pupils select the two words 
in each group that begin with the same sound as Sandy. 


sack / big / soap Sarah / Sam / Terry 


sell / circus / cat come / send / syrup 


Activity 5* 

Skip Along, page 3: Associating sound and symbol-—/s/, s 

Note: Pupils who have no difficulty with the auditory discrimination of the 
s sound can be expected to relate the sound to the letter that represents 
it. 

Use page 3, Skip Along. Have the pupils name the pictured objects and 


recognize that their names all begin with the same sound. 


Relate the pictures to the words. Read the word list, reminding the pupils 
again that all the words begin with the same sound. 
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Direct attention to the fact that all the words begin with the same letter. 
Identify it as the letter s. 


Have the pupils establish the relationship between the auditory and the 

visual aspects of the letter by stating 

(i) that all the words begin with the same sound as Sandy 

(ii) all the words begin with the letter s 

(iii) scan stand for the sound heard at the beginning of Sandy, seal, saw, 
and so on. 


Say each of the following pairs of words and have the pupils listen for the 
s sound at the beginning of each word. 


say / so sat / sorry suit / sand supper / salt 


Write the pairs of words on the chalkboard. Have the letter s noted in 
relation to the beginning sound, and underline. 


As you write the words beginning with s, direct attention to the letter form, 
and the correct method of writing it. 


Have the pupils check one or two of their group compositions, looking for 
other words that begin with the letter s. When the pupils have selected a 
word by the visual form of the letter, read the sentence in which it is found 
so the word can be identified. Then ask: Do you hear the s sound at the 
beginning of —? 


Workbook Follow-up, page 12: Finding pictures whose names begin 
with /s/; writing s 


Demonstrate the formation of the letter s on a lined chalkboard. Stress the 
starting point. 
Tell pupils to: 
(i) in the first row, circle all the pictures whose names start with 
the same sound as sun 
(ii) in subsequent rows trace the letter and circle the pictures 
whose names start with /s/ 
(iii) trace the letters in the last row. 


Activity 6* 


Reading sentences 
Recognizing the words | and like 
Matching words _. 


Note: Prepare cards for word matching. (See below.) 
Recall the main idea of the composition written in Activity 3 with a state- 


ment such as: Yesterday we wrote a composition that tells what some of 
us like and why we like those things. 


read a sentence 


recognize words — 
l, like 


match words (visual 
discrimination) 


Reread the composition as pupils listen. 


Have individual pupils read the sentences that tell what they like; then 
have some children read a sentence that tells what a classmate likes. 


Focus attention on the words | and like. Have the words underlined each 
time they occur in the composition. 


Have several words that you think will be important as sight vocabulary on 
cards for word-matching activities. 


Extra practice 


Pupils who need extra practice in organizing their ideas for writing could 
develop short oral compositions based on the picture on page 1 of Skip 
Along. Have each pupil think about two things he or she likes and tell the 
group about them. Ask that each pupil mention two things and give some 
information about each. 


Checking achievement 


Could the pupils 
—identify the pictures illustrating incidents from “Sandy Mac- 
donald’? 
—retell the story from the pictures? 
—use the pattern, “I like—because—’? 
—match words? 
—identify the letter s and the sound it represents? 
—write the letter s? 
—read sentences from an earlier composition? 
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Unit6 Theme: I like to go 
LISTENING [SPEAKING —_—_| READING 


Activity 1 
Interpreting a picture — 
Skip Along, pages 4-5 
















WRITING 
















Reading a sentence 


Workbook Follow-up, 
page 13: Matching pictures 














Activity 2 
Listening to a story 






Repeating phrases 
Workbook Activity, page 
14: Discriminating word 
forms 






















Activity 3* 
Identifying initial /b / — 
Skip Along, pages 4-5 





Saying words beginning 
with /b/ 





Activity 4 
Reading sentences Writing the composition 


Observing the writing of 
sentences 






Dictating sentences 


Activity 5 

Associating sound and 
symbol: /b/, b — Skip 
Along, page 6 

Workbook Follow-up page 
15: Finding pictures whose | Writing b 
names begin with /b/ 
Activity 6* 

Reading sentences 
Matching words 

Workbook Follow-up, page 
16: Associating sound and 
symbol — /s/, s; /b/, b 










Activity 7 
Workbook, page 17: 

| Assessment— Following 
| oral directions 
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INDEPENDENT ACTIVITIES 


ie 


2. 


10) 


Have pupils read the independent reading book “What a Parade” from The Reading Corner. 


Pupils prepare a class book on “I like to go.” Each pupil paints a picture of where he/she likes to 
go. Have each child dictate a sentence that you print on the page to go with the picture. Put all the 
pages together, and place on library table for pupils to read. 


. Pupils find pictures of vehicles in which they can “go;” for example, cars, planes, jeeps, etc. Use 


the pictures to prepare a mural—paste the pictures on a long sheet of paper and have each pupil 
draw a picture of himself/herself in or beside the vehicle. 


. Have pupils make the letter b from Plasticine. 

. Continue the phonics scrapbook with a b page. 
. Make a container for b for sorting pictures. 

. Make an orange page for the “Color Book.” 


. Provide opportunities for pupils to look at picture books. If two pupils share one book, much oral 


language is generated as they discuss the pictures and/or text. 


. From “Expressvan,” have pupils find pictures of objects whose names begin with /b/. Two or 


three pupils can work together taking turns choosing an object and accepting or rejecting it. Re- 
mind them to turn the object over to check their choice (the word on the reverse should begin with 
b). 


Pupils work in groups of three or four with “Expressvan.” Each pupil chooses a picture of an 
object, gives clues to the others to guess what the object is; for example, for picture of a bell, the 
pupil might say ‘It rings;” “It makes a ding-dong sound;” “It tells us that it’s time to come in to 
school,” etc. 


. Pupils use “Expressvan” to practise giving and carrying out directions. One pupil says, “Find a 


picture of something red. Put it under a book.” If the pupil carries out the direction correctly, 
he/she gives another direction. 


BOOKS TO READ 


1 


. Mandy and the Flying Map, Beverly Allinson (Women’s Press) 


Mandy flies all over town on a map! 


. Try It Again, Sam, Judith Viorst (Lothrop, Lee & Shepard) 


Sam makes several attempts to go to his friend’s house all by himself. 


. Miss Harriet Hippopotamus and The Most Wonderful, Nancy Moore (Vanguard Press) 


Harriet and her friends travel the world looking for “The Most Wonderful.” 
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Activity 1 


Skip Along, pages 4-5: Interpreting a picture 
Reading a sentence 


Encourage any spontaneous reactions to the picture on pages 4-5 of Skip 
Along. Have several pupils suggest where the children are going. Be sure 
they consider the hurry, the excitement, the gaiety of the “parade,” in 
deciding on their answers, but recognize that there are many possible 
answers. 


Ask specific questions about the picture to direct attention to detail and 
check vocabulary. For example: 

What is the boy at the front of the parade pulling? 

What animals have joined the parade? 

What are some children riding on? 

What toys are in the parade? 

What toy does the boy in the wagon have? 


Talk about words that describe how the children look— happy, excited, 
cheerful, laughing, merry. 


Read the sentence, | like to go, and have pupils read it silently. Ask them 
to indicate the word like, the word go, the word I. 

If any of these words have been used in the previous group compositions, 
have the pupils identify them there. 


Workbook Follow-up, page 13: Matching pictures 


Read the sentence to the pupils. Tell them that each child in the pictures 
on the left is going somewhere. Have them find the picture that matches 
and draw a line from the child to the place she or he is going. 


| BS 
Activity 2 
“Tum-Te-Tum, Here We Come!”’: Listening to a story 


As you read the following story to the pupils, stop at each point marked 
with an asterisk and have the pupils tell wnat has been added to the 
parade. You might sketch a stick figure parade on the chalkboard, adding 
new figures as pupils name them. 


Then, as the story progresses, the pupils tell (at points marked with an 
asterisk) who has left the parade, and these figures can be removed from 
the chalkboard parade. 


Instruct the pupils to listen to a story that tells about other children who 
like “to go” places. 





Have a happy day! 


+ 


TUM-TE-TUM, HERE WE COME! 


Johnny marched down the street and beat his new drum. 
Tum-te-tum went the drum. 

And Johnny shouted, “Here | come!” 

He marched past his house, and past the house next door, and there 
was Penny on her front doorstep. 


“Where are you going with your drum?” she wanted to know. 
“I'm having a parade and you can come,” Johnny answered. 
“Can | bring my jeep?” asked Penny. 

“Oh, yes, you can,” said Johnny. 

And off they marched. 


Johnny’s drum went tum-te-tum. 

Beep! Beep! went the jeep. 

And there was Billy who wanted to come. 
“Wait for me, I’ll get my trike,” said Billy.. 

And he rode his trike at the end of the parade. 


“Jeepers!” said Johnny. “My parade is getting bigger!” 


One, two, three, four, 


Tramp, tramp, stamp, stamp, 
Beep! Beep! Tum-te-tum, tum-te-tum. 


“We're having a parade and you can come!” Johnny shouted to Suzie 
when they came to her house. 

“Can | bring my baby brother?” Suzie asked. 

“Sure!” said Johnny. “He can come too.” 

And on they went. 


March, march, one two, 

Stamp, stamp, three four, 

What a big parade behind Johnny’s drum! 

Then they came to Tommy’s house, and there was Tommy. 
“Golly! a parade!” he cried, “Can | come on my bike?” 
“Yes,” said Johnny. “Ride your bike and ring your bell.” 

So Tommy came on his bike, ringing his bell— 


dr-r-ring, dr-r-ring, ting-a-ling. 


And then the twins joined the parade with their rattley red express 
wagon. 

And after that, Sammy the dog came, with his flapping red tongue. 
The drum beat, and Sammy barked. 

WRUF-WRUF 

TUM-TUM, Tum-te-tum. 


Johnny’s parade was very long now. 

Straight down the street they marched—right to the corner. 
The policewoman stopped the cars to let them across. 
“That's a fine parade you have there!” she called after them. 


Stamp-stamp, march-march they went, past all the big stores on the 


big street. The people came running out of the stores to see what the 
noise was all about. 
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The shoemaker in his black apron came out to watch; and the woman 
whose shoe he was fixing came out with one shoe off and one shoe 


. on. The barber came to the door to see what was going on, and the 


man he was shaving looked out of the window with soap all over his 
face. Everyone smiled and waved. It was such a fine parade that 
Johnny decided to take it home and show it to his grandmother. 


“All right, now,” he called out. “Everybody march back to my house!” 
They marched back across the street. 

But when they came to the twins’ house, there was the twins’ brother 
calling them for lunch. 

They didn’t want to leave the parade, but they were hungry, so they 
went. Now the parade had no rattley wagon. 


Johnny’s drum beat very fast—TUMtumTUMtumTUMtumTUMtum. 
He wanted to hurry the parade along to his house. But when they got 
to Tommy’s house, he had to go in for lunch, too. 


Now the parade had no ting-a-ling bike bell. 
“Gosh,” said Johnny. “Hurry up or we’ll never get to my house.” 
And he beat his drum as fast as he possibly could— 


tumtumtumtum-—but it was no use. 


Suzie’s baby brother began to cry, so they went home, too. 
“Left-right-forward-march-hurry-up!” said Johnny crossly. 


But it didn’t help at all, because Billy was hungry too. When they came 
to his house, he rode his trike right up to his front door. 


“Oh, please wait till we get to my house,” Johnny said to Penny, but 
Penny was tired, and she went home, too. 
Beep-beep! No more jeep! 


Now there was only Sammy the dog, and Johnny and his drum. 
Tum-te-tum. 

WRUF-WRUF! 

But just then a cat ran by, and Sammy had to chase after the cat! 


Johnny was all alone. The parade he wanted to show his grandmother 
was all gone. There was no one to beat his drum for. 

Johnny felt very sad. He didn’t even see a car stop at the curb. 

His father was home for lunch. He ran up to Johnny and swung him 
high in the air. 


“Well-well-well-well!” he cried. “Johnny, you led the best parade this 
town has ever seen! | saw it from a store window, every bit of it—even 
when the policewoman stopped the traffic!” 


“But, Dad, they all went home!” Johnny wailed. 
His father laughed. “Of course,” he said. “It’s lunch time.” 


“| wanted Granny to see it,” Johnny said, “and now there’s nothing to 
see.” 


reproduce a rhythmic 
pattern 


discriminate word 
forms 


recognize /b/ 


“But there’s lots to tell,” said his dad. “Let's go and tell her all about it!” 
“All right!” Johnny shouted. “Come on, Dad, forward—MARCH!” 

And Johnny and his dad marched up the front steps. 

Stamp-stamp went their feet. 

TUM-TUM went the drum. 

Tum te tum... 

ee tUM 236 





—Leone Adelson 


In another period, reread the story. Stop when you come to each of the 
underlined parts and after you have read it once, have the children join in 
to repeat the phrase. 


Observing pupils’ use of language 


Note pupils who have difficulty maintaining the rhythm of the parts of the 
story they join in saying; and those who cannot recall (or pronounce) the 
words. (Provide these pupils with frequent experiences with nursery 
rhymes such as “The Grand Old Duke of York.”) 


Workbook Activity, page 14: Discriminating word forms 


Note: This is an exercise in visual discrimination. It is not expected that 
the pupils recognize the words. Rather, their task is to identify words that 
look the same. However, as a result of their reading of the group com- 
positions and the sentence captions in Skip Along, the pupils may know 
some of the words. If this is so, have them put a red X on any words they 
recognize. 


Have the pupils look carefully at the first word in each row and put a circle 
around it; then circle the word each time it appears in that row. 


Note: /f pupils have difficulty with this exercise, direct their study of the 
first word, and their comparison of that word with the others in the row. 
Be sure they recognize that all letters must be the same. 


Activity 3* 


Skip Along, pages 4-5: Recognizing initial /b/ 


Have the pupils listen to the following sentence: 
Beep! Beep! went the jeep. 
Then tell them to listen to the sound at the beginning of beep. 
Repeat the sentence. 
Have the pupils restudy pages 4-5 of Skip Along. 
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Say: Find a boy and a balloon and a boat. 
Now listen. Boy and balloon and boat all begin with the same 
sound as beep. 
Find a bear. Boy, balloon, boat, and bear all begin with the same 
sound. 

Have individual pupils say the words. 





Say: Find pictures of other things whose names begin with the same 
sound as bear. 

(If necessary, prompt them with such cues as “a girl is riding it’; “it is 

flying along with the parade”; “a boy is carrying it’; and so on.) 


Have the pupils listen to the following sentences and identify the words 
that begin like boat. 

The big boy is carrying a box. 

The circus bear rides a bike. 

The baby wants a bottle. 

The belt and the buttons on the coat are red. 


Activity 4 


Dictating the composition 
Observing the writing of sentences 
Reading sentences aloud 


express ideas in Recall the talk about the parade on pages 4 and 5 of Skip Along. Have 
sentences pupils dictate three or four sentences telling what the children saw when 

they arrived at their destination or what caused the excitement, or about 
associate oral and the parade itself. 


written language hs 
Proceed in the manner established for writing and reading the composi- 


tion. Highlight the letter s if it occurs. 
Observing language level 


Note how much of the composition different pupils can recall and read. 


Activity 5 


Skip Along, page 6: Associating sound and symbol—/b/, b 


recognize /b/ 1 Have pupils identify the pictured objects on page 6 and recognize that 
their names all begin with the same sound. 


2 Relate the pictures to the written words. Read the word lists; remind 
pupils that all the words begin with the same sound. 
Direct attention to the fact that all the words begin with the same let- 
ter. Identify it as the letter b. 
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associate sound and 
symbol—/b/, b 


write b 


associate sound and 
symbol-—/b/, b 


read sentences 


Have you scheduled time for pupils to “read” books? 


3 Have pupils establish the relationship between the auditory and the 
visual aspects of the letter by stating 
(i) all the words begin with the same sound as bell 
(ii) all the words begin with the letter b eo 
(iii) b stands for the sound heard at the beginning of each word. 


4 Write the letter b on the chalkboard, directing attention to the correct 
method of forming the letter. 


5 Say the pairs of words below. Have pupils identify the one word in 
each pair that begins with /b/, or that begins with the same sound as 
bell and ball | 


big / call beaver / dog school / basket 
can / battery belt / house 


6 Write the words beginning with b on the chalkboard. Have pupils 
underline the letter b in each word. 


7 Have pupils check their group compositions for words that begin with 
b. Pronounce the words for them as they listen to see if they begin 
with the same sound as book. 


Workbook Follow-up, page 15: Finding pictures whose names begin 
with /b/; writing b 


Demonstrate the formation of the letter b on a lined chalkboard. 


Tell pupils to: 
(i) in the first row, circle all the pictures whose names start with 
the same sound as ball 
(ii) in subsequent rows trace the letter and circle the pictures 
whose names start with /b/ 
(iii) trace the letters in the last row. 


Activity 6* 
Composition: Reading sentences 

Associating sound and symbol-—/s/, s; /b/, b 
Note: Prepare word cards. Choose words from the last composition that 
are important in the composition, or words that might be important as 
part of a beginning sight vocabulary. 
Read to the pupils the composition based on pages 4-5 of Skip Along. 
Have individuals read sentences or the whole composition, depending on 


their interest and achievement level. (Some should not be expected to 
read anything more than a sentence.) 
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recognize letter 
forms s and b 


discriminate word 
forms 


associate sound and 
symbol-—/s/, s; 
/b/,b 


follow oral 
directions 


a2 


Have the pupils identify any words used in the composition that begin with 
Ss or b. 


Use the word cards in a matching exercise. 


Workbook Follow-up, page 16: Associating sound and symbol-—/s/, 
s;/b/,b 


Instruct the pupils to name the pictured object in‘each box and to listen to 
the beginning sound; then circle the letter that stands for the beginning 
sound. In a follow-up activity have the pupils name each object and 
suggest another word that begins with the same sound. 


Extra practice 


Note: /f some pupils are still having difficulty associating s and b with the 
sounds they represent, use Workbook page 76 as a teacher-directed 
exercise, using a procedure such as the following: 


Tell the pupils to look at the picture at the top of page 16. 
Ask: What is in the picture? (Sandwich) 
What sound does sandwich begin with? (s sound) 
Draw a circle around the letter that stands for the s sound. 


Check to see if the pupils can do this. 
Complete the rest of the page in a similar way. 


Activity 7 
Workbook, page 17: Assessment-—Following oral directions 


Note: This exercise is very demanding both in terms of the amount of 
detailed work to be done and the language understandings it requires. 
However, it is included here because it is a good indicator of language 
maturity and should be helpful to you in grouping your pupils for further 
instruction. 


(The concepts of on, under, around, and so on will be considered more 
extensively later in the program.) 








Tell the pupils that many times every day someone tells them to do some- 
thing or gives them directions. 


Stress the importance of listening carefully to directions. 

Say: | might tell you to pick out a book for me to read to the group. If 
you weren't listening you would miss a chance to hear your fav- 
orite story. 

Or: | might say to pick out all the words that start with the same sound 
as big. If you weren't listening you would pick out the wrong 
words. 

(Use further examples related to your own classroom situation.) 


Read a poem today! 


Have pupils turn to Workbook, page 17. (The pupils should have crayons 
and pencils ready.) 


Give pupils time to study the pictures on page 17. Then instruct them to 
listen very carefully and to do exactly what you tell them to do. 


Allow time after each instruction for it to be carried out before giving the 
next one. Do not repeat instructions. 


Row 1:Look at the first row of pictures. 
Color one ball red. 
Put a circle around the slide. 
Put a line over the teeter-totter. 





Row 2:Look at the second row of pictures. 
Put a red ball in the truck. 
Put a line under something that you pedal. 
Put a circle around something you ride in. 
Put two blue balls in the wagon. 





Row 3:Look at the next row of pictures. 
Draw a red door on the house. 
Make two chimneys on the roof. 
Put a line under the house. 
Put an X on the truck. 
Put a line under the car. 
Put a circle around the horse and wagon. 








Row 4:Look at the last picture. 
Put a red X on the slide. 
Put a red X on the sandbox. 
Draw a line from the slide to the sandbox. 
Color one balloon green. 
Color one ball blue. 
Put a circle around two girls playing together. 
Put lines under the two children running. 
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Unit 7 


Theme: | like balloons 


Recognizing initial /b/ 


Activity 4 


Listening to a poem 
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Activity 1 
Interpreting a pictured 
sequence— 

Skip Along, page 7 


Dictating sentences 


Saying a poem 
Workbook, page 19: 
Interpreting a pictured 
sequence 


Activity 7 
Using context to 
predict words 


Reading a sentence 


Activity 2* 
Associating sound and 
symbol: /b/, b 


Workbook Follow-up, 
page 18: Finding pictures 
whose names begin with 
/b/ 


Reading sentences 


Activity 5* 
Associating sound and 
symbol: /s/, s; /b/, b 


Workbook Follow-up, 
page 20: Assessment — 
Finding pictures whose 
names begin with /s/ and 
/b/ 

Activity 6* 

Reading sentences 
Applying phonic 
knowledge 





Writing b 


Activity 3 

Writing the composition 
Observing the writing of 
sentences 


Writing s and b 


Observing the writing 
of sentences 


INDEPENDENT ACTIVITIES 


Ae 


(ae 


Have pupils read the independent book “The Balloon” from The Reading Corner. 


Teacher-directed science activity— Give pupils balloons to blow up. Discuss what balloons are like 
when they are empty, full of air; what happens when you let the balloon go; what happens when 
you prick it with a pin. 

When a balloon is partly blown up, write a child’s name on it with a felt pen. Blow it up more; have 
pupils observe what happens to the letters; let the air out, pupils tell what happens. 


. Have pupils paint “balloon” pictures based on discussion of kinds of balloons they like (big bal- 


loons, yellow balloons, etc.). 


. Collect a series of very light objects. Have pupils experiment to find out which ones will “float like 


a balloon” in the air. You might choose feathers, paper of various sizes and weignts, cloth, leaves, 
flower petals, and so on. 


. Have pupils read picture books and other easy-reading books to each other. 
. Make a purple page for the “Color Book.” 


. Prepare word cards for words beginning with b in the group composition. Have pupils match word 


cards to the words in the composition. 


. Pupils choose pictures from “Expressvan” to place in the s and b containers. 
. Have pupils write letters s and b on the chalkboard. 


. After the page is completed, have pupils cut out the pictures on Workbook, page 19. Let them work 


in pairs, arranging the pictures in order and telling each other what is happening. 


BOOKS TO READ 


VF 


The Red Balloon, A. Lamorisse (Doubleday) 
A little French boy has many adventures following a red balloon through the city and trying to 
protect his balloon. 


. The Blue Balloon, Frank Asch (McGraw-Hill Ryerson) 


A picture story without words. 


. Gia and the One Hundred Dollars Worth of Bubble Gum, Based on a story by Cresent Gia Sullo 


(McGraw-Hill Ryerson) 
Gia and her friend blow a gigantic bubble that leads to many adventures. 


. Away Went the Balloons, Carolyn Haywood (William Morrow) 


A first-grade class release balloons with pupils’ names on them. The book relates the adventures of 
the balloons. 


. The Puppy Who Liked to Chew Things, Judy Varga (William Morrow) 


...and the surprise he got when he chewed a balloon! 


interpret pictured 
sequence 


relate ideas to 
personal experience 


associate oral and 
written language 


read a sentence 
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During a discussion, do you observe the listening behavior 
of your pupils? 


Activity 1 
Skip Along, page 7: interpreting a pictured sequence 


Talk about balloons with the pupils. Encourage them to tell of their experi- 
ences with balloons. Use such questions as the following: 

What do you like about balloons? 

What can you do with them? 

How do you make a balloon big? 

How do you feel when you are blowing up a balloon? 

What can happen to a balloon? 

How do you feel when your balloon bursts? 


Write, | like balloons on the board. Read it. Tell the pupils to turn to page 
7 in Skip Along and look at the sentence at the top of the page. Ask what 
the words say. 


Read: | like balloons. Have a few pupils read the sentence individually. 


Tell the pupils to look at all the pictures to get an idea about what is 
happening. 

Then, tell the pupils you want them to talk about what happened in the 
pictures. 


Look at the first picture—The girl's name is Barb. 
(or select another name that begins with b) 
What is Barb holding? 

What is she doing with the balloon? 


Look at the next picture—the one beside the first one. 
What is happening to the size of the balloon? 
Why is it getting bigger? 


Look at the first picture in the next row. 


vo What do you notice about Barb’s balloon? 


How do you think Barb feels? 

Look at the last picture. 

What has happened to the balloon? 

Where are Barb’s hands? 

Why does she have her hands over her ears? 


What noise did the balloon make? 
How do you think Barb feels now? 


BS B 
Activity 2* 
Associating sound and symbol—/b/, b 


Tell the pupils to listen carefully to these words: 


Barb balloon burst big bang 


associate sound and 
symbol—/b/, b 


associate sound and 
symbol—/b/, b 


express ideas in 
sequence 


dictate sentences for 
recording 


Ask the pupils what they noticed about the beginning sound in each word. 
(All the words begin the same. The words begin with the b sound.) 


- Say the words having individual pupils repeat each word after you. 


Tell the pupils to listen to the groups of words you are going to say. Tell 
them to listen for the words that begin with the same sound as balloon. 
Say the words in groups of three. Have individuals say the words from 
each group that begin with the same sound as balloon. 


Word groups: 
bear / hat / belt bottle / cap / boot 
go / build / Pete beautiful / silly / bit 


As the pupils identify the words, write them on the chalkboard. Have the 
pupils underline the beginning letter of each word. 


Review the generalization that the letter b stands for the sound heard at 
the beginning of bear and belt, etc. 


Workbook Follow-up, page 18: Finding pictures whose names begin 
with /b/ 


Tell the pupils to look at the box at the top of page 18. 
What is in the picture? 
What letter does the word ball begin with? 


Point to the letter b. Mention that it stands for the sound at the beginning 
of ball. Point to the word ball. 

This is how the word ball is written. 

Ball begins with the letter b. 


Demonstrate the formation of the letter b on the chalkboard. 
Tell the pupils to 
(i) Name the pictures in each row. 


(ii) Print the letter b under each picture whose name begins with 
the same sound as ball. 


Activity 3 


Dictating the composition 


Turn to page 7 in Skip Along. 

Have the pupils recall the talk about the pictures. 

Tell the pupils you are going to write their story about the pictures. 

Write, | like balloons on the chalkboard. Tell the pupils to watch and listen 
as you read | like balloons. 


Have a sentence dictated about each of the four pictures in turn. 


57 


associate oral and 
written language 


recognize conventions 
of written language 


use precise 
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The following sets of questions may be used to guide the expression of 
the story in sequence. 


1 For pupils who need little guidance: 
What's happening in the first picture? 
What’s happening in the second picture? 
What’s happening in the next picture? 
What happened in the last picture? 


2 For pupils who need direction: 
What is the girl holding in the first picture? 
What is she doing with the balloon? 
Tell what the girl is doing with the balloon. 


(Help these pupils to express the idea in a sentence; 
e.g. The girl is blowing up a balloon.) 


What’s happening to the balloon in the next picture? 
Why is it getting bigger? 


Look at the pictures in the next row. 

What has the girl done to make the balloon so big? 
What happened to the balloon in the last picture? 
What noise did it make when it broke? 


When the composition is complete, read it in its entirety to the pupils, 
having them follow the picture sequence in their books. 


In producing the composition, draw the pupils’ attention to the use of capi- 
tal letters and periods. For example, 
I’m beginning a new sentence, so | have to use a capital letter. 
This is the end of a sentence, so | put a period. 


Also, draw the pupils’ attention to each sentence as it is written. Write the 
sentence as given by the pupil. Read the sentence. Then call upon a pupil 
to read the sentence. 


Note: The following activity should be conducted briskly in a very brief 
time period. If the production of the composition has not been too time- 
consuming, this activity can be used as a brief check on some concepts 
met in discussing the picture story. The activity could also be used at 
another time for quick review of concepts. 


Tell the pupils to point to the picture on page 7, Skip Along, that shows 
each of the following. Have an individual give an appropriate statement to 
match the identified concept. 

Point to the picture with the biggest balloon. 
(Pupils point. One child says, “Here is the biggest balloon.”) 

Point to the picture with the smallest balloon. 

Point to the picture where the girl is surprised. 

Point to the picture where the girl is blowing very hard. 


attend to a poem 


react to a poem 


express ideas in 
sequence 


wi ag 
Activity 4 
“Balloons to blow ...’’: Listening to a poem 


Say the following poem to the pupils. 


Balloons to blow 
Balloons to burst 

The blowing’s the best 
The bursting’s the worst. 


—Mary Ann Hoberman 


Say the poem 2 or 3 times. 


Encourage the pupils to say the poem as they look at the pictures on 
page 7, Skip Along. 
Ask the pupils if they agree that 
“The bursting’s the worst.” 
or 
“The blowing’s the best.” 


Discuss their reasons for agreeing or disagreeing. 


Ask the pupils to identify pictures on page 7 that would match the last two 
lines of the poem. 


Workbook, page 19: Interpreting a pictured sequence 


Tell the pupils to look at the first picture at the top of the page. 
(Give “the boy” a name, e.g. Bob, Bill, etc.) 
What is (_______ ) playing with? 
How does ( ______ ) feel? (e.g. excited, happy). 
How do you know he feels like that? 


Look at the next picture. 

What has happened to the balloon? 

What carried it away? 

How does (______ ) feel now? (e.g. worried) 


Look at the first picture in the next row. 
What did the balloon hit? 

What happened to it? 

What noise did it make? 


Look at the last picture. 

How does (______ ) feel? (e.g. upset, unhappy) 
Why does he feel like that? 

How do you know he feels (upset)? 


Direct the pupils’ attention to the boy’s facial expressions in the first and 
last pictures. 
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Have you read to your pupils today? 


How does (______) look in the first picture? (pleased, excited, 
happy) | 

How does he look in the last picture? (upset, unhappy, sad) 

Why did his expression change? 


Briefly discuss facial expressions and how they reveal the way people 
feel, or—dramatize the sequence of pictures. 


Extra practice 


The following supplementary activities could be used as extensions of 
Activity 4. 
(1) Have the pupils dramatize the facial expression that would accompany 
such situations as the following (or ones of your own choice): 

a) On your birthday, you get what you asked for. 

b) Mom is mad because you got your clothes all muddy. 

c) Your puppy is lost. 

d) The big kids won't let you on the slide. 
(2) This activity could be used as a quick check on pupils’ ability to follow 
directions. It could be used immediately after the discussion of page 19 in 
the Workbook, or at another time when you need additional information 
on the pupils’ ability to perform this skill. 


Give the following directions to be completed on page 19 of the Work- 
book. 
(i) Put an X on the picture that shows that the boy is upset (or 
insert term [s] used by pupils in discussion). . 
(ii) Puta line under the picture with the broken balloon. 
(iii) Put a circle around the boy’s smiling face. 


BG a 
* 
Activity 5 
Associating sound and symbol-—/s/, s; /b/, b 


Using the following sentences, have the pupils listen for words that begin 
with the same sound as sun. As each word is given, write it on the 
chalkboard. 

Put the soap in the sink. 

Sue saw a Seal. 

Sam sat in the sand. 

Seven sailors served on the boat. 


Read the completed list of words. Have pupils identify and underline the 
beginning letter of each. 
Say: Soap, sink, Sue, saw...... all begin with the s sound. 


Using the following sentences, have the pupils listen for words that begin 
with the same sound as bear. As each word is given, write it on the 
chalkboard. 

Give the baby her bottle. 

Barb’s balloon went BANG! 

The big bus bumped down the road. 

Bill bought a bat and ball. 


associate sound and 
symbol-—/s/, s; 
/b/,b 


read a sentence 


apply phonic 
knowledge 


Read the completed list of words. 
Have pupils identify and underline the beginning letter of each. 


Write s and b on the chalkboard and remind the pupils this is how we 
write the letter s and the letter b. When the pupil gives the word that 
begins with /s/ or /b/, have the child point to the appropriate letter on the 
board. Notice any pupils who confuse the matching of the letters with the 
sound. 

Tell the pupils to listen as you say some words that begin like sun and 
some words that begin like bear. 

As you say each word, have an individual tell whether the word begins 
like sun or like bear. 


Use the following words: 


boat silly soft boot 
serve bottom sister soar 
berry bench beach Sail 


Workbook Follow-up, page 20: Assessment-—Finding pictures whose 
names begin with /s/ and /b/ 


Tell the pupils to look at the pictures in the boxes at the top of page 20. 
Name the first pair of pictures —saw / sun. 


Listen to see if the names of the pictures begin with /s/ or /b/. 

Put a circle around the letter that stands for the beginning sound in 
the words. 

(Check to see if the pupils circled s.) 


Have the pupils complete the first column independently. 
Then have the pupils name the second pair of pictures — boy if balloon. 


Tell them to listen to see if the names of the pictures begin with /s/ or 
/b/. Have them write s or b according to the beginning sound. 
Have the column completed independently. 


Activity 6* 


Reading the composition 
Applying phonic knowledge 


Recall with the pupils the composition they wrote about “I like balloons.” 
Read the composition to the children. Call upon individuals to read the 
composition one sentence at a time. 


Tell the children to watch as you underline some words in the composi- 
tion. 

Options for words to be underlined: 

1 Underline all the words that begin with the b sound. 

2 Underline some of the core words, such as the, went, has, hard, big. 
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recognize words 


use context to 
predict words 
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Have you reused the composition? 


Read each sentence containing an underlined word. Tell the children to 
listen for the underlined words and then tell you what each one is. 
Make copies of the composition for the pupils. 

Prepare word cards for the b words or the core words. 


For more independent pupils: *,. 
Give these pupils mimeographed copies of the composition. 


Tell the pupils to reread the composition from their own copy and circle 
the words that begin like balloon (or the underlined core words in the 
original composition). 

For pupils who need guidance: 

Give them the word cards. Ask them to match the word card with the 
underlined word in the composition. Have them say each word as they do 


the matching. 


Activity 7 


Predicting words for sentence context 





Tell the pupils to listen and watch as you say and write: 
| like balloons. 
Recall their talk about what they liked about balloons. 


Tell them to listen and watch as you say and write: 


| like gigantic balloons. 
Underline gigantic. 


Tell the pupils to think of words that they would use to complete this sentence. 
hike =’ balloons: 
Do the activity orally, but place the sentence pattern on the board. (Other 
word possibilities: fat, skinny, big, long, round, purple, Mickey Mouse.) 
Other sentence patterns that could be used for this oral activity: 
| like balloons that : 
(possible completions—fly, float, burst, |can blow up by myself, | 


can punch) 
| like to____———_—s balloons. 


(possible completions—break, blow up, chase, bounce, punch, twist) 





Note: Remember that, if you have your pupils grouped, groups should 
proceed through the unit activities at different rates according to their 
language levels. 


Unit8 Theme: I like machines 
[UISTENNG [SPEAKING [READING SC WAITING 


Activity 1 
Interpreting a picture — 
Skip Along, page 8 
Activity 2* 
Recognizing /m/ Saying words beginning 
with /m/ 
Activity 3 
Dictating sentences Reading sentences Writing the composition 
Associating oral and 
written language 
Observing the conventions 
of written language 
Activity 4 
Workbook, page 21: 
Following oral directions 
Activity 5 
Associating sound and 
symbol: /m/, m — Skip 
Along, page 9 
Workbook Follow-up, Writing m 
page 22: Finding pictures 
whose names begin with 
/m/ 
Activity 6 
Workbook, page 23: 
Telling a story from 
pictures 
Activity 7 
Listening to a poem 
Activity 8* 
Workbook Follow-up, Reading sentences 
page 24: Recognizing Recognizing words 
/m/,/b/, /s/ 


Activity 9* 
Answering riddles 
Predicting words 
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INDEPENDENT ACTIVITIES 


1 


qe 


ye 


0. 


Have pupils discuss the independent book “Machines” from The Reading Corner. 


Play a game: One child (or a group) act out the motions of a machine; the others guess what the 
machine is. For example, a box is placed on the floor, the child stretches his/her arms out stiffly in 
front of him/her, bends down stiffly, picks up the box, and places it on a table (a fork lift machine 
for lifting objects). 


. Encourage pupils to bring, and share with other children, machine-toys. (This could be a “show- 


and-tell” activity.) Create a diorama on a sandtable with the toys. 


. Find books with pictures of machines. Allow time for pupils to pore over and discuss. 


. Have pupils collect pictures of machines to make a poster. Some groups may be able to classify 


them under broad headings such as “machines for building roads; machines for building houses’; 
and so on. 


. Collect pictures for an m page in their phonics scrapbook. 


. Use “Expressvan.” Have pupils: find pictures of machines; objects whose names begin with /s/, 


/b/, /m/; make sentences using word and picture cards; find blue objects. 


. Pupils sort pictures into s, b, and m containers. 


. Make a brown page for the “Color Book.” 


Have pupils use Plasticine to make letters s, b, m, and an object to illustrate each. 


BOOKS TO READ 


. 


The Airplanes and Trucks and Trains, Fire Engines, Boats and Ships and Building and Wrecking 
Machines, George Zaffo (Grossett) 
Picture book and brief text. 


. Dig-Drill-Dump-Fill, Tana Hoban (William Morrow) 


Full page photographs of machines. 


. Mike Mulligan and His Steam Shovel, Virginia Burton (Houghton Mifflin) 


A perennial favorite. 


. Patrick the Diesel, Kendall MacDonald (Peguis Publishers) 


Written and drawn by a 9-year-old. 


. Katy and the Big Snow, Virginia Lee Burton (Houghton Mifflin) 


Katy is a beautiful red crawler tractor who uses her snow plough to dig out a city when a blizzard 
hits. 


. Little Toot, Hardie Gramatky (Putnam) 


. | Like Trains, C. Wooley (Longman) 
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interpret a picture 


use precise 
vocabulary 


read a sentence 


relate theme to 
personal experience 


Have a happy day! 


Activity 1 


Skip Along, page 8: Interpreting a picture 


Note: Many pupils will need a good deal of help in organizing their 
experiences related to the topic, Machines. While their environment likely 
surrounds them with machines they may not have observed them closely 
or grouped the different ones they encounter as “machines.” Many will 
not know the names of some of the machines they often watch but they 
should be helped to recognize the function of each. This discussion will 
likely require more teacher input than earlier ones. 


Encourage spontaneous reactions to the picture. 
If necessary, to help the pupils share and organize their ideas, use ques- 
tions such as the following: 
Where do you think these children are? 
Name some of the things the children have to play with. (Do not 
expect names for all the machines.) 
What jobs could each of the toys do if it was real? 
What word can you use to mean trucks and rollers and graders 


and cranes and cement mixers and things like that? 
(You may need to supply the word machines.) 


Look at the sentence at the top of the page. It is | like machines. 
How many words are there in the sentence? 
Point to the word machines. 


How can you tell that the children like machines? 
Which do you think is their favorite? 
Which is your favorite? 


What real machines have you watched working? 
(Encourage comments about machines for road construction, building, 
farming, lumbering, and so on, according to your pupils’ experiences.) 


Use specific questions if needed to direct attention to machinery that can 
be seen near the school. 
Is there a machine that you would like to drive when you grow up? 
Why do you choose that one? 


Reread the sentence: | like machines. 
Assessing language level 


Note: (i) if the pupils use the “like __ because _____ ” pat- 
tern comfortably 
10 if they are able to name other machines and tell enough about 
them that other group members can identify them. 
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Activity 2” 
Recognizing initial /m/ 


Note: Remember to keep this activity brief. 


i / Say: Mary likes machines that move buildings. 
be al aaa Mark likes machines that make roads. 





Now listen to these words: Mary / machines / move 


Mark / machines / make 


Have individuals say each of the groups of words. 
Say: Mary, machines, move, Mark, make all begin with the same 
sound. 


Have the pupils listen to each of the following groups of words and iden- 
tify words that begin with the same sound as machines. 


mouse / pet / monkey meet / milk / nest 


sun / man / motor mother / car / market 


Have pupils listen to each of the following sentences and identify words 
that begin with the same sound as machines: 

The monkey marched in the parade. 

Mike has a pet mouse. 

Mother wore a mask at Halloween. 


Activity 3 


Dictating the composition 
Observing the writing of sentences 
Reading the sentences 


Review the talk about machines that was developed from page 8 of Skip 


Along. 
Write the sentence, | like machines. 
read a sentence Have individual pupils read it. 


Talk briefly with the pupils as to what they might write about machines. 
(Some groups may choose to write about the children in the picture but 
most will likely prefer to tell about their own experiences with machines.) 
When you have identified the preferred theme for the group, use ques- 

dictate sentences for tions to help pupils organize their ideas. (For example: What is happening 

recording on Blank Street? What machines are the workers using? What jobs are 
they doing? and so on. Or — What was the name of the machine that was 
on the playground last week? What can it do? What did it look like? What 
did it sound like? and so on.) 
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read sentences 


observe conventions 
of written language 


follow oral directions 


Have you scheduled time for pupils to “read” books? 


As each sentence is recorded, read it to the group and have it read by 
individual pupils. 


As you write, direct attention to: 
(i) where you begin each line 
(ii) the formation of the letters s and b 
(iii) the use of capital letters and periods. 


Read the completed composition to the pupils. 


a a 
Activity 4 
Workbook, page 21: Listening to follow directions 


Note: You may wish to break this activity into two or three short periods, 
depending on the ability of the group. 


The pupils should have crayons and pencils ready. Give them time to 
study the pictures on page 21. 


Remind the pupils of the importance of listening carefully to directions. 
Instruct pupils (1) to listen to the complete direction before beginning, and 
(2) to listen carefully and do exactly what they are told to do. Remind 
them that the color of the crayon may be important, or the number of 
things, or whether they underline or make an X. 





Use the following instructions, pausing after each one to allow time for it 
to be carried out. 


In the first box: 
1 Underline the boat. Put red X’s on two balls. Underline all the 
cars. Put a blue X on the kite. 
2 Draw a line from a car to the boat. 
3 Draw a blue line to join two things that fly in the air. Draw a 
green line to join two cars. 


In the second box: 
1 Color the icing on the cake yellow. Color the big parcel green. 
Color the bow on the little parcel red. 
2 Draw three cookies and a piece of cake on the plate. Draw a 
party hat beside the glass. 
3 Put an X under the cake. Draw a line from the cake to the plate. 


In the third box: 

1 Put a brown circle around the truck that is dumping some dirt. 
Put a green X on the truck with a load of lumber. 

2 Color the crane in the picture yellow. Color blue what the crane 
is lifting. 

3 Put a black X on the bulldozer that is shoving something. Draw 
a line between two bulldozers. 

4 Find the two people who are looking at something. Put a red 
circle around them. 


67 


Activity 5 


Skip Along, page 9: Associating sound and symbol—/m/, m 


associate sound and Follow the seven steps as outlined in Unit 6, Activity 5. For Step 5, use 
symbol—/m/, m these pairs of words: 

morning / night map / cap 

mustard / pickles find / mend 

hill / mountain pet / mat 


Workbook Follow-up, page 22: Finding pictures whose names begin 
with /m/; writing m 


write m Demonstrate the formation of the letter m on a lined chalkboard. Stress 
the starting points. 


associate sound and 


symbol—/m/, m Tell pupils to: 


(i) in the first row circle all the pictures whose names start with 
the same sound as moon 

(ii) in Subsequent rows trace the letter and circle the pictures 
whose names start with /m/ 

(iii) trace the letters in the last row. 





Activity 6 


Workbook, page 23: Interpreting pictures 
Inferring 
Recognizing sequence 
Telling the story 


Have the pupils study the sequence of pictures on page 23. (If you watch 
facial expressions, you will get an idea which pupils quickly understand 
the story that is depicted.) 


Guide a discussion of the sequence using questions such as: 


make inferences from Picture 1 1 Where do you think the woman is going? 
a picture 2 How do you think she feels? (Try to elicit [or provide] 
words such as relaxed, calm, quiet.) 


Picture 2 1 What has happened? 
2 What is lying on the street? 
Where did it come from? 
3 What do you suppose the woman is thinking when 
she sees the accident? 
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express ideas in 
sequence 


attend to a poem 


recall detail 


Picture 3 1 How do you think the woman feels now that she is on 
her way again? 


Picture 4 1 How does she feel now? 
What caused the flat tire? 


Have individual pupils tell what is happening in each picture. Then have 
one pupil tell the whole story. 


Activity 7 


“Hello, Helicopter’: Listening to a poem 


Tell the pupils that you are going to read what one child said about some 
machines. 


Read the first part of “Hello, Helicopter.” (omit the title) 
HELLO, HELICOPTER 


Round go the wheels 
of the automobiles. 
Round round round. 


And the great big trucks 
with their thick double wheels 
go round round round. 
Down the street and over the highways 
they zoom with a roaring sound. 


Questions: 
What machines does the child watch? 
What does the child notice most about the cars and trucks? 
How do the cars and trucks sound? 
What word does the story use instead of car? 


Tell the pupils to listen as you read the rest of the poem, and find out as 
much as they can about the next machine the child saw. 


Round goes a whirling wheel in the sky. 
Round round round. 


First | hear it; then | see it 
Twirling, whirling, around spins the 
great propeller on top of the helicopter. 


Bruum-ummmmmmmmm goes the rotor. 
Bruummmmmmmm. 
It’s flying lower and lower 

Can the pilot see me? 
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recall detail 


form sensory 
impressions 


70 


| can see the rotor turning like a 
giant windmill in the sky. 

Like a merry-go-round. 
Round round. 


But the helicopter can go 
straight up 
and straight down, too 
Up. Down. 
Going up. Going down. 
Like an elevator. 
It can go from side to side too. 
It can stop in mid-air and just stay there. 


Did you ever see an airplane just 
stop in the sky? 
Fly low. So low that | can see you. 
STOP! Stop for me! 


—Ethel Kessler 


Questions: 
What is different about the wheel the child sees on the helicopter? 
Is it really a wheel? What is it? 
What else does the propeller look like to the child? 
In what directions can a helicopter move? 


(You may need to use as an example that it goes straight up and straight 
down. Some pupils may not understand “in what directions.”’) 


What surprises the child most about the helicopter? 
What would the child like it to do? 
Which of those things might it do? 


Instruct the pupils to listen as you reread the story and try to hear the 
machines and see what they look like. 


In a brief period of dramatic play have individual students think of a 
machine and demonstrate its sound and movement for the group. The 
other pupils should try to identify what the machine is. 


Have you recorded your observations of one child’s language 
behavior today? 


interpret written 
language 


read sentences 


apply phonic 
knowledge 


discriminate word 
forms 


recognize /m/, /b/, 
/s/ 


Activity 8* 


Composition: Reading sentences aloud 
Recognizing words 
Associating initial sound and symbol—/m/, m 


Note: Prepare word cards for matching exercises. 


Review the ideas talked about in preparation for writing the composition 
“| like machines.” Read the composition to the group. 

Ask questions based on the ideas in the composition. Talk briefly about 
any interesting words (for example, names of machines, descriptive 
words) that were used. 


Reread the composition. 
Have individual pupils read sentences as directed by your questions. 


Note: Guide pupils to think about sentence meaning to help them iden- 
tify any words that cause difficulty: What word do you think it is? Does 
that word make sense? Does it sound right? 


Have the whole composition read. 
Have pupils find words in the composition that begin with m, b, or s. For 
each, ask: Does (machine) begin with the same sound as (mother)? 


Have pupils match words on cards to words in the composition, and, 
where possible, identify the words. 


Workbook Follow-up, page 24: Finding pictures whose names begin 
with /m/, /b/, /s/ 


Have the pupils identify the word and picture at the top of each column, 
and underline the beginning letter in the word. Then they should circle 
each picture in the column whose name begins with the same sound as 
the top picture. 


Note: This page should be used as a teaching page with pupils who are 
having difficulty with auditory discrimination of initial consonants. 
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Activity 9* 


Skip Along, page 9: Answering riddles with words beginning with /m/ 
Predicting words that fit sentence meaning 


Have the pupils listen to the riddles below and look for the answers on 
page 9. Tell them that all the answers must begin with the same sound as 

recognize /m/ machine and mix and mend. 

We wear it on our hand in winter. 

It is a small animal that eats cheese. 

You may drink this with your lunch. 

We buy things with it. 

We see it at night. 

Father uses it to light a fire. 

It lives in a zoo. 

You need a space ship to travel to it. 

He is taller than you are. 

It is white and tastes good. 





OOONOAHWND — 


— 


Extra practice 


(1) Have pupils tell a story based on the picture sequence on Workbook, 
page 23. (This activity will help them to learn to organize ideas for writ- 
ing.) 
(2) Have the pupils turn to page 6, Skip Along. Ask questions such as: 
Which is bigger, a button or a book? 
Which is bigger, a baby or a boat? 
What can ring? 
What might growl at you? 
What could the baby play with? and so on. 
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Unit9 Theme: | like pets 
[LISTENING | SPEAKING | READING =| WRITING 


Activity 1— 
Interpreting a picture — Reading a sentence 
Skip Along, page 10 
Activity 2* 
Recognizing /p/ 
Workbook Activity, page 
25: Discriminating letter 
forms 
fried 3 
Dictating sentences Reading sentences Writing the composition 
Workbook Activity, Observing the 
page 26: Classifying writing of sentences 
animals 


Activity 4 

Associating sound Writing p 
and symbol: /p/, p 

Workbook Follow-up, page 

27: Finding pictures whose 

names begin with /p/ 


Activity 5* 

Reading sentences 
Recognizing words 
Workbook Activity, page 
28: Identifying pictures 
whose names rhyme 


Activity 6 
Listening to a story 





INDEPENDENT ACTIVITIES 
1. Have pupils read the independent book “My Pet” from The Reading Corner. 


2. Have pupils use “Expressvan’” for: (i) finding pictures of pets; (ii) finding objects whose names begin 
with /p/; (iii) making sentences using word and picture cards. 


3. From old magazines, collect pictures of pets. These can be classified (dogs, cats; size; color; birds, 
animals; and so on) or can be used to make a “pet poster.” 


4. Use Plasticine or play dough to model a favorite pet. 
5. Collect pictures of black things for a page in the “Color Book.” 
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6. Prepare cards such as the one diagrammed. Give pupils small pictures to sort according to the 


initial sound and place in the appropriate section of the card. ee 


8. Collect cardboard tubes—like the ones paper towels are rolled on—so each pupil has a personal 
telescope. Have pupils paint them and draw on them with markers. A group of five or six pupils is 
best for this activity. Have pupils look at specific things. Ask them to describe what they see. Then 
have them look at the same thing or the same place through the tube. Have them tell exactly what 
they see now. Pupils can use the telescopes on their own, or in their groups, to learn to note details. 


7. Add ap page to the phonics book. 


9. Have pupils in groups hold chain-link discussions. The leader (or the teacher) gives the first link— 
tells others what the subject will be (My Cat), or use Unit theme. 


Then questions are asked of individuals to keep adding links to the chain: 
What color is my cat? 

A. Your cat is white. 

Q. How big is my cat? 

A. Your cat is white and little. 

Q 

A 

A 


0 


. What does my cat do? 
. Your little white cat climbs a tree. 
nd so on. 


BOOKS TO READ 


1. Angus and the Cat, Marjorie Flack (Doubleday) 


2. Curious George, H.A. Rey (Houghton Mifflin) 
The many adventures of a pet monkey. 


3. In My Backyard, John DeVries (Scholastic) 
How a dog agrees to allow a pet frog to share its house. 


4. Go Away, Dog, Joan L. Nodset (Scholastic) 
Boy doesn't like the dog his uncle sent him for his birthday, but gradually they become friends. 


5. And! Mean It, Stanley, Crosby Bonsall (Harper and Row) 
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interpret a picture 


extend vocabulary 


relate pictured 
situation to personal 
experience 


read a sentence 


recognize /p/ 


Read a poem today! 


Activity 1 


Skip Along, page 10: Interpreting a picture 
Reading a sentence 


Ask: What do you see in the picture? 
(Elicit the answer puppies if children say dogs, little dogs, baby dogs.) 


How many puppies are there? 
What words would you use to describe puppies? 


(Elicit words to describe appearance-—roly-poly, plump, furry; words to 
describe manner—playful, mischievous, lively, happy; words to describe 
movement—wiggly, scampering. Pupil vocabulary may be limited and you 
will want to supply words.) 


What do you think is written at the top of the page? 
Why do you think someone wrote, | like puppies? 
Do you like them? Why? 


Say: If you have a puppy at home to play with, it is called a pet. 
We talked about a boy who had a dinosaur for a pet. (Recall Dis- 
cussion Motivator 4.) 
We read a story about a child who didn’t want a certain kind of pet. 
What was it? 
What would be a better pet than a dragon? 





Taik with the pupils about their suggestions. Have them tell why they like 
each animal that is named. 


Have them read the sentence on page 10. 


Write on the chalkboard, | like pets. 
Read it, and have individual pupils read it. 


Write the sentence on a sheet of experience chart paper. Have the pupils 
look for pictures of animals they would like to have for pets, and paste the 


pictures on the sheet to form a collage of pets. (This activity would be 
carried out over a period of several days.) 


Activity 2* 
Recognizing initial /p/ 


Say: Peter has a puppy for a pet. Paula has a pet poodle. 
Pam has a pony. And Perri has a parrot. 


Now listen to these words: Peter / Perri / poodle; 


Paula / pet / pony; Pam / puppy / parrot 


All these words begin with the same sound. 
15 


discriminate letter 
forms 


express ideas in 
sentences 
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Say each group of words again and have one pupil repeat it, while the 
rest listen for the beginning sound. 


Say: Listen to these words and pick out the ones that begin with the 
same sound as puppy, pet, pony. 


pick / pen / dish top / pot / pan 
boat / pair / pool come / pin / put 
pink / ten / penny poor / may / pack 


Note: /f any pupils have difficulty with this activity, provide further audit- 
ory exercises before proceeding with the auditory-visual lesson of Activ- 
ity 4. 


Workbook Activity, page 25: Discriminating letter forms 


Direct attention to the letter at the left of each box. Have the pupils name 
the letter and think of a word that begins with the letter. 


Read the sentences to the group. Then instruct the pupils to circle, in the 
sentences, all the letters that are the same as the one at the beginning of 
each row. 


Note: This is an exercise in visual discrimination of letter form. It is not 
expected that pupils can read the sentences. 


Activity 3 


Dictating the composition 
Observing the writing of sentences 
Reading sentences 


Write the sentence, | like pets. 
Read it, and have the pupils read it. 


Suggest that pupils dictate several sentences about pets that they like. 


Different approaches can be used with different groups. For example: 
—choose one kind of pet and describe it 
—have each pupil dictate a sentence about a favorite pet 
—write about unusual pets such as dinosaurs and dragons 
—tell why certain pets are nice to have, and so on. 


Note: The nature of pupil contributions during Activity 1 should indicate 
to you the likely content of the composition so you can be prepared to 
help the pupils to organize their ideas. Those children with less mature 
language are most likely to choose the second alternative because it 
requires the least organizing and relating of ideas. 


recognize conventions 
of written language 


classify 


associate sound and 
symbol—/p/, p 


use contextual and 
phonic cues to 
predict words 


write p 
recognize /p/ 


associate sound and 
symbol—/p/, p 


Continue to read each sentence as it is recorded, and then read the 
completed composition. Have individual pupils read sentences as directed 
by your questions. 


Question pupils about the conventions of written form. 
Ask: Why did | put a period here? 

Why did | use a capital letter here? 

Why did | leave this space (between words) here? 


Workbook Activity, page 26: Classifying 


Point out that the boy and girl at the top of the page each have a pet. 
Have the pupils circle all the animals that they think would make good 
pets. 


In a follow-up discussion, have the pupils tell why they chose certain ani- 
mals for pets, and why not others. 


Activity 4 


Skip Along, page 11: Associating sound and symbol-—/p/, p 


Follow the steps outlined in Unit 6, Activity 5. 
For step 5, use these words: 


paste / paper / scissors fly / pilot / plane 
pocket / jacket / pull candy / popcorn / peanuts 


Have the pupils supply a word that begins with the same sound as paper, 
pull, pack to complete each of the following. (Give the sentences orally 
but write the words on the chalkboard as they are given.) 

Please pass the salt and 

Feed the elephants peanuts and 

She put on her coat and picked up her 

| can write with a penora : 


Workbook Follow-up, page 27: Finding pictures whose names begin 
with /p/; writing p 


Demonstrate the formation of the letter p on a lined chalkboard. Stress 
the starting point and the fact that the letter uses the middle and lower 
spaces. 


Tell the pupils to: 
(i) in the first row circle all the pictures whose names start with 
the same sound as pan 
(ii) in subsequent rows trace the letter and circle the pictures 
whose names start with /p/ 
(iii) trace the letters in the last row. 


ia 


interpret written 
language 


read sentences 


recognize words 


recognize p, m 


recognize rhyme 


attend to a story 
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Activity 5* 


Composition: Interpreting written language 
Reading sentences 
Recognizing words 


Read the composition to the children. Ask several comprehension ques- 
tions based on the content of the writing. 


Ask several questions that require individual pupils to read sentences 
from the composition aloud. 


Focus attention on two or three words that have been used in several 
compositions. (Probable words are: we, can, like, are, and so on.) 
Have the pupils identify them and try to find them in earlier compositions. 


Have pupils look for words that begin with p or m. Say these words while 
the pupils listen for the initial sound. 


You might reproduce the composition so that each child has a personal 
copy. After reading it with them, give directions such as: 

Circle the words that begin like (puppy). 

Underline the word (like). 

Circle the word (we) in two sentences. 

Put an X in front of the sentence that tells about 


Workbook Activity, page 28: Assessment-—Identifying pictures 
whose names rhyme 


Briefly review the concept of rhyme. 


Tell the pupils to pronounce the names of each row of pictured objects; 
then circle the two pictures whose names rhyme. 


Note: For some pupils this may need to be a teacher-directed exercise. 


Activity 6 


“Hustle-Bustle’s Trick’: Listening to a story 


Tell the pupils that you are going to read a story about some children who 
had an unusual pet—a parrot. 

Talk briefly about what parrots are like, making sure that the pupils know 
parrots can learn to talk. 





Tell them to listen as you read and find out what trick the parrot played on 
the children. 


Read “Hustle-Bustle’s Trick,” and ask the questions that follow the story. 


recall detail 


make inferences 


HUSTLE-BUSTLE’S TRICK 


Hustle-Bustle was a lively parrot. He loved company and he loved to chat- 
ter. He belonged to the Browns. But today Hustle-Bustle was lonesome. 
The children were playing outside and Mr. and Mrs. Brown were in the 
living room. Nobody had stayed in the kitchen to talk to him. 


The telephone rang, and Hustle-Bustle perked up. As soon as Mrs. Brown 
lifted the receiver, he chattered loudly, “Well, hello, hello! Giddildy-gab- 
poo-duckity-grub.” 


“That parrot!” said Mrs. Brown over the phone. “Will you hold the line? | 
can’t hear a word you're saying!” 


She shut the door into the kitchen. Hustle-Bustle felt very hurt. He was 
insulted! He ruffled his feathers into a yellow and green puff, and gave a 
loud squawk of anger at the closed door. 


Hustle-Bustle marched to the end of his perch nearest the window and 
watched the children outside. Then he had an idea! He shouted, 
“Mareeeee! Mary Looooo! Peter! Mi-ike! Come in now!” 


He had heard Mrs. Brown call the children like that many times and so 
had the children. They thought it was their mother calling now and 
crowded into the kitchen, stamping snow off and shouting. 


“What do you want, Mom? Hey, Mom! You want us, Mom?” 


They made such a racket Mrs. Brown had to give up phoning. She came 
into the kitchen. “Goodness,” she said, ‘‘first it's Hustle-Bustle, and now 
it's you three. | can’t hear myself think.” 


“Why did you want us, Mom?” they asked. 
“Why, | didn’t call!” said Mrs. Brown. 
“Oh-oh!” said the children, looking sternly at Hustle-Bustle. 


He ruffled his feathers and arched his neck proudly. Wasn't the kitchen 
door open again? Didn't he have people to talk to? 


“Well, well,” he said happily. “Googledy-bow-wow-grub.”’ 


Anybody could tell he was saying, “Look at me, folks! I’m a very smart 
parrot!” 
— Nan Gilbert 


Questions: 
What was the trick? 
Why did Hustle-Bustle play his trick? 
Why was he feeling so alone? 
Do you think Hustle-Bustle will be able to fool the children again? 
What trouble could his trick cause for the children? 
Do you agree with Hustle-Bustle that he is a very smart parrot? 
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recognize 
relationships: 
sequence 
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Have you reused the composition? 


Do you think you would like to have a parrot? Why? 
What fun could you have with it? 
What problems could it cause? 


Use the following oral exercise to check the pupils’ recall of sequence. 

1 Hustle-Bustle was disturbing Mrs. Brown’s telephone conversa- 
tion. 
What happened next? 

2 Hustle-Bustle was annoyed at being left all alone. 
What happened next? 

3 The children ran into the house. 
What happened next? 


Extra practice 


(1) Choose a specific pet and describe it orally. (You may want to use a 
picture as stimulus.) 

(2) Reread the poem “Sandy Macdonald” (Unit 5) as the pupils follow 
page 2, Skip Along. Talk about (i) the problems of being a pet as Sandy 
saw them; (ii) things that would make Sandy an interesting pet to have. 
(3) Develop further phonics lessons patterned on Activities 2 and 4 if 
needed. 

(4) Have pupils talk about the animals on Workbook page 26 and explain 
why some would be interesting pets, and some would not be suitable. 





Unit 10 Theme: I like rain 
|LISTENING __—S«| SPEAKING ——S| READING _| WRITING 


Activity 2* 
Recognizing /r/ 


Activity 7 
Listening to a story 


Skip Along, page 15 


Activity 1—_ 
Interpreting a picture— 
Skip Along, page 12 


Dictating sentences 


Saying words beginning 
with /r/ 


Activity 5 
Interpreting a pictured 
sequence — Skip Along, 
page 14 


INDEPENDENT ACTIVITIES 


Reading a sentence 


Activity 3 

Reading the composition 
Activity 4 

Associating sound and 
symbol: /r/, r— Skip 
Along, page 13 
Workbook Follow-up, 
page 29: Finding 
pictures whose names 
begin with /r/ 


Activity 6 
Workbook, page 30: 
Classifying pictures 


Activity 8 

Associating sound and 
symbol: /m/, m; /p/, p 
Workbook Follow-up, page 
31: Finding pictures whose 
names begin with /m/, /p/ 





1. Have pupils read the independent book “Rain ... Sun” from The Reading Corner. 


Writing the composition 
Observing the writing of 
sentences 


Writing r 


7s, Have pupils work in pairs to read picture or easy-reading books to each other. (On occasion let 
individuals read the book to you if you have a time when all pupils are browsing through books.) 


3. Have pupils draw a “rainy day picture” using wax crayons and then wash on raindrops with paint. 


4. Have pupils find pictures of things that they can do when it’s raining. 
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5. Give pupils a piece of paper divided into sections. Have pupils draw pictures of ways to keep dry 
when it rains. 


6. Tape the listening story “Pitter Patter.” Have pupils listen to it and paint a picture showing things 
the rain fell on. 


7. Make anr page for the phonics book. 


8. Prepare sentence strips from the composition. Have pupils sequence sentence strips to match the 
composition. 


9. Have pupils categorize word cards according to initial letters s, b, m, p, r. 


10. Have pupils match word cards with words in the compositions. Use function words or words begin- 
ning with s, b, m, p, r. 


11. Prepare paper outlines of umbrellas with letters s, b, m, p, r printed on them. Pupils take word or 


picture cards from “Expressvan” and put the correct umbrella “over” pictures whose names begin 
with these letters. 


BOOKS TO READ 


1. Rainsploosh; An Empty Book, Merilyn Read (Borealis) 
A little raindrop goes “sploosh” instead of “splish” or “splash.” A few lines are left uncompleted for 
children to complete. 


2. Rain, Rain Rivers, Uri Shulevits (Farrar, Strauss & Giroux) 
Girl and her friends have fun in the rain. 


3. My Red Umbrella, Robert Bright (William Morrow) 
How a little girl's umbrella grows to shelter more and more animals. 


4. Keep an Eye on Kevin, Genevieve Gray (Lothrop, Lee & Shepard) 
On a rainy Saturday Lisa has to mind her little brother when she would prefer to spend the rainy day 
reading. 


5. Sun Up, Alvin Tresselt (Lothrop, Lee & Shepard) 
A farm boy watches a storm. 


6. Too Hot for lce Cream, Jean Van Leeuwan (Dial Press) 
Girl takes her sister to the park—and it rains. 


7. Mabel and the Rainbow, Carl Nicklaus (Platt & Munk) 
A Cricket easy-reader. 


8. Rain Drops Splash, Alvin Tresselt (Lothrop, Lee & Shepard) 
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make inferences 
from a picture 


dictate sentences 


use sentence pattern 
with connective “but” 


Tell your pupils about something exciting you have done. 


Activity 1 


Skip Along, page 12: Interpreting a picture 
Writing the composition 


Direct the pupils to study page 12 quietly. 


Ask: What is written at the top of the picture? 
Have several pupils read the sentence. 


Guide the discussion with questions similar to the following. 
(Use only as many questions as are needed to keep the discussion 
lively.) 


What is the boy looking at? 

Do you think he likes the rain? How do you know? 
What do you think he sees outside? 

What would he do if he could go out? 

How can he enjoy the rain without going out? 


What do you see when you look out the window on a rainy day? 
What do you like about the rain? 

What do you not like about it? 

What do you like to do in the rain? 

What can’t you do in the rain? 


Suggest to the pupils that they write a composition that tells why they like 
the rain, and why, sometimes, they don’t like it. 


Have several sentences dictated to tell why they like rain; then several 
giving the other side of the question. 


Read the completed composition. 
Have one pupil read the like section, a second one read the don't like 
section. ae 


Remind the pupils that many things that we like have a don't like side as 
well. Say, for example: My dog is fun to play with, but | get cross with her 
when she chews my slippers. 


Have pupils complete the following statements: 
Hustle-Bustle was a good pet, but 
| like ice cream but _____. 
I'd like to have a pet dinosaur, but 


83 


recognize initial /r/ 


say words beginning 
with /r/ 


read a sentence 


discriminate word 
forms 


associate sound and 
symbol 
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Activity 2* 

Recognizing initial /r/ 

Say: Rain, rain go away, 
Come again another day; 


Little Johnny wants to play. 


Tell the pupils to listen carefully to the beginning sound in the word rain. 
Say the rhyme again, encouraging pupils to say it with you. 


Using the following groups of words, have individual pupils select and say 
the two words that begin with the same sound as rain. 


race / laugh / rocket tickle / rat / row 
fast / roar / rug red / duck / ranch 
radio / rag / peer 


Have the pupils listen for other words that begin with the same sound as 
rain in each of the following sentences. Have the pupils say the words 
that begin with the same sound as rain. 


Ron ran a fast race. Read the story to Ralph. 
Rose rode the roller coaster. The rocket roared away. 
The rabbit wrinkled his nose. The room was round. 


Activity 3 
Reading the composition 


Use the composition written in Activity 1. Read the composition aloud to 
the pupils. Call upon individuals to read sentences. 


Direct the pupils to listen for specific purposes as you read parts of the 
composition. Then have pupils read the sentences. For example: 


Listen as | read, and find the sentence that tells about a game we 
can play in the rain. 

Listen as | read and find out how we feel when the rain ruins our 
plans. 


Prepare word cards for core words (e.g. and, was, the, on) that appear 

in the composition. Have pupils match word cards with words in the com- 
position. Have pupils identify words in the composition that begin with the 
same sound as rain (or select other words, such as sun, ball, milk, pop 
that will review initial sounds presented in previous units). 


associate sound and 
symbol-—/r/,r 


associate sound and 
symbol-—/r/,r 


write r 


interpret pictured 
sequence 


note details ina 
picture 


recognize 
relationships: 
sequence 


Activity 4 


Skip Along, page 13: Associating sound and symbol-—/r/, r 


Follow the steps for this Activity as outlined in Unit 6, Activity 5. 
For Step 5, write these words on the board as you say them: 


ring 


road rake rope 


Workbook Follow-up, page 29: Finding pictures whose names begin | 
with /r/; writing r 


Demonstrate the formation of r on a lined chalkboard. 
Tell the pupils to: 


(i) 
(ii) 
(iii) 


in the first row circle all the pictures whose names start with 
the same sound as rake 

in subsequent rows trace the letters and circle all the pictures 
whose names begin with /r/ 

in the last row, trace the letters. 


Activity 5 


Skip Along, page 14: Interpreting a pictured sequence 


Direct discussion of this page as follows: 
Look at the first picture. 
Where are the children playing? 
What do you think the children plan to do? 


Look at the next picture. 
What has happened to the boats? 
Where is the boy’s boat? 
Where is the girl's boat? 


Look at the last picture. 

Who won the race? 

How can you tell? 

How do you think the boy feels? 
How do you think the girl feels? 
How do you know? 


Prepare sentence strips for each picture. Have pupils match sentence 
strips to the pictures. 


Extra practice 


For children who need guidance in organizing their ideas, this page in 
Skip Along can be used for a composition in another lesson. 
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classify 


note detail ina 
picture 


reproduce a rhythmic 
pattern 
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Activity 6 


Workbook, page 30: Assessment-— Classifying pictures according to 
weather 


Tell pupils to study the first picture in each box carefully. Then look at the 
pictures beside the first box and decide which ones relate to it. Circle the 
pictures of things that belong with the first picture. 


Have children tell why they selected a particular picture. Encourage sen- 
tence responses, such as: 
That’s an umbrella. You need an umbrella in the rain. 


Activity 7 


Skip Along, page 15: Listening to a story 


Have pupils turn to page 15 and tell them you are going to read a story 
that tells about the picture. 


Instruct pupils to: (i) listen for the names of things that got wet and point to 
those things in the picture; (ii) listen for the sounds made by the rain. 


PITTER PATTER 


One day it rained and it rained. Pitter patter, it rained in the town. Pitter 
patter, it rained in the country. 


Pitter patter, pitter patter. 

It rained on a truck that went 
rumbling through town. . 
Rumbledy rumble, rumbledy rumble. 


It rained and it rained 
And the truck got all wet. 


Way up in the sky over the town 
flew an airplane. 

Brrrum, flew the plane in the sky. 
Brrum, brrum-ummmm. 


It rained on the plane, pitter patter. 
It rained and it rained. 
And the plane got all wet. 


Pitter patter, pitter patter. 

Down came the rain on a field in the country. 
Moo, said the cow who lived in the field. 
Moo—moo—moooo. 


It rained on the cow. It rained and it rained. 
And the cow got all wet. 


Quack, quack, said the duck as it rained on his back. 
Quack, quack, said the duck on his way to the lake. 


It rained on the duck pitter pat, pitter pat. 
And the duck got all wet. 


Pitter patter, it rained on a boat on the lake. 
And the sail and the boat got all wet. 


Along the road came a car, slippery slish. 
Pitter patter, pitter pat, it rained on the car. 
It rained on the top and the hood; 

It rained on the windshield. 


It rained and it rained 
And the car got all wet. 


Then down the road came a boy. 

He had on galoshes. He wore a raincoat. 

He wore a rain hat. And he carried an umbrella. 
Splash, splash, he walked through the puddles. 
Slosh, slosh, he walked in the rain. 


The boy’s galoshes got all wet. 
His raincoat got all wet. 

His rain hat got all wet. 

His umbrella got all wet. 


But did the boy get all wet? 


No, he didn’t. He stayed DRY. 
—Dorothy W. Baruch 


Following the listening, have children respond to the story and picture by 
answering such questions as the following: 

Where is it raining? 

What things in the town got wet? 

What things in the country got wet? 

Find the boy. Why did the boy stay dry? 


Have pupils retell parts of the story related to one of the objects in the 
picture. Encourage them to use the language from the story to create the 
sound effects. 
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Have you reused the composition? 


Activity 8 


Associating sound and symbol — /m/, m; /p/, p 
Write man on the chalkboard. Underline m in man. 


associate sound and Say: The letter m stands for the sound at the beginning of the word 
symbol—/m/, m man. 


Using the following sentences, have pupils listen for words that begin with 
the same sound as man. Write the words on the chalkboard under the 
word man. Have pupils underline m in each word. 

“Moo, moo,” moaned Molly the cow. 

The man read the magazine. 

Mother looked at the motor. 

Mac used the magic marker. 


Following the procedure given for m, use the next sentences to focus 
attention on the sound represented by p, the beginning sound in pot. 
associate sound and | Pam fell in the puddle. 
symbol-—/p/, p Peter put the pan away. 
Perri gave her pet some popcorn. 
“Puff, puff,” panted the train. 


Tell the pupils to listen as you say some words that begin like man and 
some that begin like pot. Write m and p on the chalkboard. When the 
pupil indicates that the word begins like man, have him or her point to m 
on the board. Similarly, when a word begins like pot, have the pupil point 
to p on the board. 


Word list: 
pitter patter purple moving 
movie my picture 
mouth party marble 
puff mattress pasture 
pyjamas moon machine 


Workbook Follow-up, page 31: Finding pictures whose names begin 


with /m/, /p/ 

Following the directed review of m and p, the pupils should do this page 
associate sound and Heise Sri p ele) pag 
symbol—/p/, p; 

/m/,m For pupils experiencing difficulty, use the page orally. At another time, 
have them mark the page independently. 

apply phonic knowledge Look at the picture at the top of page 31. What is it? (a puppy) 

to identify words What sound does puppy begin with? (the p sound) 


Point to the word that begins with the letter p. (Check to see if 
pupils have identified the correct word.) 
Circle the word puppy. 


Have individuals name the other pictures. Tell them to circle the word that 
begins with the same sound as the name of the picture. 
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Extra practice 


(1) Develop a composition based on the sequence of pictures on page 14, 
Skip Along. Use the composition for reading activities. | 
(2) Reuse page 11 Skip Along. Ask questions such as: 

What can | use when I’ve lost a button? 

Which is bigger, a pony or a puppy? 

What can a parrot do that most birds can’t do? 

What can you ride on? 

What can you keep money in? 
(3) A few pupils may still have difficulty organizing their ideas in sen- 
tences when dictating compositions. Use a sentence-game such as the 
following: 
Question: Where is the book? 
Answer: — The book is on the desk. 
(Guide the pupils in giving the answer in a sentence.) 
A pupil then asks the group: “Where is (my coat)?” and chooses 
someone to answer. Again have the answer in the pattern—“Your coat is 
in the cloakroom.” 
The pupil who answers, asks the next question—‘“‘Where is the 
aquarium?” and is answered—‘‘The aquarium is on the table.” 
And so on. 
(4) Reuse Skip Along, page 15. 
(a) Have individuals tell about one object in the picture. 
(b) Have individuals identify pictures whose names have the same begin- 

ning sound as: (i) puppy; (ii) race; (iii) bottle. 
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Unit 11. Theme: | like lots of things 
[LISTENING | SPEAKING 


Activity 1 
Interpreting pictures — 
Skip Along, pages 16-17 





WRITING 











Reading a sentence 





















Activity 2* 
Recognizing /I/ 






Saying words beginning 
with /// 
Activity 3 

Writing the composition 
Observing the writing of 
sentences 






Dictating sentences Reading sentences 









Activity 4 
Associating sound and 
symbol: ///, |— 

Skip Along, page 18 
Workbook Follow-up, page 
32: Finding pictures whose 
names begin with /// 
Activity 5* 

Reading the composition 


Writing | 












Activity 6 
Workbook, page 33: 
Following oral 
directions 

Activity 7 


Listening to a poem 













Expressing personal 
preferences in food 


Reading words and 
sentence 










Activity 8 
Workbook, pages 34-35: 
Identifying spatial 

relationships 







Following oral 
directions 









Activity 9 
| Workbook, page 36: 

| Assessment — Following 
oral directions 
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Have you scheduled time for pupils to “read” books? 


INDEPENDENT ACTIVITIES 


i: 


Pe 


Se) 
10. 


Have pupils read the independent book ‘Lots and Lots of Monsters” from The Reading Corner. 


Use “Expressvan” for finding pictures of “! words,” making sentences, and so on. 


. Have pupils read picture books and other easy-reading books to each other. Continue to use 


books from Talk-a-Rounders. 


. Have pupils make books of things they like. Pictures could be drawn by the pupils or cut out from 


catalogues and pasted in the books. Use categories such as: 


(a) llike © things. The © Book 
(b) like A things. The A Book 
(c) llike <_ things. The © Book 
(d) Ilike (things. The ([] Book 
(e) | like long things. The Long Book 
(f) | like short things. The Short Book 
(g) | like big things. The Big Book 
(h) I like little things. The Little Book 


. Collect a number of small matchboxes. Have pupils make Plasticine models of things that are 


small enough to fit in a matchbox. Or—let children gather things in the classroom that will fit in a 
matchbox. 


. Tape the poem “And ... | Like” (Activity 7). Have the pupils listen and then have them paint a 


collection of their favorite things. 


. Make an | page for the phonics book. 


. Make an “lI” mural. Have each pupil choose one or two things whose names begin with |. Then 


each pupil draws or paints the objects, cuts them out and pastes them on the mural. 
Have pupils match sentence strips with the composition. 


Have pupils paste words cut out from a sentence in the same order as in the original sentence. 


BOOKS TO READ 


1. A Kiss is Round, Blossom Budney (Lothrop, Lee & Shepard) 


A book in rhyme describing round things that children like. 


2. What is Right For Tulip?, Roger Drivaisir (Knopf) 


Comparisons between people’s and animals’ preferences. 


3. The Magic Feather Duster, Nicolas Welland (Harcourt Brace Jovanovich) 


oA 


read a sentence 


interpret a picture 


use sentence pattern 
with connective 
“because” 


recognize /// 


say words beginning 
with /I/ 


92 


Have a happy day! 


_ a 
Activity 1 
Skip Along, pages 16-17: Interpreting pictures 


Have pupils study the pages, looking for things that they like. 
Then ask: 

What do you think is written at the top of each page? 
Have several individuals read the sentence. 
Say: Look at the children in the centre of the picture. 

What are they playing on? 

How do you know they like the teeter-totter? 


Call upon individuals to point to something in the picture that they like. 
Have them tell what the object is and why they like it. 
(“I like ____——————d be Cause ___.”’) 


Ask the pupils to indicate any objects that are unfamiliar to them. 
Have other pupils identify the objects. 


Talk briefly about each object and then have individuals express what 
they like about it. If the children have not shown much variation in their 
choices of things they like, select a few of the pictures for guided discus- 
sion. 
For example: 

Find the picture of the kite. 

What do you do with kites? 

What would you do if you couldn’t hang on to your kite? 


Point out the picture of the girl on stilts. 
How did the girl get up on the stilts? 
How do you think she feels? 
Why would you like to be up on stilts? 


Activity 2* 


Recognizing words beginning with /I/ 


Tell the pupils to listen carefully to the beginning sound in the word like. 
Using the following groups of words, have individuals select and say the 
two words that begin with the same sound as like. 


things / ladder / lunch lamb / story / little 


laugh / play / let lip / log / was 
lake / light / chair 


Have the pupils listen, in each of the following sentences, for other words 
that begin with the same sound as like. 

The lion got loose. ~ Lucy licked her lollipop. 

Larry locked the door. Leo ran down the lane. 

Stand on your left leg. 


express ideas in 
sentences 


associate oral and 
written language 


read sentences 


associate sound and 
symbol-—/I/, | 


write | 


read sentences 


Activity 3 


Dictating the composition 
Observing the writing of sentences 
Reading sentences 


Recall with the pupils their earlier discussion of “I like lots of things.” 
Tell them you are going to write down their new sentences about what 
they like and why they like those things. 


Instead of writing “I like,” tell pupils you will use the speaker's name so 
that when you read the composition again, they'll know whose idea it is. 


This composition should reflect great variety. To encourage expression of 
different preferences, some discussion of the idea of “lots of things” 
might be needed. 


Read each sentence after you have written it. Have individuals read each 
sentence. When finished writing, read the complete composition. Then 
call upon individuals to read the sentence that tells what they like. 


Activity 4 


Skip Along, page 18: Associating sound and symbol — /I/, | 


Follow the procedure for this activity as outlined in Unit 6, Activity 5. 


Workbook Follow-up, page 32: Finding pictures whose names begin 
with /I/; writing | 


Demonstrate formation of | on a lined chalkboard. 


Tell pupils to: 
(i) in the first row circle all the pictures whose names begin with 
the same sound as lamp 
(ii) in the other rows trace the letters and circle all pictures whose 
names begin with /// 
(iii) in the last row, trace the letters. 


Activity 5* 


Composition: Reading sentences 


Read the composition aloud. Then call upon individuals to read selected 
sentences, for example: 

Read the sentence that tells what Linda likes. 

Read this sentence to find out what Pat likes about giggling. 93 


Activity 6 


Workbook, page 33: Following oral directions 


Recall with the pupils their talk about “I like lots of things” and pictures 
they looked at in their book, Skip Along. 


Do this example on the chalkboard. Write 
| like 
Call upon an individual to read it. 


Say: What could we draw to show things | like to eat? 
(Suggestions from pupils—hamburgers, ice cream, lettuce) 


On the board, after | like, draw a picture of some foods suggested by the 
pupils. 


Tell the pupils to turn to page 33 in their Workbook. 
Have them look at the words at the top of the page. Read the words, | like 


lots of things. 
Call upon some individuals to read the sentence. 


Have the pupils look at the words at the beginning of each row. 
Ask: What do the words say? 
Have an individual respond. Continue: 


follow oral Look at the first row. 
directions Draw a picture of something you like to play with. 


Look at the second row. 
Draw a picture of something you like to ride. 


Look at the last row. 
Draw a picture of something you like to wear. 


Have individuals read their picture stories. 
e.g. | like (to play with the punching bag). 
On the Workbook page write the sentence completion that is appropriate 
for each pupil’s pictures. Do at least one caption for each pupil. 
read sentences aloud Let the pupils read their captions back to you or the group. 


Some alternative topics for page 33: 


—a wild animal —something you do at school 
—a pet —a book you like 

—a person —a story you like 

—a game —a television program you like 
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attend to a poem 


recall details 


make inferences 


Activity 7 

“And...1 like’: Listening to a poem 

Recall with the pupils some of the things they have talked about in Skip 
Along. 


Mention that there are many things that people like. 


Tell them to listen as you read a poem about things someone likes. 


AND ...I LIKE 

When | wake up in the morning, and 

| like a little sun; | like a little cookie with 
I like a little laughter, and a raisin hidden in it. 

| like a little fun. (I think I'll have another 

in a very little minute.) 

and 
| like a little song that and 

is very light and gay; | like the pretty colors of 
| like a little tune to the evening’s setting sun. 

brighten up my day. | like a little story when 
nv my busy day is done. 
| like a little friend to 

come and play with me. 
| like a little swing in 

the shade of a tree, — Ada Phipps Harper 


Following the listening activity, discuss the poem using the following ques- 
tions. If necessary, reread selected stanzas, then ask the questions. 


Stanza 1: | What does this person like in the morning? 


Stanza 2: | What kind of song does she like? 
How do you think the tune makes her feel? 


Stanza 3: What does she like to do with her friend? 
Where do they play? 


Stanza 4: What does she like to eat? 
How can you tell she is going to have a cookie soon? 


Stanza 5: | What does she like about the setting sun? 
When does she like to hear a story? 


What things mentioned in the poem are things you like too? 
Why do you like each? 


Reread the poem encouraging the pupils to join in saying it with you. 
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Activity 8 


Workbook, pages 34-35: Identifying spatial relationships shown in 
pictures—up-down, in-out, on-under 
Following oral directions 


understand the up-down 
concepts—up/down 
Say: Look at the pictures at the top of page 34. 
Where is the child going in the first picture? 
(stress down the stairs) 
Where is the child going in the next picture? 
(stress up the stairs) 
Have pupils give a sentence for each picture. For example: 
The (boy/girl) is going down the stairs. 
The (boy/girl) is going up the stairs. 
Have pupils point to the picture that shows: 
the child coming down the stairs 
the child going up the stairs. 








Show Skip Along, page 16 
Ask: Which child is up? 
Which child is down? 
(Have the pupils answer in sentences.) 





Have pupils follow these instructions: 
Put both your hands up. 
Put one hand down. 
Put the other hand down. 





understand the in-out 
concepts—in/out 


Have the pupils look at the bottom of Workbook, page 34. 


Ask: What kind of truck do you see? 
What are the men doing with the furniture in the first picture? 
(stress “putting it in the van”) 
What are they doing with it in the second picture? 
(stress “taking it out of the van’) 
Point to the picture that shows all the furniture in the van. 
Point to the picture that shows the furniture out of the van. 
Elicit an appropriate sentence for each picture. For example: 
The men are putting the furniture in the van. 


Show Skip Along, page 10 
Ask: Are the puppies in the house or out of the house? 


Show Skip Along, page 12 
Ask: Where is the boy? 


Give a pupil a pencil and a box. 
Say: Put the pencil in the box. Take it out of the box. 
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understand the 
concepts— on/under 


follow oral 
directions 


Have you read to your pupils today? 


on-under 


Have the pupils look at the picture at the top of page 35, Workbook. 
Ask: Where is the car? (on the bridge) 

What is it pulling? 

Where is the boat? (on the bridge) 

Where is there another boat? (under the bridge) 


Say: Point to the boat on the bridge in the picture. 
Point to the boat under the bridge in the picture. 


Have pupils follow these instructions: 
Stand up. 
Put a book on your char. 
Put it under your char. 


Following oral directions 


Use the next row of pictures to see if pupils can apply their understanding 
of the relationships just presented. 
Tell pupils to listen carefully and follow the directions. 
Say: Put an X on the children going down the escalator. 
Put a circle around the puppies out of the basket. 
Put an X on the toys under the table. 








Call upon individuals to say what is shown in each picture. If necessary, 
use guide questions, such as: 

Which way are the escalators going (here)? 

Where are (these) puppies? 

Name the toys on the table. 


Extra practice 


For children who reveal difficulty with these concepts, use demonstration 
situations in which the pupils can participate. 


Some examples: 


up-down 
1 Direct pupils to sit down; stand up. 
2 Use an inflated balloon. Let it go up. Hold it down. 
3 Refer to climbing up a hill; coming down a hill; 
up a ladder; down a ladder. (Demonstrate in gymnasium.) 
4 Have pupils think of machines that move up and down. 
(elevators, escalators, airplanes) 











in-out 

Use common objects in the classroom. 
pencil in your desk; chalk out of the box; 
balls in the cupboard—out of the cupboard; 
hands in pockets—out of pockets 


on-under 

Direct children to place objects as follows: 
books on the shelf toys on the floor 
shoes under the bench chair under a table 
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Activity 9 


Workbook, page 36: Assessment-— Following oral directions 


Discuss the picture on page 36. Have pupils name the items in the pic- 


ed oral ture. Remind pupils of the importance of listening carefully to directions. 
vecucn: Give each direction once only. 
demonstrate Put an X on the bird in the tree. 


understanding of 
words: in, out, up, 
down, under, on 


Circle the end of the teeter-totter that is down. 
Put an X on the child climbing up the slide. 
Circle the boy’s hand that is out of his pocket. 
Circle the squirrel that is under the table. 
Underline the man sitting on the grass. 

Circle the birds in the air. 

Put an X on the girl coming down the slide. 
Underline the squirrels under the tree. 

Circle the child riding on a horse. 

Put an X on the end of the teeter-totter that is up. 











_— —t 
“AOD OONDAARWN — 


Checking achievement 


Could the pupils 
—associate | with the sound it represents? 
—understand up-down; in-out; on-under? 
—listen to and follow directions? 
—identify and explain some of their likes and dislikes? 
—respond to ideas presented in a poem? 
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Unit 12 


things 


LISTENING 


Activity 1* 
Recognizing /f/ 


Activity 2 
Listening to a story 


Activity 3 
Recognizing /f/ — 
Skip Along, page 19 


Activity 5 

Classifying and 
comparing—Skip Along, 
pages 20, 21 


Workbook Activity, page 40: 
Recognizing words 
beginning with /f/, /I/ 


Saying words beginning 
with /f/ 


Expressing ideas about 
the story 


Dramatizing the story 


Workbook Activity, page 
37: Classifying 


Naming pictured objects 
whose names begin with 
/f/ 


Dictating sentences 


Activity 7 
Predicting words to fit 
sentence context 


Theme: | like slow things and fast 


WRITING 


Workbook Follow-up, Write f 
page 38: Associating 


sound and symbol — /f/, f 


Activity 4 


Reading sentences Writing the composition 


Workbook Follow-up, page 
39: Classifying 

Activity 6 

Reading the composition 
Acquiring a sight 
vocabulary 
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INDEPENDENT ACTIVITIES 


i 


re 


3. 


ene 


4. 


Have pupils.read the book “Fast and Slow” from The Reading Corner. 
Have pupils gchoose cards from “Expressvan” to make sentences about fast and slow. 


G alk-a-Rounders, use the books “Can You?” and “Look at me.” Have pupils discuss what the 
characters did that was fast and what was slow. 


If the collection of toy machines is still in the classroom, have pupils arrange them in order from 
“fastest” to “slowest.” 


. Inthe gym or on the playground have competitions: “Who can move most slowly?” “Who can crawl 


the fastest?” “Who can walk backwards fastest?” and so on. 


. Select from “Expressvan” picture cards of vehicles, machines, and animals. One pupil chooses two 


cards and makes up a sentence; for example, A plane is faster than a bus. The next pupil chooses 
One card and gives a sentence comparing his/her picture to one of the previous ones; for example, 
A bird is slower than a plane. And so on. 





. Add anf page to the phonics book. 


. Provide time for pupils to read books on the library table. 


BOOKS TO READ 


“fe 


The Hare’s Race, Hans Baumann (William Morrow) 
A new version of the old tale! 


. Grandfather and |, Helen E. Buckley (Lothrop, Lee & Shepard) 


A little boy and his grandfather never hurry! 


. Hurry, Hurry, Elizabeth Thatcher Hurd (Harper & Row) 
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iy a i * 
4 Activity 1 
Recognizing words beginning with /f/ 


Say: Listen to this sentence: 
recognize initial /f/ A fat fish ate four foolish bugs. 
Fat, fish, four, foolish all begin with the same sound. 
Have individual pupils pronounce the words. 
Say: Listen again and think about the beginning sound. 


Repeat the words. 








Have the pupils listen to the following groups of words and pick out the 
ones that begin with the same sound as fat, four, fish. 


| 


® fountain / five / many never / find / fog 
. fifty / going / fill feast / furry / hand 


Have the pupils listen to each of the following sentences and pick out the 
words that begin with the same sound as fat, four, fish. 
The fox ran faster than the farmer. 
His father fixed the broken bike. 
The funny clown runs fast. 


+ - Activity 2 
“The Race”: Listening to a story 
attend to a story Tell the pupils to listen as you read a story about a famous race. 
' Read the story in parts and ask the questions after each part. 
THE RACE 


One day a little rabbit saw a turtle for the first time. 
“Oh,” said the rabbit, “how funny you look!” 
“Do |?” said the turtle. 


“Your feet are so queer,” said the rabbit. “Is that as fast as they can go?” 
“Yes,” said the turtle. 

“Then you're nothing like me,” said the rabbit. “Why, if we were to race to 
that big tree on the other side of the meadow, I’d be there before you had 
put one foot to the ground!” 

“Would you like to have a race?” asked the turtle. 


The rabbit began to laugh. 

“How funny you are!” he said. “It wouldn't be a real race, because you 
can’t run. But | like people to see how fast | can go. So come along, Old 
Turtle! We shall have a race.” 
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recognizing 


relationships: 


cause-effect 


recall detail 


recognize 


relationships: 


cause-effect 


recognize 


relationships: 


sequence 
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‘\ The rabbit ran like the wind down to the corner of the meadow. Then he 
| stopped. 


“How silly | am!” he said to himself. “Il don’t need to run like this, on such 


- ahot day. Old Turtle can’t run nearly so fast with his queer feet.” 


So the rabbit lay down under a tree to have a sleep. 


Questions: 
Why did the rabbit think the turtle was funny? 
Why did the rabbit want to race with the turtle? 
What did the rabbit decide to do right in the middle of the race? 
Why did he think he was quite safe to have a nap? 


The turtle began to race, too. He couldn’t run like the wind. He couldn't 
hurry at all, but he took step after step, step after step, and never stop- 
ped. His feet were heavy, and he couldn't take big steps, but he went on, 
little by little, while the rabbit was asleep. 


The rabbit had a very good sleep. When he woke up he said to himself, 
“Where am I? Oh, yes, | know; I’m running a race with that turtle.” 


Then he got up. “I suppose I'd better go on with the race,” he said. “i can 
have another sleep at the big tree while | wait for Old Turtle to come.” 


When the rabbit came in sight of the big tree, he was surprised to see the 
turtle just below it. 
“Dear me!” cried the rabbit. “| must hurry.” 


He made three big jumps and ran across the meadow as fast as he could 
go. But he was too late. The turtle took one, two, three steps, and there 
he was, at the end of the race. 


“| don’t care,” said the rabbit. “After all, this wasn’t really a race. | went to 
sleep. | can run so fast that | knew | could get here first.” 


“But you didn’t get here first, Rabbit,” said the turtle. 
“| did. And | shall have my sleep now, when the race is over.” 
So he did. 


Questions: 
Who won? 
How did the turtle win? 
Why did the rabbit lose? 
How did the rabbit feel when he lost? (Guide the pupils to express 
a variety of ideas — his surprise, his disappointment, his excuse- 
making.) 


Reread the story. 
Briefly consider the sequence of events. 
Then have pupils dramatize the story. 


Workbook Activity, page 37: Classifying 
m Note: For some pupils this should be a teacher-directed exercise. 


Have the pupils name each of the things in the first box. 
classify ; Ask: What is a car for? a bus? a bike? 
Does the robin belong in the same group? 
. (Is a robin like a bus and a car and a bike?) 


Tell the pupils that there is one thing in each box that doesn’t belong in 
the same group as the others. Have them mark it with an X. In a follow-up 
activity, have pupils explain why each object was marked. 


a ‘J 
of Activity 3 
\ Skip Along, page 19: Associating sound and symbol- /f/, f 


recognize initial /f/ Use the established procedure for the pictures at the top of the page. 


associate sound and Have the pupils study the picture at the bottom of page 19 and name the 
symbol-—/f/, f things that begin with the same sound as fan. 


Write the words on the chalkboard as they are given. Have the pupils 
underline the letter f at the beginning of each word. 


Workbook Follow-up, page 38: Finding pictures whose names begin 
with /f/; writing f 

associate sound and Demonstrate the formation of the letter f on a lined chalkboard. Have the 

symbol-—/f/, f pupils trace the letters on the Workbook page and circle each picture 
whose name begins with /f/. 


“ Activity 4 


Dictating the composition 
(4 Observing the writing of sentences 


Reading sentences 


Say: Acar is faster than a tractor. 
use sentence pattern, What is faster than a kitten? 
: is faster Have the pupils answer using the pattern, “A ______ is faster than 
thana__—t” Ae Bas 


Continue with these questions: 
What is faster than a beetle? 
What is faster than a snowplow? 
What is faster than a cow? 
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express ideas in 
sentences 


recognize some 
conventions of 
writing 


read sentences 


classify 


read a sentence 
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Repeat this procedure with slower. 

Use: A bird is slower than a jet. 
What is slower than a fox? 
What is slower than a truck? 
What is slower than a motor boat? 


Suggest that the pupils dictate a composition using the same kind of sen- 
tence pattern as they used in answering the questions. Have them use 
the picture on pages 20-21, Skip Along, to compose them. 

ea oe SE gl ae 


According to the language of the group, 
(i) do only a “faster than” composition, or do separate “faster 
than” and “slower than” compositions on different days 
(ii) develop several “faster than” sentences, then several “slower 
than” 
(iii) write “faster than” and “slower than” sentences in random 
order as given by the pupils. 


Remember: If pupils use words beginning with s, b, m, p, r, or 1, ask them 
to tell you how to begin the word, or have them write the initial letter for 
you. ; 7 ot = oii 











Begin to ask for direction in the use of periods and capital letters. For 
example, say: 
This is the end of a sentence. What will | put here? 
What kind of letter will | use to begin the sentence? 
| want to write Patrick’s name next. What kind of letter will | begin 
with? 


As each sentence is written, read it to the pupils and then have one pupil 
read it. 


Read the entire composition when it is finished. 


Activity 5 


Skip Along, pages 20-21: Classifying 


Note: Pupils will need careful guidance in their discussion of fast and 
slow. It is a good procedure to have them compare the speeds at which 
two of the pictured objects move and recognize that one is faster than or 
slower than another. This will help to prepare them for the general group- 


ing into fast things and slow things. 


Recall the race between the turtle and the rabbit. 

Say: A turtle is slow. A rabbit is fast. But who won the race? 
A turtle takes slow steps. A rabbit makes fast leaps. 
But who won the race? — 


Pointing to page 20, say: The things on this page are ________ , and 
have the pupils complete the sentence with fast or slow. Repeat with 
page 21. 

Read: / like slow things, and have individuals read it. 


Have you recorded your observations of one child’s language 
behavior today? 


Have a pupil read the sentence on page 21. 

Have the pupils study the pictures on the two pages. 

Encourage spontaneous reactions. If necessary use questions to focus 
attention on fast and slow. 


understand the 
concepts — faster 
than, slower than 


compare Ask: Which is the slowest thing in the picture? 
Which do you think is the fastest thing? 
Which goes faster, a motorcycle or a trike? 
Can a bulldozer go as fast as a motorcycle? as a turtle? 
Do you think the dog can run as fast as the people? 
Which car is slower? 
Which is faster, the truck or the racing car? 
Will the canoe catch the motorboat? 
Do you think the boy on the trike could keep up with the people 
walking? 








Have the pupils name other things that move slowly or that move quickly. 
Ask them to think of things that are slow at times and fast at other times 
(a car, a dog, a horse, and so on). 


Workbook Follow-up, page 39: Classifying 


classify Have the pupils read the sentences, | like fast things and | like slow 
things. In each box have them circle the pictures that, in their opinion, 
match the sentence meaning. 


Note: Since fast and slow are relative concepts, in a follow-up activity 
have the pupils justify their answers. One pupil may decide that a bike is 
slow by comparing it with the train; someone else may compare it with 
the turtle and label it fast. 


Activity 6 - 


Reading the composition 


Read the composition to the pupils. 
Focus attention on the words: is faster than and is slower than. 
Read the composition again. 


interpret written Ask questions to check comprehension. (What is faster than 

language a__._..__ ? What is slower than a ________ ?) As each question is 
answered, have a pupil point to the sentence in which the answer was 
found. 


read a sentence Have pupils read favorite sentences aloud. 


Have pupils locate and underline each word that begins with f, saying: 





apply phonic (Faster) begins with the same sound as fish. 
knowledge Repeat with | and r. 
begin to acquire a Direct attention to words that have been used in several compositions. 


sight vocabulary Have the pupils identify the words, and locate them in other compositions. 
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associate sound and 


symbol-—/f/, f; 
/i/,\ 
apply phonic 


knowledge to identify 
words 


use contextual and 
phonic cues to 
predict words 
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You might reproduce the composition and provide one for each pupil. 
Have them circle words that you ask for, and underline the f words. 


Encourage them to read their composition to people from other groups. 


Workbook Activity, page 40: Recognizing words that begin with /f/; 
/I/ 


In the box at the top of the page have the pupils identify the picture, 
decide which word is fox and tell how the word was identified. Then have 
them join the picture to the matching word. Have them complete the exer- 
cise in this way. 


Then have pupils use page 18 of Skip Along to identify the second word 
in each box, and draw a picture to illustrate that word. For example, in the 
box at the top, the second word is lock; pupils find the word on page 18 of 
Skip Along, identify it as lock from the picture, and draw their own picture 
beside the word in the Workbook. 


Assessing language achievement 


Note the sight vocabulary of individual pupils. By this time most of them 
should recognize a number of function words such as is, the, we, are, and 
should recognize other words that interest them, such as turtle, bulldozer, 
and so on. 


If any pupil does not seem to be developing a sight vocabulary, select one 
or two words in each composition, and, during the reading, focus attention 
specifically on those words. Constantly draw attention to those words as 
they are used in other situations. 


Activity 7 


Predicting words to fit sentence context 


Say: |am going to leave out a word in the sentence | say. 
It begins with the f sound (or with the same beginning sound as 
family). 
Tell me the missing word. 


Use the following sentences. Use the extra clues if needed. 
We have two hands and two 


| like ____ and chips. (it rhymes with dish) 

A rabbit has soft _____. (cats have it too) 

A bird has _____ instead of fur. (one of them rhymes with 
weather) 

We put ____ in a camera. 


Say: This time I'll say the sentence and write the beginning letter of the 
missing word on the chalkboard. 


Use the following sentences. 
Mother said to ______ the door. (Write 1) 
The doctor gave me some ______.. (Wrrite p) 
The ________ had a race with a turtle. (Write r) 
They sailed the boat on the ______.. (Write 1) 
| want a big _______ apple for lunch. (Write r) 


Extra practice 


(1) Have the pupils discuss the situation pictured at the bottom of page 
19, Skip Along, and dictate several sentences about it. Write the sen- 
tences on the chalkboard or on a large sheet of paper. Focus attention on 
words that begin with f. 
(2) Play a word game using the pictures on page 19. Have the pupils build 
up cumulative sentences using things with names beginning with /f/. For 
example, 

Pupil 1—I see a (flower). 

Pupil 2—I see a (flower) and a (fish). 

Pupil 3—1 see a (flower) and a (fish) and a (fawn). 

Pupil 4—1 see a (flower) and a (fish) and a (fawn) and a (football). 
When the sentence names four items, begin again. 


Note: Pupils are likely to use words beginning with blends when asked 
to give words. Accept these without comment in these oral situations. 


Checking achievement 


Could the pupils 
—identify several sight words? 
—predict words using context and initial consonants? 
—use the sentence pattern ‘“ ______is faster (slower) 
TAR es cee eae. 
—understand the concepts fast and slow? 
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Unit 13 Theme: I like to paint 
[LISTENING ——*[ SPEAKING _—<([READING 


Activity 1 
Reading a story— 
Skip Along, pages 22-24 
Workbook Follow-up, 

page 41: Matching words 
and pictures 





WRITING 














Writing words to complete 
sentences 













Activity 2 
Workbook, page 42: 
Expressing ideas in 
sequence 







Activity 3 
Associating sound and 
symbol: /t/, t— 

Skip Along, page 25 


Workbook Follow-up, 
page 43: Finding pictures 
whose names begin with 
/t/ 










Writing t 










Activity 4 


Listening to a poem 






Saying a poem 






Workbook Activity, page 
44: Assessment — Reading 
sentences 





INDEPENDENT ACTIVITIES 


1. Have pupils read the book “We Can Paint” from The Reading Corner. 

2. Put a mirror on a painting easel. Have pupils paint all the things they see in the mirror. 

3. Have pupils dramatize (or paint or tell about) other activities in which they get their clothes dirty or . 
messy; for example, helping in washing the car or a dog; making cookies; eating chocolate ice 
cream on a hot day; and so on. 


4. Use “Expressvan” to find pictures whose names begin with /t/ and to form sentences. 


5. Add at page to the phonics book. 


6. Fold a piece of newsprint into quarters. Write one of the letters (s, b, m, p, r, |, t, f) in each quarter 
and have pupils draw pictures of things whose names begin with the appropriate letter, or pupils 
sort pictures according to the beginning sound and place in the appropriate square. 
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— ae 


BOOKS TO READ 


al 


See What / Am, Roger Duvoisin (Lothrop, Lee & Shepard) 
Colors talk about their own importance. Max the kitten tries on each color and comments about its 
effects on him. 


. The Painter Mouse, Brian Anson (Methuen) 


Pierre the mouse paints a picture of a hippopotamus to make an old man in the hospital famous. 


. Good Time Drawing Lines, Ruth Radlauer (Melmont) 


Fun with lines. 


. Little Blue and Little Yellow, Leo Lianni (George J. McLeod) 


Blue and yellow become so involved with their games that they mix to form a green dot! 


. It Looked Like Spilt Milk, Charles Shaw (Harper & Row) 


A white blot on a blue page looks like many things. 


. Irene’s Idea, Bernice Geoffroy (Before We Are Six) 


Fatherless girl makes a special card for Father’s Day. 
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read a sentence 


apply phonic 
knowledge 
to identify words 


express personal 
reactions to a 
pictured situation 


interpret sentences 
write words 


read sentences aloud 


note detail 


recognize 
relationships: 
sequence 
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Tell your pupils about something exciting you have done. 


Activity 1 


Skip Along, pages 22-24: Reading a story 
“| Like to Paint’ 


Write the story title on the chalkboard. 

Have the pupils study the pictures on pages 22 and 23 and read the title. 
(Guide them in using the picture and the initial consonant p to identify the 
word paint.) 


Read the sentence accompanying the first picture to the pupils. Have 
them note that the picture and the initial consonant b help to identify the 
word birds. Have individuals read the sentence. 





Continue with the next three pictures. Have individual pupils read each 
sentence and tell how the last word was identified. (Encourage use of 
initial consonants and picture cues.) 


Encourage pupils to react to the picture on page 24 in terms of their own 
experience. Read the sentence to them. Have individuals read it. Have 
pupils identify the word me. 


Have individual pupils read the whole story. 


Workbook Follow-up, page 41: Matching words and pictures; 
completing sentences 


Have the pupils identify the pictures and words at the top of the page. 
Read the sentence-beginning in the first box and have the pupils locate 
the word to complete it, then copy the word on the line. 


In a follow-up activity have them read the completed sentences. 


Activity 2 


Workbook, page 42: Recognizing sequence 
Expressing ideas in sequence 


Allow time for the pupils to study the four pictures quietly. Then talk about 
each in turn. 
Use questions such as the following to encourage talk. 


Picture 1: Where are the people? 
What are they buying? 
What else will they need? 

Picture 2: What are they doing now? 


What equipment do they have? 
What color do you think the paint is? 


Picture 3: What are they doing now? 
Do you think they enjoy it? Why? 
Picture 4: What is happening now? 


How do they feel? 


express ideas in 
sequence 


recognize /t/ 


recognize /t/ 


associate sound and 
symbol-—/t/, t 


Read a poem today! 


Choose pupils to give a sentence to tell what is happening in each 
picture. 


Have one pupil relate the sequence of events in the four sentences. 


Assessing language development 


Note pupils who can give a sentence about a single picture but are unable 
to describe the sequence of events illustrated in the four pictures. Provide 
further language activities in storytelling for them. A worthwhile activity is 
telling simple folk tales (such as “The Little Red Hen’) and having pupils 
retell the story. 


Activity 3 


Skip Along, page 25: Associating sound and symbol-—/t/, t 


Using the following groups of words, have the pupils identify the pairs that 
begin with the same sound. 


two / ten / six some /talk/teeth toy / tire / dog 
top / can / table tub / mat / team fish / tie / tell 


Give the following sentences and have pupils say the words that begin 
with the same sound as toy, ten, top. 

Tim went to town. 

The tall giraffe looked down at the tiny toad. 

The team won two games. 

Take the tools and fix the tap. 


Note: /n this lesson, the sound and symbol (/t/, t) are introduced 
together. If your pupils need further experience at the auditory level, 
break the lesson here and provide more auditory training. The rest of 
Activity 3 could form a separate lesson. 


Have pupils turn to page 25 of Skip Along, identify the pictures in the 
columns at the top of the page, and associate the pictures with the written 
words. 


Have individuals read the word lists. Focus attention on the initial sounds. 
Have the pupils recognize that all the words begin with the same sound. 


Direct attention to the initial letter. Point out that all the words begin with 
the letter t. 

Have the pupils associate the initial letter and the initial sound, to 
generalize that the letter t can stand for the sound heard at the beginning 
of tractor and tent. 


In the picture at the bottom of the page, have pupils identify objects 
whose names begin with /t/. Write the words on the chalkboard. Have the 
t underlined at the beginning of each. 
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Have pupils listen as you reread several recent compositions and identify 
words that begin with the letter t. 


Workbook Follow-up, page 43: Finding pictures whose names begin 
with /t/; writing t 


write t On a lined chalkboard demonstrate the correct form of the letter t. Have 

the pupils trace the samples on the page and write the letters on the blank 
associate/soundand spaces. Have them write a letter t on all the pictures of objects whose 
symbol—/t/, t names begin with /t/. 


Activity 4 


“Reflection”: Listening to a poem 
attend to a poem Say the poem to the children. 
REFLECTION 


In the mirror 
| can see 
Lots of things 
But mostly—me. 
—Myra Cohn Livingston 


If you have a mirror available in your classroom have the children look in 
it and tell what they see other than me. 


Repeat the poem for them several times. 

Tell the pupils to imagine that the child in the story “I Like to Paint’ is the 
one in the poem looking in the mirror. Have them tell what reaction they 
think the child would have. 


say a poem Have the pupils say the poem with you. 


Workbook Activity, page 44: Assessment— Reading sentences 
Have the pupils identify the key words at the top of the page. 


interpret sentences Read the sentence in the first box to the pupils. Show them how to use 
the key to identify the underlined word. Have them draw a balloon in the 
box. Check to see if they can read the other sentences, using the key. 
Have them complete the pictures. 


Checking achievement 

Could the pupils 
—recognize the letter t and the sound it represents? 
—use context and initial consonants to identify words? 
—tell a story in sequence? el 
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Unit 14 Theme: I like animals 
[LISTENING || SPEAKING [READING =| WRITING 


Activity 1 
Classifying animals — 
Skip Along, pages 26-27 
ao Activity 2 

Dictating sentences Reading the composition Writing the composition 
Workbook Activity, page 
45: Completing sentences 

Activity 3* 

Learning words to a folk 

song 


Workbook Activity, pages 
46-47: Assessment — 
Associating sound and 
symbol 

Activity 4 

Reading a story — Skip 
Along, pages 28-30 
Workbook Follow-up, page 
48: Assessment — Reading 
sentences 

Activity 5* 

Reading the composition 
Activity 6* 

Using contextual and 
phonic cues to predict 
words 


Activity 7 


Listening to a story 


Activity 8 

Telling the story from Reading sentences — 
pictures — Skip Skip Along, pages 31-32 
Along, pages 31-32 





INDEPENDENT ACTIVITIES 
1. Encourage pupils to read and discuss the book “Animals” from The Reading Corner. 


2. Have pupils find pictures of animals in “Expressvan’ and sort according to criteria, such as: wild 
animals; animals you would see in the zoo; animals | have never seen, and so on. 


3. Have pupils create “Amazing Animals” from cardboard boxes, paper, paint, and paste. 


4. Have pupils, using paper bags, paper, and so on create the lion as shown in “The Animal Parade” 
and other animals of their own creation. Have “An Animal Parade” of these creatures. 
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5. Have pupils collect pictures of white things to add to their “Color Books.” 

6. Provide opportunities to read picture books at the library centre. 

7. Have a “cut and paste” table where the pupils can create their own pictures. 

8. If not already made, have pupils “design” covers for their phonics scrapbook, using all eight letters 
they have studied in this level. 

BOOKS TO READ 


1. A for the Ark, Roger Duvoisin (Lothrop, Lee & Shepard) 
An animal for each letter of the alphabet— and Noah knows them all—even backwards! 


2. The Bunyip of Berkeley's Creek, Jenny Wagner (Puffin Books) 
The “Bunyip” who lives in Australia doesn’t know what he looks like, and all the animals he asks tell 
him he’s ugly! 


3. Dragon on Parade, Mary Alice Downie (Peter Martin) 
Three girls dress up as a dragon for a parade. 


4. Zoo City, Stephen Lewis (William Morrow) 


An interesting book as the pages are in two parts: bottom has a picture of an animal and top shows 
something in the city that resembles the animal. 
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classify 


use contextual and 
phonic cues to 
predict words 


Activity 1 


Skip Along, pages 26-27: Classifying animals 
Have the pupils identify the animals pictured in each of the two scenes. 


Talk with them about the classification of the animals in the two groups. 
(farm and foreign wild or zoo) 


Have pupils suggest names of other animals that belong in each group. 
(Some pupils may have difficulty doing this. Provide clues for these 
children; for example, an animal that looks like a pony but has black and 
white stripes; an animal that has a shell and moves very slowly, and so 
on.) 


Encourage pupils to comment about the different environments in which 
the animals live. 


Have the pupils choose groups of animals according to other criteria. For 
example, big ones and small ones; ones that climb; ones that are brown; 
ones that eat grass; ones that can run very quickly; ones that move 
slowly, and so on. 


Have the pupils select one animal from each group and comment in more 
detail on its appearance and habits. 


Read the sentence on page 26 to the group. Have individual pupils read 
it, 


Use the following sentences. As you say each sentence, write it on the 
board, drawing a line to represent the omitted word. Have the pupils 
suggest words that could be used to complete the sentence. Then narrow 
the choice by providing an initial letter for the missing word. Use the 
letters that are bracketed at the end of each sentence. For example, after 
pupils have given several answers for sentence 1, write the letter p on the 
chalkboard and say: 
What could the word be if it started with p? (Or—if it started with 
the same sound as puppies?) 
(If pupils have difficulty thinking of words that begin with the appropriate 
sound, prompt them with questions such as: /s pig or cow a farm animal 
whose name begins with the same sound as puppies?) 


Repeat this procedure with the letter I. 


Sentences: 
1 The______is a farm animal. (p,!) [pig, lamb] 
2 A puppy can play with a _______. (b,s) [bone, stick] 
3 A is a big animal that lives in the forest. (b, m) [bear, 
moose] 
4 A________ can climb trees. (m, b) [monkey, bear] 
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express ideas in 
sentences 


associate oral and 
written language 


read a sentence 


read sentences 


apply phonic 
knowledge 
to identify words 


develop fluency by 
speaking in a group 


write letter forms 


associate sound and 
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Activity 2 


Dictating the composition 
Reading the composition 


Reuse pages 26-27 of Skip Along. 


Have the pupils select one or two animals and dictate a short composition 
describing each or telling about its habits. 


If pupils use words beginning with consonants already studied, pause in 
your writing to ask: What /etter will | use to begin (bear)? You may wish to 
have a pupil write the initial letter for you. 


Continue the practice of reading each sentence as it is written and then 
having individuals read it. When the composition is completed, read it to 
the pupils, and have individuals read it. 


Workbook Activity, page 45: Completing a sentence; associating 
sounds and symbols 


Read each of the sentence beginnings to the pupils. Have them complete 
each sentence by drawing a line to the picture of an animal whose name 
begins with the specified letter. Do the first one with them as an example. 


This exercise may be used as a teacher-directed activity for pupils who 
need more specific direction in associating letters with the sounds they 
represent. 


Activity 3° 


Learning the words to a folk song 


Pupils will enjoy the words to the old song, “Old Macdonald Had a Farm,” 
although the number of animals used with them should probably be lim- 
ited to two or three. 


Workbook Activity, pages 46 and 47: Assessment-— Associating 
sound and symbol 


On a lined chalkboard, review the letter forms sb mp rtf. 
Focus attention on letters that your pupils have found difficult to write. 


Have the letters on page 46 traced. 

Have each picture in turn identified. Have a pupil tell what letter its name 
begins with and write the letter on the chalkboard. Have each pupil write 
the letter under the picture. 

Have pupils give orally other words that begin with the same sound. 
Have page 47 done independently. 


read a sentence 


predict outcomes 


make inferences 


read complete story 


interpret sentences 


Activity 4 


Skip Along, pages 28-30: Reading a story 
“The Pony” 


Write the title of the story on the chalkboard and read it to the pupils. 
Have them find the title in their books. Direct attention to the word pony. 


Talk briefly about the first picture and read the accompanying sentence to . 
the pupils. Have individuals read it. 


Study the next picture with the pupils, comparing the “pony” of the first 
child with the dramatic play of the second. Tell pupils to note the other two 
children watching. Encourage predictions about what they will do. Have 
the sentence accompanying picture 2 read by individual pupils. 


Repeat this procedure with the pictures on page 29. 


Talk with the pupils about the story ending on page 30. They should con- 

sider the meaning of the first statement in the story, “I can ride a pony.” 

Ask: What did the girl mean? What did the other children think she 
meant? 


Have the pupils use the picture on page 30 to decide what the other 
children are saying. 

Ask why all the other children now say, “I can't,” when the girl says, “1 
can ride a pony.” 


Have one pupil read the entire story. 
Encourage pupils to reread the story independently. 


Workbook Follow-up, page 48: Assessment-—Noting detail; reading 
sentences and matching pictures to demonstrate understanding of 
sentence meaning 


Have pupils relate the picture and words at the top of the page. Instruct 
them to read each sentence and draw a line to the matching picture at the 
right of the page. If necessary direct them in using the pictures at the top 
of the page to identify words. 

If necessary for some pupils, use this page in a directed reading activity. 


After the pupils have completed the page, have them work in pairs and 
read the sentences to each other. 


ali) 


read sentences 
apply phonic 
knowledge 

to identify words 


discriminate word 
forms 


recognize sight 
vocabulary 


use contextual and 
phonic cues to predict 
words 


attend to a story 
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Activity 5* 


Reading the composition 

Note: Prepare cards for word matching (to be used later in lesson). 

Read the composition prepared in Activity 2 to the pupils. 

Have individual pupils read sentences in response to specific directions. 
(Read the sentence that tells... . ) 

Focus attention on words beginning with letters taught in the phonics 

program. (Have pupils (i) find a word in the composition that begins like 

fun, and (ii) give another word that begins with the same sound.) 

Have pupils match words on cards with key words in the composition. 


Have pupils identify several words that should be sight words (such as 
like, |, or others that have been used frequently in the writing). 


Activity 6* 


Using contextual and phonic cues to predict words 


Use the following sentences in a predicting exercise similar to the one in 


Activity 1. 
The boat is on the 2 (rel) 
The cat can (Cink, (eh (8) 
He played with the puppy. (I, f, b) 
| want to ride a _______(p, h, b) 


Extra practice 


(1) Write a group composition based on Workbook page 42 and use it for 
a directed reading lesson. 

(2) Use Workbook pages 47 and 48 as the basis for teacher-directed 
lessons. 

(3) Reuse Skip Along, pages 26-27. Ask pupils to find an animal whose 
name begins with p, r, |, m, b, s, f. As each animal is identified have the 
pupil say, for example, “Pig begins with p,” and write p on the chalkboard. 


Activity 7 


“THE ANIMAL PARADE”’: Listening to a story 


Instruct the pupils to listen to the story “The Animal Parade” and think 
about the things that happen. Then ask pupils the questions at the end of 
the story. 


recall details 


make inferences | 


THE ANIMAL PARADE 


Jim was the leader at Central Playground. Every week he planned some- 
thing special for the children who played there. 


One day he said to them, “Let’s have an animal show tomorrow. Bring 
any animal that you can and we'll have a parade. I'll be the judge and give 
a ribbon to the best animal in the parade.” 


“I'll bring my dog,” called Peter. 

“I’m going to bring my cat,” said Rosa. 

“| have a rabbit,” said Carlo. 

“Maybe I can bring my sister's pony,” said Heather. 

Most of the children were excited about the parade but Tony and Nicki 
were not. They didn’t have any animals to bring. 

Then Nicki had an idea. “Jim didn’t say we had to bring a real animal did 
he?” 

“No,” said Tony. “He didn’t.” 

“Then let’s make an animal,” said Nicki. “We can do it after dinner.” 


The next day it was time for the animal parade. Many children had 
brought animals to the playground. Peter had his dog. Rosa had her cat, 
Carlo had his rabbit, and Heather had her sister's pony. But Nicki and 
Tony were not there. 


Then the judging began. Jim looked at all of the animals. Then he looked 
at all of them again. “I can’t tell which is best,” he said. “I like all of them.” 


Just then a very strange animal walked into the park. It looked like ation 
but it was not a real lion. It had an old brown blanket for its back and a 
paper bag for its head. A lion’s face with long sharp teeth and big green 
eyes had been painted on the bag: The lion had-a paper mane anda 
-papertaitbut its legs were real. They were the legs of two children. 


Everyone laughed and laughed at the funny lion. i 


“Someone is under the brown blanket!” Rosa shouted. 
“Someone is inside that tion!” 


Jim said, “There are many animals at the playground today. But there is 
only one tion. | think the lion should get the prize! But who is inside the 
lion?” = key 


Then Nicki and Tony came out from under the blanket. 
They laughed at everyone and everyone laughed at them. 


And Jim pinned the prize ribbon on the lion’s head. 


— Lorraine Peever 

Questions: 

What was Jim’s job? 

What treat did he plan for the children? 

How did they feel about his plans? 

Name the animals the children brought. 

Which animal was a surprise? 

Why did the-tion get the prize? 


YEVPA 
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Activity 8 


Skip Along, pages 31-32: Retelling a story 
Reading pictures and words 


Have the pupils retell the story “The Animal Parade” in their own words, 
using the pictures as a guide. Point out that the pictures can only tell part 
of the story and that they must remember the rest from the listening 
experience. 


Read the text accompanying each picture to the pupils. Have individual 
children read each sentence immediately following your reading. 


Read the entire story on pages 31-32. 


Have individual pupils read it. (If necessary, for some pupils, reread each 
sentence before they read it.) 


Focus attention briefly on individual words in the story. Have the pupils 


Focus attention briefly on initial letters by having the pupils identify a word 
that begins with the letter |, r, p, s. 


Read the entire story again. 
Encourage pupils to reread it independently. 


LET’S REVIEW! 


Have the pupils review the book Skip Along, commenting again on the 
pictures, reading the captions, and recalling interesting discussions. 


Although this shouldn't be prolonged, you might devote two short periods 
to the activity. 


Sample procedure: 


Read the sentence on page 1. 
How do you know it’s true? 
Remember Sandy Macdonald? What problem did he have? (page 
2) 
What letter is this? Read the words that begin with s. (page 3) 
How many children are in the parade? (pages 4-5) 
Where did you decide they were going? 
Read the sentence. 
What letter is this? Read the words that begin with b. (page 6) 
Read the sentence. Tell the story. (page 7) 
And so on. 


Checking achievement 


Could the pupils 
—Classify animals according to several criteria? 
—name the animals? 
—predict words on the basis of context and initial letter? 
—read “The Animal Parade,” following your reading of it? 
—identify some individual words in “The Animal Parade,” “The 
Pony,” and their own composition? 
—give the initial letter of some words during the writing activity? 
—complete the phonics review lessons accurately? 


ASSESSMENT 


At the end of Unit 14 you should assess achievement carefully and do 
extra teaching to strengthen areas of weakness before progressing to 
Level 2 of the program. 


Each pupil's record card for Level 1 should be completed before Level 2 
is started. 


Consider pupil achievement in: 


Listening —can they distinguish initial sounds? 
—can they recognize rhyme? 
—can they follow directions? 
—can they interpret simple stories and poems? 
—can they attend for reasonable periods of time? 
—are they willing to listen to each other? 
Speaking —are they growing in their ability to express ideas 
Clearly? 
—is their vocabulary adequate? 
—can they organize ideas? 
—can they relate various experiences through speaking? 
—do they enunciate clearly? 
Reading —are they developing a sight vocabulary? 
—can they predict words on the basis of context and 
initial consonant? 
—can they associate the letters sb mpr|tf with the 
appropriate sound? 
—can they read and interpret their own compositions? 
—can they read and interpret the sentences and stories 
in Skip Along ? 
—do they recognize that to read is to think about ideas? 
Writing —can they dictate simple group compositions? 
—do they understand some of the simple conventions of 
written form? 
—are they interested in trying to write independently? 
—can they write the letterssb moprItf? 
—do they recognize that to write is to record oral lan- 
guage? 
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LANGUAGE RECORD CARD-—LEVEL 1 


Name Date 


Use of Experience Range of real experiences available; ability to develop ideas from experience, 
reference to vicarious experience; ability to see relationships among experiences; ability to recall prior 
experience; ability to classify things and ideas. 


Listening Ability to attend for sustained periods; interest in listening to ideas of others; interest in 
stories; ability to interpret ideas through listening (main idea, sequence, detail, inference, and so on). 


Speaking _ Interest in sharing ideas; confidence in speaking to a group; ability to use language to 
question, direct, describe, explain, narrate, reason; ability to organize ideas for effective oral expres- 
sion; use of a variety of sentence patterns; fluency of expression; quality of vocabulary — precision, 
variety, accuracy; quality of ideas expressed. 


Reading Understands that reading is interpreting ideas; interest in library books; interest in reading 
group compositions and lesson materials; ability to read completed compositions; development of sight 
vocabulary; knowledge of phonic principles; ability to apply phonic principles; use of context to identify 
words; ability to interpret ideas; quality of reaction to ideas; ability to interpret ideas through ora/ read- 


ing. 


Writing Interest in having ideas recorded; ability to select and organize ideas for writing; ability to 
dictate a composition; variety of sentence patterns used in writing; understanding of the conventions of 
written form. 
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TEACHER-DIRECTED GAMES AND ACTIVITIES 


Improvisation and Creative Drama 


The following are samples of improvisation and creative drama that can be adapted to any unit or 
theme. 


1. To reinforce concepts—big/little 
high/low 
in/out 
Use a procedure similar to the following: 
a. Say: Find a place on the floor, lie down and close your eyes. 
Think of things that are big, very big. 
When | shake the tambourine, get up and be something big. 
(Allow time for the actions.) 
Freeze. Tell us what big thing you were. 
(Repeat with little.) 


b. When I shake the tambourine, pretend you are a puppy. You are a happy little puppy running all 
around the yard. (shake) 
You run in your dog house and sit down. 
Now you come out and run again. 
You run in the garden to dig. Then run out. 
You jump in to the garbage can—out. 
You climb in to a car—out. 


c. Pretend you are a kite. 
Fly high. 
Come down so low you almost touch the ground. 
Now the wind carries you up to the high telephone pole—low to a child—high to the roof and low, 
low to the ground. You are tired and rest. 


2. To develop imagination: 
Say: Everyone is a statue of a dinosaur in the zoo. Some may be big, some small. 
Everyone is a statue—you can’t move. When | clap my hands you will come to life. You walk 
around and look at everything. You wag your tail—over goes a cage. On you walk—over goes 
the lion cage. Then the tiger’s cage. You look behind you—the lion and tiger are after you. 
You run and run. Then you jump up onto a cloud. The lion and tiger growl as you look down. 


Later you come down and start walking. You eat some trees and a few bushes. 

Suddenly you look around. The lion and tiger are after you again. You must think of a plan to 
get away. What will you do? They are closer. What will you do? 

Gr, gr, gr what will you do? | know. ... 

Freeze—Talk about how you got away. 


3. For Unit 3: | Like Water (adapt for other themes) 


Let’s go under the sea! 

What would we see? Fish, and water. And of course plants. Yes, seaweed. Let’s be seaweed 
first. 

Stand in your place and move like seaweed. Let the water flow through you. Let it push and 
pull your body. : 

Now let’s be fish. You are a big, fat, slow fish or a small, fast fish. Mind the seaweed. Move 
around it. Now let’s put on our helmets. We are divers of the deep! Put on your tanks, you’re 
floating to the bottom. Your feet hit wet sand and seaweed. Move slowly. 

What other creatures do you see? Yes-—jelly-fish, sword fish, lobsters, crabs and maybe 
eels. 

Move as you like. 

Sit down and rest. 

Tell me what you saw. 
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4. To develop imagination: pose the following problems—children respond in conversation or by paint- 
ing or by improvisation. 


bananas could talk? 

you floated away on a balloon at recess? 
a paper-eating machine came to school? 
your pet could talk? 

dogs ran as fast as race cars? 

teachers moved as slowly as turtles? 
you could paint the school? 

raindrops were as big as oranges? 


5. Gather a small group of pupils around a table. Give each pupil an object that does not have a 
specific use; for example, a wooden unpainted cylinder, a styrofoam ball, a piece of cloth. Ask 
“what could this be?” Encourage creative imagination. 


Game Boards (once made can be used again and again in many variations) 


1. Rig the Sails. 
From cardboard or heavy paper, make a boat with masts. 





Have a number of word cards (according to the particular skill you want pupils to practise), with a 
piece of stik-tak or sticky tape on the back of each. For example, have cards with pictures whose 
names begin with r, |, p. Pupils “rig” the sails—3 pupils take turns, making sure all the r words go on 
one mast, etc. 


2. This game board can be adapted in many ways; for example, “The Animal Parade”: 





Pupils roll a die and move the number of places. They must identify the animal on which they stop. 
If they cannot, they give up their turn. 


You can adapt the board by fastening the pictures with sticky tape. They can then be replaced with 
others. This game can be made more difficult by using words rather than pictures. 


3. Dominoes can be used for many purposes. If you acquire a number of wooden squares or rectang- 
les, the basic matching shapes, dots, colors, words etc., can be cut from cardboard and then can be 
changed easily with tape. Children will enjoy this activity more if your “dominoes” are well over the 
usual size. The matching game can then be played on the floor by individuals or by groups of 
children. 
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4. For fun with letters and to reinforce shapes for children who need a kinaesthetic experience: 
Prepare fairly large letter shapes of plain cardboard and with fairly wide lines; for example 
Collect an assortment of items that can be glued on to 
the shapes: 
macaroni, sand, sawdust, rice, and so on. 
Have pupils paint the forms with glue, then quickly sprinkle on whatever they choose. Letters can be 
painted. 
Encourage pupils to trace (and feel) the letter shapes. 


The letter shapes can be used for a long time for many activities: forming names, words, playing 
games (Find me an “‘A”’) and so on. 


Finger Plays 


These old Finger Plays are fun for children; they also help children to follow visual and word direc- 
tions, and if they learn the words, help with rhyme and rhythm. 


You will have to teach the rhyme and finger play once, but the rhymes could then be put on tape for 
pupils to listen to, and follow, independently. 


1. These are grandmother’s glasses, 
(circling eyes with thumb and forefinger) 
This is grandmother's cap, 
(placing both hands atop head) 
This is the way she folds her hands and puts them in her lap. 


2. Two little houses locked up tight, (fists clenched) 
Open up the windows and let in the light. (spreading fingers wide) 


3. (SUNG TO TUNE OF “A, B, C, D,”) 

One ball, two balls, three balls, —so 
(forefinger and thumb of left hand form circle, then forefinger and thumb of right hand, ditto; then 
arms make a broad circle) 

Round and round and round they go. 
(hands rapidly go round and round one another) 

One ball, two balls, three balls, —so 
(repeat first gestures) 

Ho, —ho, ho—ho, ho—ho, io! 
(clap hands in time) 


4. Clap your hands, one, two, three, four; 
Now bend down and touch the floor. 
Twist them round and fly up high. 

Like the birds up in the sky. 


5. (THIS IS BEST DONE IN A CIRCLE WHERE NO ONE CAN KICK ANYONE ELSE) 


Put your hands way up, Put your right foot out and in, 
Put your hands way out, Put your left foot out and in, 
Put your hands way down, Now put both your feet out, 
And give a clap, clap, clap And kick and kick and kick. 


6. Here’s bunny with ears so funny, 
(two hands up for ears) 
And here’s a hole in the ground. 
(indicating space between Indian-crossed legs) 
At the first sound he hears, he pricks up his ears 
And pops right into the ground. 
(bring hands down and hide them under legs) 


125 


7. Little Robin Redbreast sat upon a rail 
(thumb for head, little finger for tail, middle three fingers closed) 
Niddle—noddle went his head, (move thumb) 
And wag went his tail. (move little finger) 
Niddle—noddle went his head, 
And wag went his tail, 
As little Robin Redbreast sat upon a rail. 


8. (PARTNERS SIT ON FLOOR FACING EACH OTHER) 


Pease porridge hot (clap own hands) 
Pease porridge cold (clap partner’s hands) 
Pease porridge in the pot ( “ own hands) 

Nine days old ( “ partner’s hands) 
Some like it hot, ( ‘“ own hands) 

Some like it cold, ( “ partner’s left hand) 
Some like it in the pot ( “ partner’s right hand) 
Nine days old. ( ‘“ own hands) 


9. This old man, he played one (raise 1 finger) 
He played nic-nack on his thumb (pound other fist) 
Nic-nack, paddy-wack, 
Give a dog a bone. (clap hands in rhythm) 
This old man goes rolling home. (roll hands) 


This old man, he played two (raise 2 fingers) 
He played nic-nack on his shoe, etc. 

Three—on his knee, 

Four—on the floor, 

Five—on his side, 

Six—on some sticks, 

Seven—up in Heaven, 

Eight—on his plate, 

Nine—all the time, 

Ten—all over again. 


10. Up in the sky the little birds fly (flap arms) , 
Down in their nest, the little birds rest 
(lower hands to floor and tap lightly) 
With a wing on the left, (wave left hand) 
And with a wing on the right, (wave right hand) 
The dear little birdies sleep all night. 


11. These are mother’s knives and forks 

(fingers interlocked and outwards) 

This is mother’s table, 
(fingers interlocked and downward) 

This is mother’s looking glass 
(fingers interlocked, pointer fingers tip to tip) 

And this is baby’s cradle. 
(fingers interlocked, pointer and little fingers tip to tip) 


12. Roll your hands so slowly, Roll your hand so quickly, etc. 
As slowly as can be; Clap your hands so softly, etc. 
Roll your hands so slowly, Clap your hands so smartly, etc. 


And fold your arms like me. 
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Inc. Reprinted by permission of Bertha Klausner International Literary Agency, Inc. 


“And...1 Like” by Ada Phipps Harper, from Jack and Jill magazine, copyright©1 962 by The Curtis 
Publishing Company. 


“Reflection” by Myra Cohn Livingston, from Wide Awake and Other Poems, copyright€)1959 by 
Myra Cohn Livingston. Reprinted by permission of Harcourt Brace Jovanovich, Inc. 
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